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OZET

Bu tez, Tiirkiye’de ingilizce Ogretmenligi béliimiinde okuyan 10 Ingilizce 6gretmen
adaymin kiiltiirleraras: iletisime dair goriislerini inceleyen nicel 6geye sahip nitel bir vaka
caligmasidir. Kiiltlirleraras1 Egitim dersi, 6gretmen adaylarinin dil simiflarinda kiiltiirlerarasi
egitimin roliine dair goriislerini arastirmak amaciyla tasarlanmis ve Ogretmen adaylarina

sunulmustur.

Bu calismanin verileri, gilinliikkler, odak grup goériismeler, acik uclu sorular ve anket
araciligiyla toplanmistir. Nicel veriler istatistik testler yoluyla analiz edilmistir. Nitel veriler
ise siirekli karsilastirilmali analiz yontemiyle analiz edilmistir. Veriler, 6gretmen adaylarinin
Kiiltiirleraras1 Egitim dersi Oncesinde, kiiltlirleraras1 egitimin yabanci dil siniflarindaki
onemine dair farkindaliklarinin olduke¢a diisiik oldugunu gostermistir. Ders sonrasinda, dil
Ogretiminde kiiltiirleraras1 egitimine dair goriislerinin ¢esitlendigi ve daha elestirel bir

yaklasim benimsedikleri belirlenmistir.

Bulgular, Ingilizce 6gretmen adaylarinin egitimde kiiltiirlerarasi egitimin énemli bir
yere sahip oldugunu gostermistir. Bu tez, Tiirkiye’de belli bir Ingilizce Ogretmenligi
boliimiindeki Kiiltiirlerarast Egitim dersine dair bulgular1 sunmaktadir. Bu dersin Tiirkiye’de
ve diger iilkelerde daha genis baglamda ele alinmasi diger boliimlere ve miifredat

programcilarina fayda saglayacag: diisiiniilmektedir.
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ABSTRACT

This dissertation was a qualitative case study with a quantitative component which
investigated the perceptions of 10 pre-service English language teachers concerning
intercultural education in one particular English Teacher Education Department in Turkey. An
Intercultural Education course was designed and given in order to assess its impact on the pre-
service English language teachers’ perceptions of the role of intercultural education in

language classrooms.

The data for this study were collected through diaries, focus group interviews, open-
ended questions, and a closed-ended questionnaire. The quantitative data were analyzed
statistically whereas constant comparison method was employed to analyze the qualitative
data. The data showed that pre-service English language teachers’ awareness regarding the
role of intercultural education was low before the Intercultural Education course. The data
revealed that the pre-service English language teachers’ perceptions regarding the role of
intercultural education in English classrooms changed and they adopted more critical

approach toward the concept of intercultural education after the training.

Overall findings indicated that intercultural education had an important place in the
training of pre-service teachers. This dissertation presents the findings regarding Intercultural
Education course in a particular English Teacher Education Department in Turkey. It is
assumed that other departments and language curriculum designers can benefit by modifying

and adapting the course in a wider context in Turkey and other countries.
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CHAPTER |

INTRODUCTION

1.0 Introduction

This chapter starts with the problem statementovedd by the purpose and
significance of the study. The assumptions, linota of the study and definitions are
presented subsequently. Discussion of the existitegature concerning intercultural

education (IE) and foreign language teaching (Fr€)also included in this chapter.

1.1 Problem Statement

Along with its increasing importance, IE has becoameoutstanding topic in FLT.
There are various approaches to IE, which are chgrand evolving day by day in line with
changing ideas and needs of teachers and leaisyscially in recent years, understanding

of IE has changed considerably due to two mainomresas

First, the notion of intercultural speaker has eyadrbecause accepting the native
speaker as the model has been criticized (Byra®7;18ckay, 2002). Subsequently, having
learners be exposed just to the native speakeltgrethas been outdated. As Myers (2006)
claims, “....foreign language learning must go beyteaining ‘about’ a culture's rituals and
histories and engage the learner in a reflectiyepea&nce of the dialectic between language
and culture” (p. 2). That is, language teacherseapected to think critically and reflectively

about the complex nature of intercultural interaati

Second, the penetration of communication techne¢ognd increasing globalization

has increased the importance of IE. Different ceduare becoming more and more
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interwoven, which also influences the understandihti. Intercultural interactions are great
chances for dialogue and inspiration (Salo-Lee, 7200vet, they can also lead to
misinterpretations and communication breakdowns.Jélgkokko (2010) argues that many
people are exposed to different cultures evenaf thave never been abroad since media,
education and work open the door for cultural ditgrin today's world. This situation
attracts the attention to ‘internalization at horaad ‘interculturality at home.” Accordingly,
language educators and researchers should be teaepch IE and ask: “...what kind of
society and internationalization we are aiming vaftat are its values, basic assumptions,
content and methods, and on whose terms interalkducation take place” (Rasénen, 2007:
21). However, research carried out in language adut has revealed neither pre-service
teachers nor in-service teachers are adequateéhedrdo address interculturaliy in language
lessons, which suggest that IE should be a pathaf formal education (Arikan, 2011;

Bayyurt, 2006; BektaCetinkaya & Celik, 2013).

1.2 Purpose of the study

The purpose of this research was two dimensiorf®. first objective was to evaluate
the impact of IE course on the pre-service Endgbsiyuage teachers’ understanding of IE in
ELT. The second goal was to explore the proce$sdgte pre-service teachers went through

during the course. The study addressed three ras@arch questions (RQ):

RQ 1: To what extent do pre-service teachers’ perceptmfnintercultural education

change while taking the Intercultural Educationrse@

RQ 2: How do pre-service teachers’ perceptions of inténcal education change

while taking the Intercultural Education course?
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RQ 3: Is there a change in pre-service teachers’ awsaset@ward the role of

intercultural education before and after takingltitercultural Education course?

The data for the research questions were collattedigh diaries, open-ended questions,

and closed-ended questionnaire and focus grougvietes.

1.3 Significance of the study

At the outset, this research aimed to evaluateptitential theories for IE in general
and to investigate what inferences could be dramwm fthem related to ELT. In the early
stages of the research, the focus was wide and dperever, during the application process;
the focus shifted to the processes of teaching twteach IE, the impact of this kind of
education and phases of deconstructing preconc@eextptions concerning the role of IE in

language teaching.

This study is significant especially for those wiwork as teacher trainers at the
faculties of language education. As the study fitpebvides examples of adapting and
integrating IE materials into English teacher ediocaprograms, it may help and guide

teacher trainers to adapt and integrate their awanses or programs.

The study is also significant for the researchen® work in the fields of language
education or interculturality. One of the aims lod study was to develop IE questionnaire, so

it may guide researchers during their researclifiardnt contexts.

The main aim of the study was not to develop IEemals but the results of the study
may help active IE teachers or English teachergldeghat sort of IE materials they can use

or how they can integrate IE sources into languagehing.



1.4 Assumptions of the study

While conducting a research study, there are sammeto consider such as research
subjects, data collection instruments, and duratibthe study. In this study, as voluntary
participation is significant, the participants il out the consent forms. It is, therefore,

assumed that their answers to the open-ended aseldeEnded questions were sincere.

Further, to endure reliability and validity, datallection instruments including
guestionnaires, diary questions and interview golestwere checked many times by different
experts in the field of teacher education and I&ugT it is assumed that the data collection

instruments were reliable and valid.

Besides, IE course which was designed by the refseais assumed to be appropriate

for the participants and research purposes ofttity's

Lastly, the duration of the study is consideredéoadequate to gain insights into the

impact of the IE course on pre-service English legg teachers.

1.5Limitations of the study

As with any study, the findings of the study needé considered in the light of its
limitations. The study was conducted with one classlO pre-service English language
teachers who were studying in their final year nglish Teacher Education Programiradnii
University during the 2013-2014 academic year. Thins study was limited with regard to
generalizability, which is a characteristic of casedy. The primary reason is that the case is

unique and “bounded” as it is defined by individoases (O’Leary, 2010).

As this research study included both qualitatived ajuantitative methods, the

participants were expected to use them to conway itheas related to the course. However, it
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is possible that the pre-service teachers werdamatiar with the data collection instruments
such as questionnaires, diary questions and ieterguestions. Therefore, they may not
previously have thought about issues raised dutiegcourse and may not have expressed
their own ideas. Some statements may have beeerchogsnswer in a manner that would be

viewed favorably by others, which is a potentialitation of the study.

As it was an elective course, the IE course wasndly ten pre-service teachers, most
of whom were female. Thus, the number of partiwipaand unequal representation of

genders can be considered as a limitation of tinadyst

The participants of the study were Turkish pre-serteachers who had not lived
abroad before. The results might differ with presgsee teachers who have had different

cultural or educational backgrounds and experiences

1.6 Definitions

Stereotype, which may have an inhibiting effect enccessful intercultural
communication, is a term that needs to be defimedhis study. Jandt (2013) defines
‘stereotyping’ as supposing that an individual ike lother people who belong to the same
culture. Differences within a culture may surpdsterences between cultures (Jandt, ibid.).
It is thought that stereotypical ideas might bepgltaby ethnocentrism. Some studies have
indicated that ethnocentrism may be mediated biiilLin, Rancer, and Trimbitas, 2005;
Neuliep, Chaudoir, & McCroskey, 2001) or individsialdentity (Kim, Kim, & Choe, 2006).

In this study, it was argued that ethnocentrismctvis considered as a barrier to intercultural

communication (Neuliep & McCroskey, 1997), shouddrbconstructed through education.

Before focusing on the term ‘intercultural’, itimportant to define ‘culture’ which is

one of the keywords for this study. Culture candeéned as “the ever-changing values,
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traditions, social and political relationships, amadrldviews created, shared and transformed

by groups of people...” (Nieto, 2002, p.48).

Explaining the word ‘intercultural’ can be even motomplex and difficult than
defining ‘culture.” As the relevant literature minense, many terms are used interchangeably
with intercultural: cross-cultural, multiculturgbluralistic, global and international (Dervin;
Gajargo & Lavancy, 2011; Grant & Portera, 201 1)xtlier, there are multiple definitions of
interculturality. The term may have different mewgs in different contexts and fields of
research. It may refer to the individual culturaiceunters (Jokikokko2010; Lasonen,
Halonen, Kemppainen, & Teras, 2009; Rasanen, 20601) may be related to theories and
approaches of global education (Coulby, 2006; Part2008). Interculturality, therefore, is

described as a tricky notion (Aikman, 2012; Deriral., 2011; Piller, 2011).

Intercultural competence (IC) has been defined witmerous words such as cross-
cultural competence, cultural sensitivity, multicmél awareness (Bennett, 1993; Kealey,
1990; Salakka, 2005; Salo-Lee, 2007). As the nasorery complex and multi-dimensional,
scholars’ understanding of IC differs consideraltyppwever, it is agreed that IC includes
more than mastering a foreign language (Byram, 2@@hardorff, 2004; Deardorff, 2009;
Fantini, 2000; Jokikokko, 2010; Sue, Arredondo, &Déavis, 1992; Spitzberg & Changnon,

2009).

The supporters of the renewed understanding ofculteirality elaborate on the issue
from different angles. Dervin (2012) states thatd€pends on the context, the atmosphere
and the individuals involved in the interaction ahére is not a recipe to develop, observe
and assess IC objectively, systematically and &¥iely. Salo-Lee (2007) defines IC as
cultural literacy that encourages people to acwsisigrly and successfully in a world of

differences. Further, Halualani (2011) argues tl@atcan be developed by challenging
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language learners’ preconceived ideas and encowgratiiem to think critically and

reflectively and to question their own values, glaad beliefs and to accept differences.

Concerning IC, Rathje (2007) focuses on the contexthich interaction takes place
and highlights the interdependence between thelactgors. Rathje (2007) defines IC as a
skill necessary to interact with people from difiet cultures, which causes strangeness as a
result of their common lack of understanding regaydhe differences between them and to

create an atmosphere of familiarity among the peoplolved.

One of the recent and widely accepted models oi@ich also has great influence on
this study, has been suggested by Byram (2001} Wuodel involves four components,
namely, knowledge, attitudes, skills and cultunabeeness. In this study, multidimensional
understanding of culture was added as another coempoof IC, which was based on the
work of Dervin (2012). Especially quantitative coomgnt of this study was formed based on

the five components of IC.

1.7 Literature Review

1.7.1 Language, culture and viewpoint
... N0 pedagogy is neutral,
no learning process is value-free.

(Shor, 2009, p. 300)

Certainly, language has a huge impact on peopies.| Yet, the place and role of
language in communication is rarely considered. [Eimguage reflects and shapes peoples’
experiences (Fantini, 2012). Language cannot batemlein isolation so it demonstrates how
language is highly connected to culture. In thaisse while trying to analyze language, it is

also necessary to take a closer look at culture.
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In spite of complex, controversial and multifacetedure of culture, there is a general
consensus that language and culture are insepesadlanterwoven (Byram, 1989; 1997,
Baker, 2002). This relationship between language @rture has always been a concern of
ELT practitioners and researchers. Initially, thery started through the discussions on the
importance of incorporating the culture of the @rdanguage into ELT. The advent of
Communicative Language Teaching (CLT) in the |88€0s was a critical shift for teaching
culture. Consequently, many studies focused onrekstionship between ELT and culture

teaching (Byram, 1989; 1994; 1997a; 1997b; Kram$6B.3).

Culture, nowadays, is accepted as “ideologicalature” and can easily lead to “the
demonization of a particular foreign other” (Hodi 2010: 1). Byram (2005) points out that
language teaching includes teaching culture noandttit is deliberate or implicit, it is
considered as a political act (Byram, 2005). Iniwad Nieto (1999) claims that all
educational decisions have ideological and philb&® meanings. Hence, texts used to teach
a language can be loaded with discrimination agansertain gender, minority or ethnic

groups or certain races (Larsen-Freeman & AndeiZohl).

1.7.2 Emergence of Interculturality

Globalization, World Englishes and Informatizatioan be considered as the main
reasons behind increasing interculturality. Glatzdion, with its advantages and
disadvantages, is not a new phenomenon. Anthrotéogeconomists, historians among
others consider it as an old process (Pieterse4)2®bwever, globalization has enhanced
even more rapidly due to more globalized econonmeskets and international trade, popular
culture, the growth of new information and commatimn technologies, increasing mobility,
increasing multicultural profile of most societiemd international exchange programs.

Accordingly, the need to communicate effectivelyd asuccessfully with culturally and
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linguistically diverse people is accelerated irf' Zentury (Changquan, 2007; Graddol, 2006;
Harmer, 2007; Stone, 2006; Suneetha & Sundara2éllil). The developments and changes
stated above have increased the need for a limgnad, namely English (Block, 2004; Brutt-
Griffler, 2002; Clyne, 2003; Jenkins, 2003; Gnutamal999; McKay, 2002; Widdowson,

1997).

The reasons why English has become the linguadrand permeated the world are
also included in the literature. In the™7and 18' centuries, as the language of the colonial
nation and the leader of the Industrial Revolutioamely Britain, English was on its way to
become a lingua franca (Crystal, 2003; Phillips®@92). In the late 9 and the early
twentieth centuries, as the language of world’'slileg economic and political power, namely
the USA, English has become increasingly widespréag/stal, 1997; Harmer, 2007;
Pennycook, 1998). As a result of the reasons cstab®ve, English is widely used for

international communication, and for storing arahimitting information nowadays.

It is also important to note that there are différphases of globalization. Friedman
(2007) clearly distinguishes between three phasegobalization: globalization driven by
countries internationalizing, by companies inteovalizing and/or individuals

internationalizing.

The first phase oflobalizationwas the period between Columbus’ discovery of the
new world in 1492 and around 1800. The second pbikgbalization,which was between
1800 and 2000, began with the emergence of muitimaitcompanies. Lastly, the 2&entury
coincided with the third period of globalizationrthg which individuals began to globalize
dominantly through internet and software (Friedm2007). The penetration of technology
resulted in knowledge economy, in which the indiabwas motivated and required to use

technology and had access to fast and easy infammat
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The focus on each phase is connected to the piewoe. The three phases co-exist,
overlap and inform each other nowadays (Bargieleydni, 2009). For instance, big
companies are more likely to do business where foark is cheaper, and internationalization
at individual level increases through these busimestworks. More and more people from
other countries interact, which results in diffdar&mds of intercultural communication and
the increased need for IE. Concisely, although alnhtion seems to be an economic
phenomenon, its influence on social and cultufal &nd on education policies has become

much more palpable.

It can also be argued that one of the results abalization and the penetration of
English is World Englishes, which has influencetkioultural communication and IE around
the world. Although English seems like a singlet,umh also constitutes a group of units
including American English, British English, Indi&nglish, and Asian English etc. as there
are different accents of not only native speakestsatso of non-native speakers. Due to the
increasing number of non-native speakers of Engtist ownership of English has become a
controversial issue. People who learn English aea@nd language outnumber people who
speak English as their mother tongue, which givegligh the status of lingua franca (Crystal
2003; Harmer, 2007; Kachru, 1985; Rajagopalan 2@@ddlhofer, 2005). Native speakers of
English language are not involved in most of wnitéand spoken exchanges in English, which
indicates the growing number of non-native speakeiistercultural encounters (Seidhofer,
2005). This situation has a considerable influeoce intercultural communication and
subsequently on ELT. For instance, for effectivenowunication, it has become even more
important to be familiar with and to understandeté#nt accents while interacting with people
from different countries, therefore, language leasnare supposed to become familiar with

World Englishes.
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Kachru (1985) explained the position of Englishgaage in terms of three circles,

which are depicted in the following figure:

o
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Figure 1: Three Concentric Circles of English (KagH996, p. 136)

The inner circle includes countries where Englstacquired as the native language
such as Britain, the USA, New Zealand, etc. Indheer circle, there are countries such as
India, Nigeria, the Philippines, Bangladesh, Pakisetc. that have English as an official or
second language. The expanding circle involves t@snwhere English is learned as a
foreign language. These countries include Braaikk&€y, Russia, China, Japan, Poland, etc.
The controversy over the ownership of English mattes industry of ELT even more
complex with varying teaching methods, differenadieing and learning purposes and

different understandings regarding the status gfliglmlanguage.

Despite its complex nature, it is important to takeloser look at controversial issues
regarding the status of English and regarding tegctulture because language researchers’
and practitioners’ understandings affect the pbibteyy of and the whole process of designing

ELT curricula, and English teacher education progra
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Concerning the status of English as a lingua frai®éakis (2004) distinguishes
between English as an international language (BiHd English as an intercultural language
(ElcL). It is argued that EIL is connected with Mtmd approach, which refers to norms
including “matters of regularity, codification arstlandardness” whereas ElcL is associated

with C-bound approach, which is about “communiaaticomprehensibility, culture” (p. 239).

N-bound approach views languages from the persmsctof their native speakers
(NSs) and communication between native and nonvaatpeakers (NNSs) as communication
between owners’ and learners’ of the target langu@mn the other hand, C-bound approach
deals with whether communication is comprehengibileer than whether a communicator is
a NS (Sifakis, 2004). As the focus on effective ommication between individuals,
companies and nations, C-bound approach has amgamiportance in many fields such as
FLT, intercultural communication, business, applietjuistics, health education, among
others. Sifikas (2004) argues that there has bdendency toward ElcL at recent times and
learners of English language should be exposed/éws# samples of varieties of English and
should be trained to acquire the ability to commate effectively and appropriately with

diverse range of NNSs.

Informatization has contributed to the growing imtpace of intercultural
communication. Suneetha & Sundaravalli (2011) pgrtrthe connection between
informatization and accelerating intercultural coomcation. Due to Informatization,
Suneetha & Sundaravalli (2011) claim that the ingooee of intercultural components is
growing, particularly in the context of work liferand the world. The expansion of

technology minimizes cultural and economic obstacle

The impact of increasing intercultural communication today’s societies and

educational context has also become a key toprelavant research. Worldwide, there are



13
various research studies on intercultural commuioiean different fields such as business,

linguistics, health and education. (Dervin & Touise, 2013, p. 2).

In the last decades, the importance of intercultcomnmunication and IE has been
flourishing especially in the field of foreign lamgge education as well (Dervin, 2009, 2010).
Many research studies on interculturality havecu$oon aspects of the school context such as
pedagogical approaches, curriculum design and Eggeducation (Rasanen, 2007). Most
research has been conducted in the American cofgegt Banks, 2006; Bennett, 1995;
Clayton, 2003) and in European context (e.g. Bitad@003; Dervin, 2012; Hayden, 2007).
For example, a study conducted by Parrish and kiN@@Berschot (2010) emphasizes the
need to develop skills to make instruction cultyradensitive and culturally adaptive.
Increased cultural awareness, culturally sens@éor@munication strategies, adapting teaching
processes, and being open to cultural differencepa@inted out as necessary skills in order to
overcome challenges faced in instructional situetioConcisely, the present curricula or
programs should provide learners with skills to eaopith the challenges in increasingly
intercultural world and should aim at teaching “kndow” strategies (Kluver, 2000;

Suneetha & Sundaravalli, 2011).

1.7.3 Historical and ‘renewed’ perspectives on inteultural communication and

education

The beginning of intercultural communication stgdaates back to 1940s. Research
was initially based on comparing and contrasting dommunication styles of different
countries and making suggestions for actual eneosinin 1980s, the focus was on the
communication in international companies (Friedn2097; Piller, 2011). Recently, the focus
has shifted to the communication of individuals twlare specifically employed to

communicate interculturally” (Piller, 2011, p.7fycato the importance situational contexts.
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The traditional view of intercultural communicatiomakes clear distinctions between
national cultures and accepts them as separateg fd homogenous and consistent by
attempting to give an objective description of oa#l cultures. It tends to support the idea
that individuals are just as products of theiruat heritage. The traditional view to learn and
teach intercultural communication has often beeallehged as it is considered to be too

“structuralist”, “culturalist” and “essentialistHplliday, 2010; Dervin et al., 2011; 2012).

Baraldi (2012) criticizes traditional ways of lesmg and teaching intercultural
communication through the discussion of three issikérst, she claims that intercultural
communication is not about meeting and exploringstelg separate cultures. It is a
communicative process. Second, even though interall communication is mostly
considered as a positive encounter, it can brimgesproblems along. At least, some people
tend to think that their communication breakdowres @aused by the interlocutors’ different
linguistic and cultural backgrounds. Third, extéroe@servers might link communication
breakdowns to misunderstandings during interculterecounters; however, interlocutors
usually have difficulties in compromising and adoag different perceptions, beliefs, values,

actions.

Similarly, Kramsch (1993) challenges the traditiomaderstanding of culture in
language teaching. Transmitting knowledge on peapbleertain cultures or countries is
perceived as limited and ineffective because itegjards the socially constructed nature of

culture (Kramsch, 1993).

As opposed to the traditional view, the renewed eustdnding of intercultural
communication does not have a focus on obtainifigrnmation about national cultures. It

rather focuses on the potential the influence ofdge, age, social class, education level etc.



15
on behavior and the way identity is created dunmgraction (Dervin, Gajardo & Lavanchy,

2011; Machart, Lim, Lim & Yamato; 2013).

Halualani (2011) discusses the significance of #dgpa ‘critical intercultural
communication perspective and practice’. She ardghas the understanding of culture as
known, stable and certain should be challengedhBuyrshe stresses the importance of asking
guestions such as: “What seems to be known abduwtre®” “Can we truly know a culture,
let alone our own?” “How culture is positioned?” ¥ benefits from specific versions and

interpretations of culture?” (p. 44).

In the relevant literature, some models have engeiigeline with the renewed
understanding of intercultural communication. Tketa concrete example, Dervin (2012) has
applied the model of Hyde & Kullman’'s (2004) andieo$ a model of interculturality
consisting of three components as identity, otla¢ion, and representation. In this model, the
first component is identity, which is about giving preconceptions, welcoming complexity
of personal and cultural identity and avoiding @esreralizations caused by individual
experiences. The second component is otherizatwbich refers avoiding prejudices and
discourses which cause otherization. The final camept is representation that includes
being aware of the media, political and instituibmfluences in the society that create
stereotypes and lead people to perceive people fibfarent cultural backgrounds in a

certain way.

Barrera and Corso (2002), in the similar way, offleme strategies that can be used to
improve the effectiveness of any kind of interctdtuencounter. Three main strategies put

forward are respect, reciprocity and responsiveness

1. Strateqies Related to Respect:
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a. Get information about others’ perspectives

b. Examine your own perspective

c. Listen/observe without judgment

d. Identify specific contradictions or culture busnp

2. Strategies Related to Reciprocity:

a. Clarify others’ understanding of your perspeztiv

b. Recognize others’ contributions

c. Shift focus of conversation to equalize paratipn

d. Reframe contradictions into complementary pearispes

3. Strategies Related to Responsiveness:

a. Reflect understanding of others’ perspectives

(op

. Keep listening and asking questions until yon ceedibly communicate (verbally

and nonverbally)

c. Explore/create responses that incorporate nkelfierspectives (p. 111-112).

In a nutshell, the recent literature suggests khatving only about the native culture
and the target culture is not be enough for effectntercultural interaction nowadays since
ELT currently aims to prepare individuals to intravith people from different parts of the
world due to the requirements of the contemporawyldv(Dervin, 2010; Pieterse, 2004; Sen,
2006). In addition, it also emphasizes that indiald negotiate their cultural identity during

social interaction and intercultural encounterseréfore, it may not be possible to give an
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objective description of national cultures that rgundees successful intercultural interaction.
In line with these ideas and concerns, it can ligested that language teachers develop a
critical stance toward language teaching and adpest lessons in accordance with the recent

needs of language learners.

Integrating this kind of interculturality into langge teaching may be a demanding
and time-consuming process. It may require a ldtnoé, practice, training on reflection and
analysis on the part of the language teachers.vié2010) asserts that integrating IE into
language education is still a complex and difficgdhenomenon. In spite of the
internationalization of education, and projects anddemic works on intercultural education,

it does not seem to have been completely integiatedanguage education.

Yet, some studies can act as a model to integhae‘recent’ understanding of
interculturality into language teaching. For ins@nrecent studies (see Pentikdinen, 2012;
Yulita, 2012; Zubair, 2006) have examined the ubditerature to teach interculturality.
Pentikdainen (2012) has used reading as a tooktthtpre-service teachers to reflect on their
own cultural understanding during their readingcpsses. Findings from her study suggest
that reading can be ‘a stimulus for analysis atfigéeton’ (p. 191) since it enables the reader
to identify themselves with the characters whoseslimight be totally different from their

own and provides multiple perspectives and ongouiwral growth.

Similar studies have been conducted by Zubair (R0@&d Yulita (2012). The
participants of Zubair's study are young Pakistaomen who have studied English literature
and ended up exploring their identities and aspinatduring their MA in English studies.
Zubair's study indicates that the students’ expeswor a different culture through reading
English literature challenges the dominant ideasgielated to gender roles in patriarchal

societies and opens up new perspectives for tlieregulita (2012) has examined the impact
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of critical pedagogical interventions on decondingclanguage learners’ stereotypes for the
development of critical cultural awareness and enpdwith some findings indicating positive

impact of the interventions.

1.7.4 Interculturality in language teaching and teaher training

It can be inferred from the relevant literature ttlghobalization and increasing
interculturality have immensely influenced eduaadlb policies, teaching practices and
teacher training (Wang, Lin, Spalding, Odell, & &ka, 2011). In line with the recent needs
of learners and teachers, it is important to modiéf only curricula but also modifying
teacher education programs. However, improvingaqinaity of teacher education programs
and modifying them in line with the recent needstlé society are highly complex

phenomena.

First, it is significant to examine the potentiablplems that teachers may have to deal
with. Specifically in foreign language teaching to, Clouet (2012) suggests that there are
two main challenges that a teacher may face. Tisé dne is being up-to-date with recent
trends in the field. The second one is “the atatod the student when faced with a foreign
culture” (p. 310). Therefore, in today’s foreigmd¢page education context, it is crucial for
language teachers to have knowledge of IE to kgepvith changes in the field and to

understand the attitude of language learners.

As IE is currently considered as an important phrtoreign language learning, it is
also important for the language teacher to be #&bletroduce and teach interculturality
successfully. In an increasingly intercultural vdpilearners are more likely to work, live, and
communicate with people who are linguistically andlturally different (Wang, Lin,

Spalding, Odell, & Klecka, 2011). In that sensesibecoming a requirement for language
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teachers to be provided with intercultural trainargl to provide intercultural training to their

students in language classrooms.

Besides its importance in language teaching, k&se an effective way of broadening
learners’ horizons and providing multiple perspeeti (Georgiou, 2010). The language
teacher can promote unprejudiced attitudes, redpecrds other cultures and intercultural
awareness (Kramsch, 1993; McKay, 2002) and afestnlers’ openness by providing them

with opportunities to critically analyze globalugs (Jokikokko, 2010).

IE can also be used to enable language learngest thhe best out of their intercultural
experiences. In the existing literature, it is etiathat there is a close relationship between
learners’ ‘real’ intercultural experiences and thgmsitive attitudes toward otherness (Carlson
et al., 1990; Kauffmann et al., Murphy-Lejeue, 20@3ne the other hand, it is also claimed
that intercultural experiences might strengtherestgpes, overgeneralizations and prejudices
(Coleman, 1997, 1998). In that sense, ‘real’ inikural experiences should be combined

with intercultural training.

Fowler and Blohm (2004) put forward a similar camceand suggest that intercultural
learning is a combination of both didactic and eipdial methods. To transform
intercultural experiences into learning, it is resagy to evaluate them at cognitive, affective
and behavioral levels (Paige, 1993; Otten, 2008ndd, language teachers have a role to play
in their students’ intercultural learning as ‘changgents’ (Brown, 2000). The language
teacher, for that reason, is expected to creat&fealsarning atmosphere and help learners
understand how they can learn from interculturgbegdences and how these experiences
contribute to their personal and cultural growthafiddney & Schamber 2004). However, this
is also a challenging experience for teachers Isectneir own worldviews may be challenged

and questioned during this process (Hold, 2012¢. fEacher may need to define and interpret
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the relevant terms from their perspective and discor shape their own path. In this process,

language teachers may need pre-service and incedrainings.

Research worldwide on the IC of pre-service languagchers has mainly focused on
exploring the cultural awareness (Bayyurt, 2006ktBeCetnkaya & Borkan, 2012; Larzen-
Ostermark, 2009; Sercu, 2006). Some research studige investigated the connection
between teacher training and interculturality (3o&l Villanueva, 2006; Larzen-Ostermark,
2009). A study on pre-service teachers in FinldratZen-Ostermark, 2009) has highlighted
that cultural aspects have not effectively addmsseteacher education programs. Another
study has explored the English language teachesgieptions of two concepts that are
advocated in China’s English curriculum, namelybglloawareness and IC (Jing, 2013). It has

highlighted the gap between curriculum and teachnagtices (Jing, ibid.).

A study in Czech Republic has examined the imp&aenantercultural course on pre-
service English language teachers (Kostkova, 20Ih¢ study has showed that the pre-
service teachers have displayed statistically Bagmt changes in the area of two key
components of IC, namely knowledge and skills (Kog8, ibid.). Some other studies have
examined pre-service teachers’ level of IC durgaching programs abroad and revealed that
the pre-service teachers have developed a mordéiveosititude toward cultural diversity
(Dooly, 2010; Tang & Choi, 2004). The research issidhave mainly highlighted the
importance of integrating interculturality into pservice teacher education programs and

helping pre-service teachers to develop their IC.

1.7.5 Interculturality in Turkish educational context

The new trends in language education and IE ardbedvorld have brought some
changes to Turkey as well. Due to Turkey’s ende&wvdre a member of the European Union,

and Turkish students’, teachers’ and instructarsteasing involvement in mobility activities
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with Europe through educational exchange prograams had many universities in Turkey go
through some adaptations consistent with the Badgeclaration (1999), which has a focus
on “improving the mobility of students, teacheesearchers and administrative staff’, “social
dimension of mobility” and internationalization arsfandardization of higher education

institutions.

On the same token, the Primary School English LagguTeaching Program
(PSELTP), which “mandates that English instructlme implemented from the 2nd grade
onward, rather than the 4th grade” (MoNE, 2013: H3s been updated and modified in
accordance with the CEFR (Council of Europe, 20@1h) a focus on intercultural awareness.
To take a concrete example, in CEFR, it is expjictated that language learners “should
achieve a wider and deeper understanding of theofdije and forms of thought of other

peoples and of their cultural heritage” (p. 3).

In Turkish educational context, however, there rhigh some problems regarding the
changes stated above. Firstly, in PSELP (MoNE, 204@lls which language learners are
supposed to acquire are put forward as followsud8hts will be able to greet people others
in other languages in addition to Turkish and EsfgliSuggested language/lexis Use: Salut!
Salaam! Hallo! Bon jour! Hola! Guten Tag! Ciao! Ahl weSahlan! Hej! Ni Hao!” (MoNE,
2013: 2). On one hand, PSELP (MoNE, 2013) emphadize importance of intercultural
awareness in language teaching. On the other htagekms to disregard the complex nature
of intercultural communication because it is higbbntroversial whether having this kind of
lexical knowledge necessarily helps or guaranteesessful intercultural communication,

which is an intricate phenomenon.

Secondly, and probably more importantly, althougiglish language teachers are

expected to be trained in accordance with PSELTBNE 2013) and in this case, are
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supposed to teach IE, there are not any compulsmuyses regarding interculturality in the
English Language Teaching (ELT) Program introdulogdhe Council of Higher Education
(2007). Pre-service English language teachersaepéed to four-year ELT programs via the
scores that they have got from national universitfrance exam. The ELT programs offer
some theoretical and pedagogical courses such @sM#thodology, Teaching Language
Skills, Linguistics, Literature etc. Even if somatarcultural communication/education
courses have been incorporated into ELT progranmseasive courses, there is not enough
emphasis on it (Alptekin, 2002; Hismanoglu, 201This situation raises three important
guestions: “Should language teachers teach interality?”, “Are language teachers ready to

teach ‘interculturality?” and “What kind of interturality should language teachers teach?”

It is, therefore, significant to conduct studiesttiaim to raise pre-service teachers’
awareness of the role of IE in FLT and of the réag@proaches regarding this issue. As there
has been an increasing interest in |IE of languegehters, many studies have investigated the
impact of intercultural trainings on pre-servicadiers in Turkey (Cubukcu, 2013; Ozdemir,

2004; Zehir Topkaya & Demir, 2010).

The positive impacts of intercultural trainings pre-service teachers’ IC have been
revealed through several studies. The findings fobffierent studies (Ozdemir, 2004; Zehir
Topkaya and Demir, 2010) suggest that interculttnahings have helped the pre-service
teachers have a more expanded viewpoint of culbam@pare and contrast other perspectives
with their own, and gain insight into the importaraf tolerance and understanding of cultural

differences.

Some researchers have investigated the pre-saeachers’ intercultural sensitivity
and “culture teaching in a foreign language edocatontext” (Bektg Cetinkaya, 2014;

Cubukcgu, 2013). Some others (Razi, 2011) have dpedl quantitative data collection



23
instruments by acknowledging that it is significamtexamine pre-service English language

teachers’ level of cultural or intercultural awazes.

As indicated above, studies have mainly had a focuthe relationship between ELT
and interculturality. Yet, in many of the studiese focus relies on how to develop pre-
service English language teachers’ IC. The aspettazhing pre-service English language
teachers how to teach interculturality has beedistllittle. Therefore, this study aimed to fill
this gap in the existing literature by exploring ttmpact of intercultural training on pre-
service English language teachers with the aim @pihg them integrate intercultural
components into ELT. It also aimed at exploring flrecesses that pre-service English

language and processes that they went throughgitiventraining.

1.8 Chapter Summary

This chapter described the problem statement anulaieed the purpose and
significance of the study. The assumptions, linota of the study and definitions were
explained. The Discussion of existing literatureagrning IE and FLT were also presented in

this chapter.
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CHAPTER Il

METHODOLOGY

2.0 Introduction

The aim of this chapter is twofold. First, the pBphical foundations of two main
research paradigms in social sciences, namely ifaiare and qualitative paradigms, and
case study research design will be discussed. , Nextdata collection instruments, piloting
stage including piloting questionnaire and pilotiegcourse, and a detailed description of the

main study will be presented.

2.1 Study design and rationale

The aim of this case study was to explore the preise English language teachers’
perceptions of IE in language teaching and to asHes impact of IE course on the pre-
service English language teachers’ perceptionsEoinl English classrooms. The research

guestions were:

RQ 1: To what extent do pre-service teachers’ percegtafnntercultural education change

while taking the Intercultural Education course?

RQ 2: How do pre-service teachers’ perceptions of intkwucal education change while

taking the Intercultural Education course?

RQ 3: Is there a change in pre-service teachers’ awsasettavard the role of intercultural

education before and after taking the Intercult&dlication course?

To find the answers for the research questions, shudy employed various data

collection instruments such as participant diar@ggen-ended questions, a questionnaire and
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focus-group interviews. It is considered that Imkiquantitative and qualitative data can be
advantageous in case studies since each resepeclhdyg its advantages and limitations, and
linking them strengthens the weaknesses of eadh (@ohen & Manion, 1994). Besides,
multiple data collection can enhance the trustwoeiss of findings (Brannen, 1992), so this
study employed several data collection instrumemtse quantitative and qualitative data

collection instruments used in the study and thgest are shown in the Table 1 below.

Table 1

The design of the study

Pre-intervention stage Intervention Stage Post-intervention Stage
Open-ended Questions Diaries Open-ended Questions
Closed-ended Questionnaire Closed-ended Questrennai

Focus-group Interviews

2.1.1 Research Design

This study was influenced highly by naturalistiguiry. Qualitative data collection
instruments helped the researcher to capture pesnspin a specific natural setting.
Understanding different perspectives in depth, Wwhigas presented through emergent

categories, was crucial to this study.

There are two dominant research paradigms iraksciences: positivistic inquiry and
naturalistic inquiry. Each paradigm has its owncdpe characteristics in accordance with
their unique nature. It is significant to note thmith paradigms offer different ways to
interpret information obtained from the data byyirey on different procedures (Creswell,

1994).
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Positivism is associated with observable facts withemphasis on explanation and
prediction (Maykut & Morehouse, 1994). Positiviss driticized as it assumes that the
researcher can comprehend external facts of thédveord disregards distinctiveness and
individuality (Cohen & Manion, 2007). On the otheand, naturalistic inquiry has a more
focus on understanding, exploring and inferring.pAgaches to naturalistic inquiry were
primarily used in social sciences and philosophyzffatrick & Meredith, 2006). In 1960s,
naturalistic inquiry was recognized and its methHodical importance increased as the focus
shifted to socially constructed nature of realitgofien & Manion, 2007). Educational
researchers started to explore how social experseare created by placing the focus on the
processes in natural settings. Therefore, qualdatsearchers focused on the perceptions and
experiences of the research subjects (Yavuz, 2008). search for absolute ‘reality’ was
replaced by the search for individual interpretagiof the world (Cohen & Manion, 2007).
Harre (1981, cited in Lincoln and Guba, 1985) cormapapositivistic and naturalistic
paradigms. While positivism deals with surface omces and work operationally, the new

paradigm has a deeper perspective, probabilistiw@and forms understanding inferentially.

Further, ‘objectivity’ and ‘subjectivity’ are imptant concepts while discussing the two
paradigms. As naturalistic inquiry examine the mmeana directly and holistically, it is
considered as more ‘subjective.’ Maykut and Moredgou(1994) choose the term

‘perspectival’ because the term ‘subjective’ pudsunalistic inquiry at a disadvantage.

Positivistic and naturalistic paradigms, therefafégr different types of data. Yet, these
different types of data are perceived as “complgargnrather than in opposition”
(Fitzpatrick & Meredith, 2006: 424). They offer aore comprehensive point of view than
that can be attained by using either method seggraft times, they can be used
concurrently, at other times one of them can bel gsbsequently to meet the criteria of each

(Fitzpatrick & Wallace, ibid.).
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In relation to the nature of positivist and natistat paradigms, the assumptions can
also be discussed. There are six assumptions ednes paradigms identified by Maykut &

Morehouse (1994, cited in Yavuz, 2003):

1 How does the world work? (Ontological)

2 What is the relationship between the knower &edknhown? (Epistemological)

3 What roles do values play in understanding thed¥q Axiological)

4 Are casual linkages possible? (Logic)

5 What is the possibility of generalization?

6 What does research contribute to knowledge? ¢lcdecal)

Regarding ontological assumptions, this study wapired by the notion that there are
multiple realities (Creswell, 1994). It is believélaat triangulation of data through diaries,
guestionnaires and interviews served this purpd$e interpretations of the researcher,

participants and the reader have also contributélde notion of multiple realities.

Concerning epistemological assumptions, unlike tpasm, which considers the
researcher outside of what is known, in naturalistiquiry, the researcher has more
interaction with research subjects (Creswell, 198kykut & Morehouse, 1994). In this
study, the researcher has interacted with the gmae® teachers through formal and informal

procedures as a teacher-researcher.

In relation to axiological assumptions, it can b&lghat the researcher is expected to be
more reserved in positivistic inquiry whereas irtunalistic inquiry the researcher declares

that the study is not value-free (Licoln & Gubag84) In parallel with naturalistic inquiry, in
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this research, beliefs and values have had an tangolace since the beginning of the study.
The researchers’ reflection has been evident inddmgn, analysis, presentation and the

discussion of the study.

In naturalistic inquiry, instead of generalizatiprieere is an emphasis on personal
experience and individual perceptions. As it is tiase in this study, the researcher is not
interested in predetermined and preconceived idBas.researcher rather focuses on what
comes from the context which is not necessarilywensally accepted (Cohen & Manion,

1994; Denzin & Licoln, 2003; Stake, 1995).

Logic refers to events occurring subsequently isitpasm whereas in naturalistic
paradigm, they interact with and shape each othkykut & Morehouse, 1994). In this
study, the research design was open to changemi@npretation, so the research design and

data analysis process interacted with and shapddather.

The last assumption put forward is the researcloardgribution to knowledge (Maykut
& Morehouse, 1994 cited in Yavuz, 2003). While piggts aim to find proofs, naturalists
look for exploration and disclosing. Exploring tpee-service English language teachers’
perceptions within a specific context was more ®issleto this research study than searching
for proofs or confirmation. Due to complex and safive nature of IE, it was important to

gain insights into the participants’ perceptionsndérculturality rather than evaluating it.

As indicated above, the purpose and nature ofrésigsarch study were mainly suitable
for the methods and approaches in naturalisticirgg@uantitative methods were used as a
complementary component for practical purposes.isitbelieved, as the qualitative
methodology was dominant, the study became monegctne, which enabled the researcher
to develop better insights into the process anthtieract with the participants in a natural

manner (Taylor & Bogdan, 1984). It is possible &y ¢hat it was “more open and ‘more
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involved’ than other research strategies and forrhlick, Von Kardoff and Steinke, 2004,
p. 5). In this way, the researcher had a broadawr wf the pre-service English language

teachers’ perceptions regarding interculturalitg &a relation to language teaching.
2.1.2 Case Study Research

To ensure an effective research design, the sthduld be in line with the purpose,
context and nature of the study and the researchbet®fs about the nature of reality
(Mills, Bonner & Francis 2006) In this research studyherefore, it was essential for the
researcher to examine various approaches to edoeatiesearch. Approaches to educational

research were presented in Figure 2.

Research

Secondary Research Primasgarch

N\

Case study Statistical studies
Experimental studies \Bys

Pre-experimental studies Quasi-experimentaliasu True-experimental

Figure 2: Approaches to Educational Research (Byb988 & Bell, 1993)



30
As shown in Figure 2, Brown divides research into.tSecondary researcimcludes
books,summary and analysis existing literature wherepsmary research employs data
that are collected from informants. Primary reskanas two categories: case studies and
statistical studies. Case studies are usually todgial studies with a small number of
informants while statistical studies involve sursegr three types of experimental study

designs, namely, pre-experimental, quasi-experiat@mtd true-experimental.

In line with the objectives and the context, thisdy was designed as a case study,
which shared common characteristics with naturalisguiry. Case study, which is defined
as an investigation on “a child, a clique, a classchool, a community” (Cohen, Manion, &
Morrison, 2007: 253), is considered to be appraogriar this research approach for several
reasons. First, case study can provide a holisttune of individuals’ perceptions and
experiences by using ‘multiple source of evideneighin a specific context (Anderson, 1998:
152). In this study, multiple data sources suckliages, interviews and questionnaires were
employed. Second, case study approach is apprepdatxplore interculturality through an
investigation of multiple realities within a padiar context. Concerning context-
boundedness aspect, a case can be examined in dénmain players, main situation and
critical happenings. In this research, a particg@ntext at a point in time with particular
people was available and the IE course was coresidas a critical happening (Guba &
Linciln, 1985; Hitchcock & Huges, 1995; McDonoughMcDonough, 1997). Lastly, case
study is helpful uncovering diverse processes thatgefore, suitable for this study’s research

design.

2.1.2.1 Distinctive Characteristics of Case Studydgearch

As stated above, case study provides a uniquencestaf real people in real context

above just providing abstract theories (Cohen, M@ni& Morrison, 2007, p. 253).
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Therefore, a case study is characterized by intuesiess in the idiosyncratic features of a

case or cases, so it is not necessarily boundetfspmethodologies (Stake, 1994).

Besides, case study provides answers for “whatiy'\and “how” questions when the
relevant events or behaviors cannot be manipulayettie researcher. Therefore, participants
in the study can have a safe and open climate wdfiids them an opportunity to express

what they are experiencing.

Furthermore, case study is preferable when a reseatries to study a hypothesis
about a class of people, programs, or policies Xploging a specific case from that class
(Merriam, 1998). It includes a combination of resbamethods whether qualitative or
guantitative. The researcher can employ differeatadcollection methods. Although
observation and interviews are the most frequentyerred ones, data collection methods are

chosen in line with the research purpose(s) arebreh activities.

Drawing on its characteristics, case study shamsin@wn characteristics with
naturalistic inquiry, and therefore, it was consatkto be an appropriate research design for
this study. Both naturalistic inquiry and case gtugkplore incidents in their natural
environment and try to interpret them from reseapelticipant perspective (Denzin &
Lincoln, 2003). They both have a focus on individergperiences and tend to examine them
holistically (Maykut & Morehouse, 1994). Acceptitige existence of multiple realities, and
the interaction between the researcher and thandsearticipants can be considered as other
common characteristics between naturalistic inqaimg case study (Maykut & Morehouse,
ibid.). In addition, both naturalistic inquiry amédse study tend to support the idea that the

incidents influence each other in multidirectionalys.
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2.1.2.2 Types of case study

The research topic, resources, duration and deptteostudy might be determinants
during selection of case study type (Anderson, 1988that sense, it is important to discuss
case study types that were relevant to this st@dyne of the categories put forward by
scholars (Bassey, 1999; Stake, 1995; Yin, 200®r @ffuseful framework. On the other hand,

case study may fall into more than one of the types

Yin (2003) suggests that there are three typesasé ctudyexploratory descriptive
and explanatory(p. 5). Anexploratory case study aims to determine the possibility ef th
desired research procedures by trying to find beathypothesis of a subsequent study. As the
name lends itself, descriptivecase study, provides a holistic description ofharnmmenon
within its context. The purpose of axplanatorycase study is to explain how events happen

and to present cause-effect relationships.

This case study igdescriptiveas it aims at providing a holistic picture and olea
understanding of a specific context by investigatihe pre-service teachers’ perceptions of
IE and its relation to language teaching and asirttiepth data can be obtained from the

participants over a period of time.

Stake (1995, p. 3) categorizes case study reseaschtrinsic, instrumental and
collective Concerning ‘intrinsic case study’, Stake (ibidgys, “The case is given. We are
interested in it, not because we need to learntabail particular case. We have an intrinsic
interest in that case...” Instrumental case studgeiined as having a research question or
perplexity, so the researcher’s aim is to achiewaething other than gaining insight into a
particular case. Collective case study refers tmsing cases in which the researcher explores

differences between cases for comparisons.
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From Stake’s (1995) definitions, it can be infertkdt this study was mainly designed
as an intrinsic case study. The researcher hatbata and personal motives for carrying out
this research. Taking intercultural communicati@urses and her intercultural experiences
transformed her during her studies. In additiontknexperience as a research assistant at the
universities made her become aware of the urgesd fogr intercultural training in the field of
education. The researcher developed an interestpiloring ways to teach interculturality and
improving practice in a particular ELT departmeiitius, investigating the pre-service
English teachers’ perceptions of IE was the inicimsotivation. Furthermore, as individual
voices of pre-service teachers were explored i\ shidy, it is possible to say that it had a
collective element, too.

Procedures followed in this case study are showigare 3:
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Writing o
. . Research objectives
-Interpreting main )
themes -Theoretical

. framework
-Presenting data .
. -Research Questions
-Preparing report

Generating Theory
-Understanding

relevant literature Data collection
-Positioning the findings -Keeping diaries
W|th|r? the research Interviewing
literature . . .
. . -Using questionnaires
-Filling the gaps in the i )
literature -Triangulating

-Relating findings to the
relevant literature

DataAnalysis
-Transcribing
-Organizing
-Coding
-Comparing
-Triangulating
-Inducing themes

Figure 3: Procedures followed in the case study

2.1.2.3 Trustworthiness in Case Study Research

Several frameworks have been developed to evalhatiustworthiness of qualitative
data (Lincoln & Guba, 1985) and enabling credipjlitransferability, dependability, and
confirmability (Sandelowski, 1993). While designiagase study, there are some main points
to take into account in order to enable the ovetraltworthiness. First, researchers are

expected to provide adequate detail so that readersevaluate the credibility of the work.
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The use of reflection can enhance the credibilitthe data (Baxter & Jack, 2008). Besides, in
line with this purpose, writing research questictesarly, gathering data systematically and
analyzing the data correctly are essential (RusSeigory, Ploeg, DiCenso, & Guyatt, 2005,
cited in Baxter & Jack, 2008). Second, triangulati® a key approach that would enable the
case to be explored from different perspectivess Tnoup of data increases data quality
through confirmation of findings (Knafl & Breitmage 1989). At the analysis stage,
dependability can be increased by having multipkearchers the data independently (Baxter

& Jack, 2008).

In this study, the researcher ensured trustworsisinef the qualitative data by
examining credibility, transferability, dependatyi)i and confirmability (Lincoln & Guba,
1985; Sandelowski, 1993). To ensure credibility tesearcher provided rich descriptions of
the participants and the setting. Concerning tastworthiness of the data, triangulation was
employed. Based on the work of Denzin (1970), Co&edanion (1994, p. 234) came up
with six types of triangulation, namelyme triangulation,space triangulation combined

levels of triangulationtheoretical triangulationmethodological triangulation:

* Time triangulationrefers to the type, which aims to consider theofscof change by
using longitudinal designs.

* Space triangulationattempts to conduct cross-cultural strategies weranme the
narrowness of the studies carried out in the saatcy

» Combined levels of triangulatiomeans using more than one level of analysis from
three main levels which are the individual levék interactive level and the level of
collectivities (organizational, cultural and soeigt

» Theoretical triangulations about drawing on various theories.

» Investigator triangulatiorutilizes more than one investigator



36

* Methodological triangulationrefers to employing the same method on different

incidents or different methods on the same incident

Drawing upon the types of triangulation offered Bphen & Manion (1994),
methodological triangulation was performed in thstudy. Multiple data collection
instruments were used to enable methodologicaidtikation, which enhanced credibility and
transferability of qualitative research by provglirholistic view of the context from
participants’ perspectives in different ways and fioging answers for assumptions from
different data collection methods (Lee, 2004). Thaltiple data sources were relevant
literature, diaries, questionnaire, open-ended topres and focus-group interviews. It is
believed that triangulation enriched data by givimgeful insights, decreased biases and
strengthened the boundaries of the data (Bloor7;19th, 2004). Confirmability of the study
was ensured through the comparison of the datandrease dependability, member checks
were made use of throughout the research and tlaewdss analyzed independently by two

researchers.

To sum up, this study is a qualitative case studly & quantitative component. Next,
it can also be described as an ‘intrinsic’ casalystwith ‘instrumental’ and ‘collective’
components. A traditional understanding of trusthioess as in positivistic inquiry was not
suitable for this study, so careful research peastiwith the use of triangulation were

employed to ensure trustworthiness.

2.1.2.4 Ethical Issues

As the research includes human participants, it evasial to take ethical issues into
consideration. Official permission for the study sweequested and taken from Ulgda
University where the pilot study was conducted &odh Inoni University where the main

study was carried out.
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There were the concerns of confidentiality andl@stiaing trust. While the researcher
is searching for knowledge, she has to respectighés of others (Cohen & Manion, 1994).
Thus, at the end of the study, having informed eahforms asking whether the participants
were willing to participate in the study ensured ffarticipation was voluntary. Information
concerning procedures and methods to ensure cotiitiey and anonymity were also
provided to participants. All participants were dnmhed that quotations from the data
collected would be used for research purposessadial actors in the research were informed
that pseudonyms were created in an attempt to ectthecpossibility of being recognizable to

other readers.

Creating a relaxing and safe environment for thiigpants was another issue to take
in consideration. Being an ‘insider’ or a teachesaarcher gave the researcher the chance to
obtain regular feedback and informal chat with freeticipants. Being familiar with the
participants helped the researcher understand #m@mtheir perceptions and expressions,
body language at times. Sometimes, it was surgriginexplore their interesting ideas and
experiences, which required asking further questimnunderstand the participants’ points.
Although researchers are often expected to distdmamselves from the study in order to
avoid bias concerning the case under study (Merri8), it is also believed that knowing

the participants and sharing similar experiencesgthened the study.

Being non-judgmental and giving feedback was algaoifsccant (Silverman, 2001).
The researcher made her role as a facilitator .cl€ae researcher and the participants
brainstormed, discussed and discovered intercliigsgaes together. The researcher took time
to explain that she was interested in the partidgdaunique ideas and perceptions and there
were no right or wrong answers concerning diarystjaes, questions included in the

guestionnaires or interviews.
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The risk of bias and subjectivity were the main agns especially in relation to
translation. During data collection procedures, deeninant language was English, but the
participants switched to Turkish at times. Transtpidioms and metaphors required special
attention. Some of the data were not the resedsciverds rather than the participants’ words

after the translation, which may cause a degrdxasf (Bell, 1993).

2.2 Sampling

Drawing upon the work of Miles and Huberman (19940irtis et al. (2000) suggest
that sample should have the potential to produck &and insightful information on the
occasion which is to be studied, and the reseaishexpected to “consider feasibility of the
sample in terms of the resource costs of monetiamgl the practical issues of accessibility
and whether the sampling strategy is compatiblé wie researcher's work style” (p. 1003).
Miles and Huberman (1994) add that the researclskills might also be significant for
feasibility, such as linguistic and communicatidalls, and capacity to relate to informants

and their experiences.

Due to the reasons stated abosenvenience samplingvhich is the most common
type of nonprobability sampling, was performedhiststudy. In convenience, the researcher
chooses the sample based on their availabilitythis study, because the researcher was
working as a research assistant in the ELT depattwhere the data were collected, the
sample was appropriate in terms of cost-effectigerand practical concerns of accessibility.
In addition, because the researcher was workirg rasearch assistant in this particular ELT
department, she was familiar with the pre-serveachers, the training offered to the pre-
service teachers and the research site. Therdtoie believed that the researcher had the

capacity to relate to the participants.
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2.3 Instrumentation of the study

To answer the RQs, data collection instruments ugioly diary questions,
guestionnaire, open-ended questions and interviestipns were designed by the researcher
and revised by different experts in the fields ahduage education and multicultural

education.

2.3.1 Development of diary questions

In spite of the criticisms due to their idiosynatahature and lack of objectivity
(Eisner and Peshkin, 1990), diary methods wereidered to be suitable to collect data for
this study as a means of having a deeper undemstpoél the process. The diary questions
were prepared in a way that would enable the reBearto understand what was actually
happening on the pre-service teachers’ minds tdittde a comparison of their initial
perceptions and their changing perceptions. Toeaehithis, while preparing the diary

guestions, following issues were taken into consitien:

« Diary questions are supposed to help the researuftare pre-service teachers’

ideas about the previous lesson and adjust these@acordingly.

» Diary questions are supposed to help pre-servashts think back and reflect on

the course itself.

The diary questions were formed in English and sewiby the supervisor of this
dissertation and by two other experienced profasbefore it reached its final version (see

Appendix H). Finally, four diary questions were Hed in to the pre-service teachers.
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2.3.2 Development of open-ended questions

Open-ended questions were designed to elicit treesg@rvice English language
teachers’ definitions of culture, IE and the rofell6 in language teaching. Moreover, two
guestions aimed to explore how pre-service teacbeutd take advantage of IE in their

lessons and how language learners could benetit that kind of training (see Appendix E).

2.3.3 Development of Intercultural Education Quesbnnaire

A guestionnaire, which was a five-point scale raggfrom “strongly disagree” to
“strongly agree” was developed by the researchefo® designing the questionnaire, it took
a long time for the researcher to examine the edlditerature carefully to find out most
suitable previous works and studies that wouldeséov the research purposes. The items of
the questionnaire were mainly inspired by and asthfpiom the works of Dervin (2012) and

Byram (1997).

The questionnaire was formed in English and revibg the supervisor of this
dissertation and also by an experienced colleagreyrtimes until it reached its final version.
Some items, which were not in line with the aimstbé study or categories of the
guestionnaire, were deleted while some other iterare added throughout the designing

process.

Later, during the researcher’s visit to the Uniugr®f Helsinki as an exchange
doctoral student during the 2012-2013 academic gpang semester, the questionnaire was
revised by a professor who worked at the departneénmulticultural education at the

University of Helsinki.

The first version of the questionnaire was categaliaccording to five domains,

namely knowledge, attitudes, skills, critical cultural aveaess and multidimensional
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understanding of cultureThe items were reordered randomly to minimize trsk of
acquiescent response bias, i.e. the propensityaiicipants to agree with an item (Rattray &

Jones, 2007), the following reverse items were used

Table 2

Reverse items in the IE questionnaire

16. The best way to obtain information about awelis to take into consideration what one

hears about that culture

17. The best way to obtain information about durelis to take into consideration what

members of that culture say about that culture

In addition, some items which were available in fingt version of the questionnaire
were excluded later since they included some cdaddat seemed beyond the pre-service

teachers’ knowledge. The items excluded from tist ¥iersion were presented in Table 3:

Table 3

Items excluded from the first version of the qoestaire

Identify ethnocentric perspectives in a documerdgvant and explain their origins

Intercultural communication patterns according ates in the society (e.g. gender, age,

social status, occupation, educational level, mregatc.

Significant consideration was given to the segeeuicthe questionnaire. To engage

the participants and to prevent boredom, the deapdge data were presented at the end of
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the questionnaire (Rattray & Jones, 2007). Itenduding double negatives or double-

barreled questions were avoided (Bowling 1997).

The final version of questionnaire, which is callddtercultural Education
Questionnaire(IEQ), consisted of two parts (see Appendix F)tPaincluded a 23-item
scale to explore to what extent the participantsswter aspects of IE should be involved in
ELT. The items involved in the questionnaire wereuged according to their content in the

following five domains:

Table 4

Domains and related items included in the IEQ

Categories Items in the questionnaire
Attitudes 5,9,10

Knowledge 1,7,8

Skills 2,4,6,11

Critical cultural awareness 3,12,13, 14

Multi-dimensional understanding of culture  15,1618719,20,21,22,23

As indicated above, the items included in Part Aenelated to knowledge, attitudes,

skills, critical cultural awareness and multi-dirsemal understanding of culture.

Regardingattitudes which is one of the core aspects of interculte@hmunication,
the language teacher is expected to encourageelsatm curious and open toward different

cultures and be interested in exploring other peEatyes.
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Knowledgerefers tonot necessarily knowledge about a specific culhurerather of
how certain social groups and identities perceigeheother and how they function or

communicate.

Skills involves identifying racist perspectives in a doemt or event, relationships

between one’s own and other cultures and dissimpriacesses of interaction.

Critical cultural awarenesss about challenging preconceived ideas towartmiht
cultures and identifying cultural values in docutseand events, questioning information
obtained about different cultures, and interactamgl mediating in intercultural exchanges

(Byram, 1997a).

Finally, the multidimensional understandingefers to noticing that every society is
complex and culturally varied, people create andotiate their cultural identity in the
process, what happens between interlocutors isenflied very much by the environment
within which they are communicating, and the megw@litical and institutional influences in
their own society lead people to see others froffieraint cultural backgrounds in a certain

way (Dervin, 2012).

To provide a thick description of the participan®art B aimed to gather personal
information including age, gender, contact witheigners, experiences abroad language

learning experiences, participation in internatlgrajects trainings.

Face validity showed that the questionnaire loolkggpropriate for the research
purposes and content area. The appearance of g#stiannaire was evaluated in terms of
feasibility, readability, consistency of style afmmatting, and the clarity (DeVon et al.,
2007; Parsian & Dunning, 2009). Additionally, camteralidity was undertaken to ensure if

the content of the questionnaire was relevanteéadlsearch purposes.
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Evaluation of the face and content validity werefqgrened by asking two professors
of ELT, one professor of multicultural educatiorddal® pre-service English language teachers
respectively, to evaluate the clarity and represdergness of the questions. As a result, some
items were modified. For instance, the item “Idgntontemporary and past relationships
between one’s own and the other culture” was chérage“Identify relationships between
one’s own and other cultures” and the other itern€Qion information obtained from print
media or online media” was changed as “Questiooriétion obtained about different

cultures.”

2.3.4 Development of interview form

In this study, interview method was used to gatia¢a to answer the RQ 2. Interviews
are considered to be advantageous in the sensé¢hthatire flexible and provide a deeper
understanding of the interviewee’s feelings andasddghrough body language, facial
expressions, hesitation etc. (Bell, 1993; Oppenh&i®92). In addition, the emergent nature
of interviews gives the researcher the opportulmityome up with instant questions and guide
interviewees to think and reflect more on a spedibpic. In case of a misunderstanding or
confusion, the researcher can assist the interéswe paraphrase the questions. Hence,
interview method was considered to be useful tdficanthe influence of the intercultural

training in this study.

Interviews are categorized as structured, semetstred and unstructured (Anderson,
1998). During a structured interview, the researamaploys “an interview sequence with
predetermined questions for each interview andeiguired to use the same interview
sequence and to conduct interview in exactly threesavay to avoid biases that may result

from inconsistent interviewing practices” (Hairadt, 2011, p. 191).
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A semi-structured interview includes a pre-set ofegquestions, but the researcher is
ready to include other questions, change the topithe interview and the sequence of the
guestions to obtain the best answers for the relsequestions (Currie, 2005). In semi-
structured interviews, the researcher is “freexeer@se their own initiative in following up an
interviewee’s answer to a question” (Hair et a12). During unstructured interviews, the
researcher acts as a moderator and tries to igaéstin-depth without the limitation of

predetermined questions (Currie, 2005).

This study employed the most well-known semi-stitedd approach, namely focus-
group interview, in order to use group interactionproduce data (Barbour & Kitzinger,
1999). Focus-group interviews involve respondents) share something in common such as
job, being a customer of the same bank, workinglfersame company etc. (Hair et al, 2011).
The researcher acts as a moderator and leads @sslmt through unanticipated questions
when necessary. Focus-groups interviews allow ésearcher to focus on things that need

expansion or explanation and obtain insightful infation (Currie, 2005).

Despite its advantages, there are some issues rsideo while conducting an
interview. In this study, for instance, the resbardried not to allow her opinion to interfere
with the interview in one way or another (Hair Et2911). Moreover, the researcher took into
consideration time-consuming nature of interviewsl arranged the number of interview
guestions accordingly. In this study, apart from ploints stated above, special consideration
was given to wording, clarity and relevance of theestions. Four questions, which were
formed to guide the discussion, were reformulatedcthe light of the expert idea (See

Appendix G).

2.4 Data Collection Procedures

2.4.1 Pilot Study
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All data gathering instruments were piloted tcedaiine the time required to complete
them and to check the reliability and validity dietinstruments. The purpose of the pilot
study was also to detect any unclear or contradigioints so that the participants in the main
study would not have faced any difficulties andfasion. This study included two piloting
stages. First, the questionnaire was piloted tatifje potential problems. Second, the IE
course was piloted, which was also very importagtaoise piloting the course helped the
researcher to observe if the course materials aygpeopriate for the participants and research

purposes.
2.4.1.1 Piloting Intercultural Education Questionnare

It was important to carry out the pilot study irder to identify potential problems
concerning the IE questionnaire. The items of thequiestionnaire were developed by the
researcher to use in the main study. With the dirdemtifying any potential problems related
to the wording, the layout, a pilot study was eatrout. Another reason for carrying out the
pilot study was to figure out the reliability andliity of the questionnaire. To be able to
carry out the research at the Department of ELUlatlag University, necessary forms and a
research proposal were submitted to the Directoo&t&lludaz University (Appendix K).
After approval to conduct the research was attaitredquestionnaire was administered to the

pre-service teachers.
2.4.1.1.1 Participants and Setting

The participants of the pilot study were pre-sesviimglish teachers who wer& and
4" year students at ELT Department at Ukaidniversity during summer school in 2013. The
guestionnaire was administered to 100 pre-servingligh teachers. 80 of the participants
were 4" year students while 70 Of them wef® y&ar students. The process of filling out the

guestionnaires took between 15 and 25 minutes.
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The participants’ ages ranged from 20 to 28. Theyevall native speakers of Turkish
and pre-service teachers of English language. &y there required to pass an English
proficiency exam to be admitted to the universityl as the language of instruction at this
specific department was English, the questionnaime administered in English. 48 of the

participants were male, and 102 of them were female

2.4.1.1.2 Procedures and Analysis

The IE questionnaire was examined to assess iébilél, which is about the capacity
of a questionnaire to consistently measure arbatgiand to what extent individual items go

together to measure the same underlying attrilidé®/on et al., 2007).

Internal consistency reliability, which is measungd Cronbach’s alpha correlation
coefficient (), examined the inter-item correlations within aesfionnaire (Parsian &
Dunning, 2009). A questionnaire with a Cronbachigha of 0.80 is usually considered
reliable (Field, 2009). To examine the internalngistency of the IE questionnaire,
Cronbach’s alpha was computed. It was 0.88, whdrcates a high correlation between the

items and the 23-item IE questionnaire is highlialze.

2.4.1.1.3 Conclusions and Implications for the maistudy

During the piloting process of the IE questionna&ey important problems were not
faced. None of the participants reported a problegarding the wording, clarity and
appropriateness of the instrument. The statiséinalysis proved that the instrument was valid

and reliable to use in the main study.

2.4.1.2 Piloting the intercultural course
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The difficulty of qualitative research is in hamdji subjectivity and developing
research questions even though they are open tmeh&loliday, 2007). For that reason, the

IE course was given as a pilot study during the22P013 Academic Year.

2.4.1.2.1 Participants and Setting

The participants of the study were 15 pre-serviogligh teachers who were at the
fourth year of English Teacher Education Prograriméanii University in the fall semester of

2012-2013.

The data were collected from one intact group. ffdéen participants were native
speakers of Turkish with advanced level of EngliEwelve of the participants were female
whereas four of them were male. The ages of thigcgmnts ranged from 22 to 24. Only two
of them had been abroad. Only one of them had temiational family with a Turkish father

and a German mother.

2.4.1.2.2 Instruments

As the closed-ended questionnaire had already jbiésrd, it was not administered to
check its reliability and validity one more timeu&litative data collection instruments of the
study, namely open-ended questions, focus-grogpvietvs and diaries were employed in the

pilot study.

2.4.1.2.3 Procedures

During the pilot study, the researcher examined Hwamdful the data obtained from
gualitative data sources were, and had informakmofagion and chat with the participants
during the lessons in order to see whether theseomraterials were suitable for research

purposes and understandable to the participantsshwhere helpful to identify necessary
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changes and modifications for the main study. h&teénd of the course, the participants were

informed about the study and signed the consent.for

2.4.1.2.4 Conclusions and Implications for the maistudy

After conducting the pilot study, the content ofm@weeks were considered to be
problematic. In the pilot study, two weeks were @ed to Smoke Signalswhich is an
independent movie based on the short story "Thiwhat It Means to Say Phoenix, Arizona"
from his bookLone Ranger and Tonto Fistfight in Heaygtamilton & Jones, 20105moke
Signalswas found to be effective to teach subculturesiwit culture. As the existence of
sub-cultures was a hot and current topic in Turkieg,movie was thought to be a suitable for
the participants in this context. However, in thaimstudy, the researcher decided to choose
another movie in which intercultural elements werere obvious. Additionally, the short
story, “Desire’s Baby” by Kate Chopin was considete be beyond language learners’ level

and was excluded from the syllabus.

During the pilot study, two sessions were condugied week. Each one of them
lasted 50 minutes. The second sessions were usielbted to discussion related to the first
session. During the second session, the pre-sewamhers asked some questions and the
researcher explained the details regarding hovsereice teachers were supposed to integrate
intercultural elements into English lessons. Furtieee, some time was given to pre-service
teachers to do some research about that day’'s aoplievrite their diaries. These sessions also
served as tutorials since the pre-service teachers informed about how they should plan
and integrate IE into their lessons and prepararaép lesson plans. However, in the main

study, in some weeks, the topics were too broadot@r in 50 minutes, so the researcher
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planned second sessions as regular classes ratireat'discussion and reflection hour’ in

those weeks.

2.4.2 Main study

Subsequent changes were made after the pilot samdly the main study was
undertaken. The data sources for the research staedy diaries, questionnaire, open-ended

guestions and focus-group interviews.

2.4.2.1 Setting and participants of the study

The participants of the main study were 10 preiseringlish teachers who were in
the fourth year of English Teacher Education Pnogaainonii University in the fall semester
of 2013-2014. The pre-service teachers who wenhenfinal year of training were chosen
because it was assumed that it would be easiesdoior students to develop ideas about

language teaching, IE and the relationship betweetwo.

The data collected from one intact group. All 10tipgpants were native speakers of
Turkish with advanced level of English. Eight oétparticipants were female whereas two of
them were male. The age of the participants rafiged 22 to 24. Six of the participants had
experiences of learning French as a foreign langudiger than English and four of them had
experiences of learning French and German as sdoogidn languages. None of them had
ever been abroad. None of them had participatedténnational projects, trainings, courses

and seminars.

2.4.2.2 Syllabus and teaching materials

The IE course was designed as a 2-credit elecbuese for the pre-service teachers

who were in the final year of their BA program imdlish Teacher Education. This course
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was designed as one-semester course and the nsatesea in the course were either chosen

or developed by the researcher.

The course aimed at helping the pre-service Engdiabhers understand and describe
the role of English as an intercultural languagelan the importance of IE in language
teaching, distinguish between different approacteesE, compare and contrast different

approaches to IE and to prepare interculturalitggrated lesson plans.

After conducting the pilot study, the content ofree weeks were changed. In the pilot
study, 3 and 4tH' weeks were devoted @moke Signaland movie review. AlthougBmoke
Signalswas found to be effective to teach the existericibcultures within a culture, in the
main study, the researcher ugdte Namesakeayhich is a movie by Mira Naipased upon the
novel of the same name by Jhumpa Lahir (PonzaP@$#). The Namesakeas chosen as it
seemed to have more intercultural elements andexphe existence bicultural identities in-
depth. In addition, instead of'zaand 4" weeks, the movie was used in tHeveek in the main
study so that the participants would have more &ame obtain more theoretical knowledge to
analyze the movie. As the researcher decided noctes on one movie for two weeks for the
sake of time efficiency, a segment of the movie eaployed. In  the main  study,
therefore, 3 and 4" weeks were devoted to teaching CEFR (Chapter d)camponents of

interculturality.

In the main study, 5and 6" weeks were based upon different approaches t@hih
were not available in the pilot study. After hesivito the Department of Multicultural
Education at the University of Helsinki, the rest@r became aware of the changing
approaches to intercultural and multicultural edioca and decided to integrate these

components into the syllabus.
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Finally, in the & week, the short story, “Desire’s Baby” by Kate @imwas replaced
by “All Summer in a Day’ by Ray Bradbury. “DesireBaby” was a successful tool to
elaborate on racism but the language and the coofethe story were considered to be

beyond language learners’ level.
Table 5 presents the final version of the syllalssd in the main study:

Table 5

The syllabus

Weeks Content

1 Introduction to the course and to the condefsrculturality and terminology
regarding IE(culture, subculture, language and culture, cultued society,
nation, ethnicity, etc.)

2 Jeremy Harmer's “The Changing World of Englismbr the book ofThe

Practice of English Language Teaching

3 Common European Framework of References for Lagegi— Chapter 4
4 Components of interculturality
5 Intercultural Activities
6 Different approaches to IE
7 Model teaching (listening lesson]ihe NamesaRe
8 Model teaching (reading lessomI(Summer in a Day
by Ray Bradbury)
9 Microteachings

10 Microteachings
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11 Microteachings

12 Evaluation of the course

The more detailed syllabus of the course with tgectives is also available (see

Appendix B).

The content of the course, teaching materials Badxpectations from the pre-service

teachers were explained in Table 6:

Table 6

The detailed content of each week and teachingrralste

Week 1: Introduction and important concepts

The course started with an introduction to IE agmininology regarding IE such as
culture, subculture, language and culture, cultarel society, nation, xenophobia, €ite
pre-service teachers discussed how cultures amgedhareated and represented, whether
culture is equal to country or language, and wirete@ophobia inhibits foreign language

learning.
Week 2: English as a lingua franca

The second week, the pre-service teachers studrethy Harmer’s “The Changing
World of English” from the book offhe Practice of English Language Teachifddne
article was used to have the pre-service teachiansgborm and reflect on the changing role

of English language with its influence on IE.

Week 3: Common European Framework of Referencesdoguages with its relation to

intercultural education
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Chapter 4 fromCommon European Framework of References for Laregp@FEFR)was
also used in the study during the third week ofdaterse (2001). In CEFR interculturality is
referred as a combination of two or more languaged cultures, which enables the
language learner “develop an enriched, more compdesonality and an enhanced capacity
for further language learning and greater opent@ssew cultural experiences” (CEFR,
2001: 43). In the document, it is pointed out thaé of the important educational aims is

the development of intercultural personality.

Week 4: Components of interculturality

The lesson had a focus on the components of idterality, namely attitudes
skills, knowledge critical cultural awarenessand multi-dimensional understanding of
culture The pre-service teachers were expected to dédimeach component and discuss

how components differ from and interact with eatifeo
Week 5: Intercultural Activities

The week 5 was devoted to sample interculturavitiets. The pages from 13-24
from the book,Intercultural Resource Pack: Intercultural commuation resources for

language teachensy Derek Utley was used as the material for thedes
Week 6: Different approaches to IE

The week 6 was devoted to different approachesEtoThere are mainly two
approaches to interculturality, which are definsdtraditional and renewed understanding
of IE (Dervin, 2011). The two approaches were dised in detail and illustrated with
samples. Solid understanding of IE was describddashing national attributes (especially
of the target culture in language classrooms) “isgabon all of the representatives of a

country by others — or even themselves” (Dervin 8B, 2006: 2-3). On the other hand,
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the renewed understanding of IE was defined as gerstanding of intercultural
communication as a socially constructed procese#8n& Sandin, 2009). It, therefore,
suggested that language teachers “abandon theiaschmbassadors of another culture and
the notion of a static and homogenous culture.eltst they must acknowledge the
interactive nature and the social, political, aridical implications of learning/teaching
about culture” (Guilherme, 2000:300). Thus, theulbdas shifted to helping language
learners to become intercultural communicatorserathan copies of ideal native speakers

(Byram & Zarate, 1996; Dervin & Dirba, 2006).

Week 7: Intercultural movie in foreign languagessi@om

The model teaching was delivered by the courser tatw lessons plans were
distributed to the pre-service teachers beforeh@ihd.segment of a movighe Namesake
was the main material. The movie included intermalt elements. The lesson aimed at
providing language learners with the opportunitywitace their worldviews, and question

their beliefs and values.

Model lessons were designed based on theoriesteéncuitural field. One of the
important theories is the ‘third space’ theory. Ttierd space” is about offering learners an
opportunity to question their own preconceived gdaad beliefs, and encouraging them to
construct new meanings. The concept of the “thjpdce” was initially developed by
Bhabha (1994). Later it was integrated into teddfiof IE by Kramsch (1998). According
to this theory, class discussions, reflection amiical thinking on cultural similarities and
differences are promoted since learners identifiticidate and reflect on cultural

similarities and differences (Kramsch 1993). Siarit, Yulita (2012) states:

One of the key goals of ILT [intercultural languagaching] is to educate language
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learners to develop the ability to create multipterd places” as they learn to interact
with “otherness” ... The “third place” notion refeis a comfortable, unbounded and
dynamic space which intercultural communicatorsaigreas they interact with each

other and in their attempt to bridge the gap bebtnaétural differences.

In line with the theories stated above, it was @ered that integrating a movie
including many intercultural elements would be efifee on teaching IE by making the
lesson more interesting and leaving language lesamigh the space they need to think and

reflect on these issues.
Week 8: Intercultural reading in foreign languatgssroom

A lesson plan for 1 graders was designed by the researcher and pedsenthe
pre-service teachers as a sample lesson. A sloytesttitiedAll Summer in a Daypy Ray

Bradbury, was used to design a reading lesson

The story was chosen because it explores the natlirprejudice, examines
othernessbeing left outand problems caused by differences. The storytisrs¢éhe planet
Venus. On this planet, the sun shines for only hears once every seven years. Margot,
who is a girl from Earth, has been on Venus foe fyears. Hence, she can recall the sun and
the way it looks while the other children cannotdugse they are far too young when it has
shone upon them for the last time. Margot telisdther children that the sun is round and
hot. The other children accuse her of lying, argltlocked her in a closet. Then the sun

comes out. Thus, the children have found out thatgdt has told the truth about the sun.

Designing a reading lesson was considered as abfiivay to teach IE. Rosenblatt
(1981) has been one of the pioneers of literargation. She distinguishes betwesfferent

reading andiesthetiaeading.Efferentreading refers to traditional reading assignmems t
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expect readers to skim or scan the text to findeobranswers. On the other haadsthetic
reading is concerned with how the reader procetfsesext and focuses on what the text
evokes. Bakhtin (1990) claims thagstheticreading requiresnvolvementanddetachment
and promotes reflection. According to Bakhtin, tighb this kind of reading, the relationship
between the reader and the text encourages therreaduestion their values, attitudes and
beliefs. Similarly, Goncalves Matos (2012) mentitims importance of reading with regard
to language and intercultural learning. She clathet the detachment of the reader of
fiction promotes a critical tendency by challengitng reader so ‘it constitutes a major
function in terms of being intercultural’ (p. 49herefore, designing a reading lesson that
involves both aestheticeading and efferent reading can be an effectivé to teach

interculturality by providing the reader with ataral stance.

Week 9, 10 and 11: Microteachings

The week 9, 10 and 11 were devoted to microteashiygthe pre-service teachers.
Each one of them planned a one-hour English ledgsomairs and delivered their
microteachings. The lessons designed by the pxéesaeachers were based on IE content
and also were integrated with language teachings.aifihe pre-service teachers were
allowed to use movies, literary texts, documensag&. and to adapt them for language

analysis.

The pre-service teachers made decisions on choosatgrials after taking 30-
minute tutorials with the instructor. They brainsted how the content of the
interculturality integrated English course shouddesigned, what kind of materials should
be chosen and how these materials could be matepula make it fit in to the content of

an English course.
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Week 12: Questionnaires

At the last week, the pre-service teachers aredaskdill out the questionnaires

again.

Throughout the course, the researcher consideeegrtiservice teachers as “creation
of truths” rather than as “truths.” It was notevyrtto pay attention to their meanings and
interpretations of the topics covered in the coutiseir previous intercultural experiences and
their previous knowledge regarding interculturalmoounication. The participants were
encouraged to be self-reflective, for instancey there asked to compare their previous
answers given to the open-ended questions with &inawers to the same questions. This

aimed to utilize the participants’ self-reflectiaiossupport the researchers’ interpretations.

2.4.2.3 Procedures for data collection

Case studies are chosen for analytic rather traiststal generalization with the aim
of helping the researcher “to understand otherlamaiases, other similar cases, phenomena
or situations” (Robson 2002:183). As this study wihesigned as a case study with a
guantitative component, decisions on data collactiostruments were made mostly in
accordance with qualitative research methodolodgye @ata were mostly obtained from
diaries, open-ended questions and interviews. Tia@tifative data collection instrument was

used in order to support findings from the qualtatata.

2.4.2.3.1 Diary questions
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Following class discussions and microteachingsp#récipants wrote in their diaries.
For 8 weeks, each participant was expected to writeeir diaries after each session. For the
last four weeks, they were expected to write theries only after their own microteachings.
The diaries were mostly written in English. Diariegere an opportunity to explore
deconstruction of the pre-service teachers’ preeiwed ideas about IE as they provided
enough time and context to the pre-service teatfmrthinking and reflection on the content

of the course.

2.4.2.3.2 Questionnaires

The IE questionnaire and open-ended questions adgrenistered as a pretest-posttest
design. Before a twelve-week intercultural trainitige pre-service teachers filled out the
guestionnaire and answered open-ended questiarsaaftexplanation regarding the aims of
them. After the training, in the final week of tkeurse, questionnaires were administered

again to see if the training had had any impadhempre-service teachers regarding IE.

2.4.2.3.3 Focus-group interview

At the end of the course, a focus-group intervieith\the pre-service teachers was
performed by the researcher. Focus-group interwias chosen as they were considered
valuable especially in “monitoring studies, neeslsegasment, and program evaluations, which
provide an exploratory approach and may be moee®¥e in certain research processes than
the more traditional ones” (Fer, 2004, p. 572).comparison to individual interviews, focus-
group interviews were considered to be more effecdis it was time-efficient and increased
the effectiveness of the interview through groueriaction. In addition, the focus group made
it possible to analyze interaction among the pigiats. In line with the nature of this study,

the focus-group interview was conducted for in-tiegtalysis of the research processes.
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As there is no definite rule in conducting focusug, the questions developed by the
researcher had a crucial role. The questions usedglthe interview were developed as
open-ended questions so as to give participanthihace to address the issue from different

angles (see Appendix G).

The participants were divided into two so that eémtus-group could involve five
participants. Each interview lasted twenty five aotes. During focus-group interviews, the
researcher acted as a facilitator as it was supposke (see Worthen, Sanders & Fitzpatrick,
1997). The researcher introduced the topic anddodlse questions in English since the
participants could understand and speak Englistnfly. Yet, they were free to switch to
their mother tongue when they needed to explaiim theents clearly and more comfortably.

The interviews were recorded and transcribed verbafterwards.

The researcher prepared and asked five questi@ms @eneral to specific. The
guestions were asked again or paraphrased whea were misunderstandings or when the

participants seemed to miss a point.

2.5 Data analysis

Stake (2005) argues that there is no particulag tionstart data analysis. It may begin
at any moment of the research design. For thisystlmta analysis started with the collection

of diary entries and focus-group interviews. E@dyegories of data emerged from the diaries.

The following two sub-sections explain data analysiocedures related to the data
obtained in order to answer the research questbtige study. A combination of qualitative

and quantitative procedures was employed for dzbysis.
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2.5.1 Qualitative Analysis

Qualitative data are presented in the form of wadrddead of in numbers, which
follow three stages of data analysis: data redaoctiata display and conclusion (Miles &
Huberman, 1994). During the data analysis procéghi® study, first of all, insignificant,
irrelevant and repetitive parts were eliminatede Tlumber and distribution of themes for
each participant concerning diaries and interviemwse displayed in tables (see Appendix J).

Finally, conclusions were drawn from the data.

Similarities and differences in the data were aredythrough constant comparative
method, which is a basic tenet of grounded the&V)(methodology. Constant comparison
refers to the process of comparing an item withgrevious items in the units coded while
coding it for a category. Historically, GT was ded in 1967 by Glaser and Strauss
(Glaser & Strauss, 1967). GT was primarily relai@gbositivist methods, and applied some
of its techniques to qualitative research. Over years it has evolved and reshaped by
researchers since it was first developed. Matsal (2009) states that GT requires some
adaptation and change every time it is used depgrah the needs of the research problem,

setting and participants of the research.

The notion of this method is to collect data in fiedd, to consider data against
previously collected data, and to determine whetteaw parts of investigation or previous
data seem to have a better base, then revisitiglteand follow this procedure repetitively
(Corbin & Strauss, 2008). GT methodology is foundbe convenient when the aim is to
provide context-based, process-oriented explaratemd details of the phenomena (Gu,
2010; Myers, 1997). El Hussein, Hirst, Salyers &£014) summarize the advantages of
GT as providing intuitive appeal, creativity, pdiah to conceptualize, systematic data

analysis and obtaining in-depth data.
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In this study, the data were analyzed by followiihg procedures suggested by Yulita
(2012) that indicates the phases that the raw wladargoes in the analysis conducted in line

with GT.

RAW DATA
——>

,
Students’ analysis

SOCIALLY

Students’ foreign languag
CONSTRUCTED

@ DATA @
Researcher’s interpiagion

Researcher’s selection of
themes

Students’ interpretations ﬁ

Researcher’s organization
of themes

Researcher’s analysis

Resémits translation ng

Figure 4: Socially Constructed Data (Yulita, 20@2110)

As it can be inferred from the figure above, GT haf®cus on socially created and
analyzed knowledge through reflection and integirebh. Besides, reformulating or
modifying research questions are also possiblespanse to the data being analyzed. This
kind of approach seems more convenient for thel thaiture of qualitative analysis (Corbin &
Straus, 2008). Constructivist theorists try to tdfgrparticipants’ perceptions as well as their
reasons, experiences and explanations, which sutigeata can be constructed rather than

revealed as objective reports (Charmaz 2009; YAER).
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GT encompasses recurring themes, and the res€aragham aim is to explore
participants’ perspectives and to observe the comtethe study (Miles & Huberman, 1994).
It enables theory to be developed inductively, Hredcase to be reported through continual
analytical coding, classifying, categorizing andeeging relationship among them (Jones,
Kriflik, & Zanko, 2005; Urquhart, 2001). The dataadysis includes a cyclical process of
making meaning out of the phenomenon rather thansiog on independent and dependent

variables (Williams, 2007).

Coding includes three phases of analysis: openngpdixial coding, and selective
coding (Corbin & Straus, 2008; Kolb, 2012). Duriogen coding, which is also named as
“line-by-line coding”, the researcher compares tea to find out the categories or
dimensions of the data, which enables the connectetween categories to become apparent
(Corbin & Straus, 2008). Subsequently, axial codsmgarried out to find the relationship
between categories and their subcategories (K@@6;2Strauss, 1987). Last phase, selective

coding, is about embedding the data around a aiegory.

Due to inductive nature of GT as explained abovés also important to note that
combining methods like case study and GT, as théscase in this study, requires a lot of
attention because tenets of GT may not be in mhralith the grounding of case study
(Fernandez, 2005). For instance, Yin (2004) pomis that developing theory before the
collection of any case study data is an indispdesglrt of case studies. Thus, while
combining case study and GT, the researcher needgate clearly which methodology is

driving the inquiry (Fernandez, 2005).

As stated before, this doctoral study employed cagely as the dominant
methodology. Yet, there were still obvious elemait&T. For example, the alignment of the

themes was created by all parties when the rese@shn progress. The researcher adopted
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“a reflexive position to stay engaged while intéwrag with the data” rather than just focusing
on the research questions (El Hussein, Hirst, &al§eOsuji, 2014, p. 1). As a result, the
research questions evolved through the researdeg$soThe thematic categorizations became
obvious after an iterative process of transcribargl analyzing. The variables for data
collection were not predetermined because indugeasoning, which begins with the data
rather than a theory, was chosen (Maykut and Mare$01994; Glaser and Strauss, 1967,
Ellis and Barkhuizen, 2005). Hence, data were caized initially at a high level, and then at

a more detailed level, where sub-categories emerged

Constant comparison analysis gave the researcleeopportunity “to answer the
guestions that had arisen from the analysis ofrafidction on the previous data” (Boeije,
2002, p. 393). The piloting process in qualitatpart of research and comparing data
constantly enabled the study to be inductive. Tthis,kind of analysis and reflection made it

possible to delimit the categories and making cotimes systematically.

To analyze the data from participant diaries, opeding, axial coding and selective
coding were employed respectively. First, openmgdvas carried out with the aim of finding
out the most insightful answers. The first roundtlé open coding was chiefly about
summarizing the data empirically and noting dowacoeirring topics that could be the basis
of data categories. Words reflecting too generaliralevant topics in the diary were
discarded. Rather, words or phrases reflecting whatE course evoked in the pre-service
teachers were chosen. Next, the open-codes werearained to identify the main categories.
Words such as “desire to investigate”, “need toeaeshing’, “having difficulty in”,
“struggle”, “become aware of” “want to learn”, “disver” helped to find out main categories,

which was followed by selective coding.
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To verify inter-rater reliability, the qualitativéata from the diaries and focus-group
interviews were interpreted and categorized byrdsearcher and by an experienced ELT
instructor independently. A cross-check of themaititegories showed a high degree of
similarity. The degree of similarity between theabpative analysis of two raters was
calculated through Pearson Correlation Coefficierdcedure. There was a high correlation

coefficient between the two sets of codes (r: @88 p < .01).

The data for the RQ2 were collected through foausHg interviews. Five open-ended
guestions were asked during the interviews (seeeAgig G). The participants replied by
providing their opinions related to the course &#l @&s topics which were studied during the

|IE course.

This section clarifies how the data from the intenws were analyzed to identify core
data categories. First, open coding was revealadStwords out of 25 words were chosen.
Later, the open-codes were studied to identifyttiree main categories. Words related to
contributions and challenges of the course helpddrin core categories and words related to

reflection, IE and language education were categdras themes under core categories.

The inter-rater reliability was verified throughadysis and categorization of the data
by the researcher and by a colleague independehtlyross-check of thematic categories

revealed a high degree of similarity (r: .983 and .p1).

2.4.4.2Quantitative Data

The quantitative data gathered for this researnatlyshcluded IE questionnaire, which
aimed to find out if there was a change in preiserteachers’ awareness toward the role of

IE before and after taking the IE course? The figdi were analyzed statistically and
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descriptive statistics were carried out to comaré contrast the results found from the pre-

test and post-test.

2.5 Chapter Summary

This chapter described the research design, ddéztwon instruments and procedures.
After presenting the aim of the study and resegpuodstions, the pilot study and its findings

were explained. The pilot study was followed by tinethodology of the main study.
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CHAPTER IlI

FINDINGS

3.0 Introduction

This chapter gives an overview of research findiagd tries to answer the research
guestions by analyzing the participants’ responaed by providing insights into the

processes of learning how to teach IE.

3.1 Findings related to Research Question 1: To whaxtent do pre-service teachers’
perceptions of intercultural education change whiletaking the Intercultural Education

course?

As explained in the previous chapters, in ordeffind answer for the RQ 1, the
participants were asked to keep a diary throughtioitcourse. In the first 8 weeks, the pre-
service teachers noted down their impressions éattbeated on the course topics through
diaries after each session. Then, during the lageeks, they wrote their reflections on their

microteachings.

Multiple coding and constant comparative analysethe data produced three data
categories. Next, twelve data themes emerged fnendata, based on relationships among the
categories. The number of the participants whorredeto the particular category and direct
participant answers enabled the categories to emdige categories paralleled the course
content. The first category was the ‘Query Stagaiich referred to the first three weeks. It
included an introduction to the terminology regaglilE, Chapter 4 from the Common
European Framework of References for LanguagesJanemy Harmer’'s “The Changing
World of English” from the book ofhe Practice of English Language Teachiriguring the

first three weeks, through the content and matestdted above, the participants examined
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concepts such as culture, subculture, languageatule, culture and society, the definition
of interculturality, and the role of English as and language. It was also obvious from the
findings that the participants began to questianrihture of culture and their preconceived

ideas in parallel with the course content.

The ‘Challenge’ stage, which included the week§ 4nd 6 was the second category
that had emerged. During the weeks, componentsnigirculturality, namely attitudes,
knowledge, skills, cultural awareness and multi@hsional understanding of culture were
studied and intercultural activities were illusécit Most importantly, different approaches to
IE, which were highly related to the themes emergeédthis stage, were introduced.
Elaborating on specific topics related to intergrdtity and different approaches to IE was
considered as one of the most challenging but tfeeparts of the IE course. In that sense,

the course content and the findings synchronized.

During the week 7 and 8, which was named as ‘Twingtage, authentic materials
such as the movielhe Namesakand the short story, All Summer in a Day were uted
design model teachings. The authentic materiale wkosen in order to help the pre-service

teachers make the connections between the thedrtharpractice.

The last stage was the ‘Action’ stage. As the nésedf suggests, the ‘Action’ stage
aimed at having the participants take an actionmridheir knowledge into practice through

their microteachings.

Table 7 shows the categories and themes foundraut &nalysis of the participants’
diaries. In the table, each theme is shown nexhéoparticipants who put forward them. In

each stage, the themes were ranked from the neagtdnt to least frequent.

Table 7
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Findings from diaries

Categories Themes Participants

Query Stage The place of non-native speakership in ELP1, P2, P5, P6, P8, P10

(Theory, Week 1-3)  Critical thinking P2, P3, P4, P8, P10
The dynamic nature of culture P1, P2, P3, P7

The place of stereotypes in intercultural  P1, P2, P4, P5, P6, P8,

Challenge Stage communication P10
(Theory, Week 4-6) Limited understanding of intercultural P1, P2, P4, P5
’ education

Intercultural communication as a socially P1, P2, P4, P8
constructed process

Intercultural competence as an on-going P2, P3, P4, P5, P6, P7,

Twinkle Stage process P8, P9
Questioning one’s own culture P3, P4, P6, P7, P10
\(/I\\//Ieoglll(ef%)Short Story, The existence of bicultural identities and P2, P4, P5, P6, P10
subcultures
Changing self-perceived identity P1, P2, P8, P9
Significance of respecting different culturesP3, P5, P7
Action Stage Global awareness P1, P4, P5, P6, P7, P9,
P10

(Microteachings,
Week 9-11)

The categories and themes were explamdetail below:

3.1.1 Category 1: Query Stage

The ‘Query Stage’, which refers to first three weeicludes three themes, namely
the place of non-native speakership in ElcTitical thinking, andthe dynamic nature of
culture. This stage is called ‘query’ because the partidgpatarted to question the nature of
culture and their preconceived ideas. Some of tHenthe first time, learned or noticed the

important place of critical thinking or non-natigpeakership in ELT. At this stage, the topic
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was new to the participants and they were strugghvith all the concepts<culture,
subculture, language, society et¢hey were familiar with most of the concepts but
elaborating on them from a different perspective @uestioning the relationship among them

were probably challenging for them.

The place of non-native speakership in BAds another point that was raised during
the class-discussions, which had its reflectionganticipant diaries. P10 shared his own

experiences to illustrate some points:

Many people use English with different dialects awodents. For example, | had a
Polish teacher. | and my friends thought it wadlyeifficult to understand her accent
when she spoke English. In this lesson, | remencbeng own experience and |

learned that it is important to teach differenteats to my students.

The participant pointed out that the course refedstis memories related to the place
of different dialects and accents in intercultw@nmunication. During the reflection process,
P10 made his implicit thoughts explicit and verbati the connection between ‘real
intercultural interactions and recent intercultwedlication trends. Actually, teaching different
accents is not new or recent to some languageitgpcbntexts, but the findings of the course
implied that in this particular cohort, most of thee-service teachers had not even thought
about the possibility of teaching cultures and atzeother than the British or American

before the course.

The patrticipant clearly explained that exposuréMorld Englishes has a significant
role in ELT and the accents with which people spealy vary depending on if English is
acquired as the first language and is learned &ssta second or foreign language. The

participant elaborated on the importance of engldlimguage learners to comprehend World
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Englishes since they need to be able to compreluifierent accents throughout their

academic and professional career.

P6 explained:

Of course, | know English is an important languageund the world. However, | did
not know that so many people speak English. Aldeained the meaning of lingua
franca and why English has become a lingua fraaceo(onial history, technology,

economical reasons, information exchange and populture).

After highlighting the importance of English, P6 kaowledged her enriched

information related to the penetration of Englisbuad the world.

P4 and P9 were identified as outliers at this sté@gelyzing and synthesizing the
information covered in the course might have beemahding at this stage for some
participants. Maybe it was because the topics wene to them and they got confused.
Another reason might be that they were not useckflecting on the topics studied in the
classroom. Developing reflection skills, which lesimportant place in the IE course could

be a challenging and long process.

Critical thinking

Some participants reported that the course guitiedhtto discover the connection
between language teaching and critical thinkingcR#ned, “I thought | was going to teach
just English. But the course was important becawose | understand | can teach my students
to think critically about many issues.” As indicaten the participant’'s quote, apart from
language skills, it is possible to teach a varietyskills in English classes. The language
teacher can raise learners’ awareness regardindegéras texts, critical thinking, and

intercultural understanding among others. The abjes and the results of language teaching
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depend on the curriculum as well as the languagehtrs’ qualifications, intentions and

perceptions of the world as well as materials used.

P2 raised the same issue as follows, “I learneddti#cal thinking can be improved in
English lessons.” Although the participant did rafine the concept specifically, she
mentioned the connection between critical thinkamgl ELT. Critical thinking skills can be
developed through incorporation of interculturameénts into English lesson. The role of the
teachers as a source of information is diminislinELT and IE since students have easy and
quick access to information about any subject. &loee, the teacher’'s work has become
more complicated, and teaching critical thinking t@come one of objectives of ELT and IE

as their nature is appropriate for this purpose.

The dynamic nature of cultun@as one of the most significant findings of thiady
because it can be described as the ‘essence’avtutturality. An individual understanding of
IE is highly influenced by her understanding oftaté. The nature of culture, which is one of
the multifaceted and complex issues in the relelrserature, was raised by the participants.

P2 stated:

Each culture has a different understanding of heggs, hate, fear, love etc.
Individuals from different cultures try to undenstbothers’ culture by giving different
meanings to their ideas or lifestyles accordingthteir own perceptions. Societies

influence each other, so they change all the tiawabse of globalization.

The participant elaborated on how societies intemsith each other because of
globalization and how their cases, events, ideasliéastyles may become interwoven over
time. The participant’s claim showed that her awass regarding various cultural viewpoints
increased during the training. The participant ussed whether judging another culture

through one’s own cultural perspective is objectveiot. Besides, she revealed that cultures
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evolve all the time and influence each other dugltdalization which has accelerated the
interaction between the people and eventually theies by making the dynamic nature of

culture even clearer.

P7 claimed:

There was one point that conflicted with my pregidmowledge. | always thought IE
was about teaching the culture of other countiigbought there was a certain and
limited amount of information to teach. Today, vhBaealized the nature of culture is

not fixed.

From the finding, it can be inferred that P7’s slesbout teaching interculturality
changed. The patrticipant questioned the effectis®ioé presenting some cultural information
related to other countries because cultures chandevolve in multidirectional ways. It can
be said, with the discussion and reflection onrtatire of culture, the course content and the
materials used in the first 3 weeks encouragedérgcipant to notice different viewpoints

and to think alternatively concerning the naturewfure and its place in language education.

3.1.2 Category 2: Challenge Stage

During the weeks 4, 5 and 6, specific topics werduded in the course content.
Components of interculturality, some samples ofertultural activities and different
approaches to IE were presented. Specifically spgakive components of interculturality
were defined and, traditional understanding andheveed’ understanding of IE were
introduced and studied. Introducing more specifaenaepts aimed to challenge the
participants’ preconceived ideas and promoting wismn and reflection on IE through

brainstorming. Therefore, this stage is called lieimge’ stage.
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The place of stereotypes in intercultural commutiica

One of the main findings of the study was the wilstereotypes, which refers to how
people categorize ‘others’ and make assumptionsutabmlturally related features
accordingly. P10 put forward, “Nearly all of us legerejudices and negative attitudes against

different cultures and anything that is differemrh us.” P8 claimed,

There was something that conflicted with your poer¢i knowledge. Before watching
The Namesakd, knew that Indian families were nationalist, butduldn’t estimate

that they would oppose their children’s decisidralways thought that their children
were free on their decisions like English peoplewver, | noticed what | thought is

not correct.

The participant put forward her awareness relateti¢ stereotypes and how they can
be possibly reformed or transformed through IE. Eeev, she stated that her ideas related to
Indian people changed after the lesson and sughtsiestereotypes might not turn out to be
true. Yet, while degrading her previous stereotyplesut Indian people, she came up with
another stereotype by stating that English peomeldvnot oppose their children’s decisions,
which showed that the training partially influencedr ideas about IE, however, more
elaboration on the definition and types of sterpesy such as positive and negative
stereotypes seemed to be necessary. This findsay salggested that the participants were
going through different processes of change and tegel of awareness related to IE

differed.

P2 claimed, “We have certain ideas about countiesthese may not be true, which
impacts intercultural communication negatively.”iF lguotation indicated the participant’s
understanding related to the potential influencdiakes, stereotypes and negative attitudes

on people and on intercultural communication. latteense, IE can be used as a tool to
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promote a more skeptical worldview to prevent siees that hinder successful intercultural

communication.

P4 elaborated on the role of stereotypes in inten@l communication through her

past experience as follows:

Turks are known as sincere and friendly people, éxatessive sincerity makes me
uncomfortable. Last year, | went §@nliurfa to visit historical places. There were a
number of tourists from Bangladesh. | had a brafversation with them. Then, one
of them (a male tourist) showed sincerity, and wdnb take photographs with me.
This really made me uncomfortable. If a female igiushowed the same sincerity, |

may not have felt irritated. My gender influenceg attitudes.

The participant expressed how gender and otheropaisattributes can affect
intercultural communication. Her quotation, in aywinplied that teaching national attributes
may not influence the effectiveness of intercultutsammunication. In addition, even if
someone wants to find out about general natioriabates, in today’s world, she or he can
‘google’ it in a few seconds. Intercultural educatdherefore, need to teach something more
about intercultural communication such as teaclangalternative viewpoint and a way of

approaching other people.

Limited understanding of intercultural education

One of the main findings from diaries was that npstservice teachers reported that
they had a limited understanding of IE before thaerse. At the beginning of the course, they
were more likely to express that they were uncer&out IE and its role in language

education by using phrases such as “I am not autte’h “I do not have much knowledge...”
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Apart from their hesitations, most participantsiraled that they considered IE as
learning about the cultures of the countries wiarglish is spoken as a native language. For
instance, during her reflections on the first feeeks, P6 defined English as a lingua franca
spoken by many non-native speakers around the wouldthen she added, “l want to learn
more about the culture of England. | want to teaghstudents both the language and the
culture.” This quotation indicated that althougle fharticipants’ awareness regarding World
Englishes and the role of English as a lingua faancreased, her understanding of teaching
culture in English classroom was limited to justdieing the target language. She did not put
across any ideas related to the capacity of largudgsses to teach world cultures or

intercultural communication with the renewed untsrding of IE.

It can be claimed that some pre-service teacharsedtto go through a process of
change in their understanding of IE after examinihg issue from different angles. For

instance, the participants questioned their betef$ ideas related to IE.

P4 claimed,

The most instructive point today was that | learttet English teaching materials (e.g.
course books, audio tapes etc.) have been adaptéeath world cultures and to
introduce different accents to language learnemsstNimportantly, | have noticed that

there are not right or wrong for effective intetoudl communication.

P2 pointed out, “My understanding of intercultuealucation was limited before the
course. Now, | know intercultural education is motly about teaching cultures of other
countries, but rather it teaching to communicatéeatifvely and appropriately during

intercultural encounters.”



77
It is possible to say that P4’s and P2’s intergi@ta of IE were connected to the
renewed understanding of interculturality. The img$ also implied that the participant
realized that IE has a vague nature and specifabeines to promote successful intercultural

communication are not available and it is beyontage knowledge on cultural groups.

Intercultural communication as a socially consteatiprocess

In the IE course, ‘socially constructed procassérred to the idea that people adjust
their speech, manners and even opinions accortdmgdntext and interlocutors during the
interaction process. In her diary entry, P2 broughthe issue as follows, “It was surprising
to realize that our attitudes change depending hen geople we interact with and the
environment in which we interact.” In fact, it istauism to say that people adjust their
manners or even ideas depending on who they arenooroating with. This also happens
during intercultural encounters. Yet, this coursaghhhave helped the participants make their

implicit knowledge explicit and relate it to inteftural communication.

P8 brought up the issue as follows:

In intercultural communication, understanding cdtudifferences is important for
successful communication. These differences arecladracteristics given to each

individual by place, gender, age, race, historyiomality, religious beliefs and so on.

The participant referred to the influence of peedoattributes on intercultural
communication in line with the course content dgrihe week 6. Discussion and reflection
on the renewed understanding of intercultural compation might have had a certain

amount of influence on the participant’s ideas.

At ‘challenge’ stage, P3, P7 and P9 were outli€rey did not put forward any ideas

or claim related to stereotypes or biases.
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3.1.3 Category 3: Twinkle Stage

The third stage is ‘twinkle’ stage since it is bekd that most participants started to
internalize the knowledge that they gained on Illke Themes of this stage were comparatively
different and distinctive, which might have beemussd by authentic materials and model
lessons during the weeks 7 and 8. The model lessotaled an intercultural movighe
Namesakand a short stonAll Summer in a Dapnd aimed to have the pre-service teachers
internalize what they had learned until then. Aftiee model teachings, brainstorming and
discussion on the intercultural elements also plagesignificant role in elaborating on the

content of the course.

Intercultural competence as an on-going process

The findings suggested that the participants qomestl the nature of IC. P1 illustrated

the point with her own experiences:

Today, | have learned that intercultural competesceever-ending process because
experience with people from other cultures improees competence. | have an
example about cultural differences. When | cam##datya, | had a friend who is
from Black Sea Region. We were living at the salae YWhen | cooked, she could not
eat it because it was spicy. It affected our comoation negatively. But later | have

learned how to be patient. This experience hasawgat my communication skills.

The participant put forward how the influence oltaral differences even in the same
country might be felt during communication. The tmgpant's attitude toward cultural
differences was close to the recent understandin§ decause her focus was not on the

differences between countries. She also highligkthedon-going nature of IC clearly as her
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exposure to cultural differences contributed to hmdercultural communication skills. P4

handles this issue as follows:

Generally | supposed that teaching various cutigenough for developing students’
intercultural competence, but my thoughts have gbdnn the lesson. Yes, you can
teach some different cultures to people but thissdoot teach real competence,
because intercultural competence, besides languagdiciency and cultural

information, requires considering it as a process.

The participant explained how her ideas about 1€ ¢teanged throughout the course.
The participants’ ideas might have been shapedhéygdourse content during the weeks 7 and
8. As the movie had a focus on negotiating idesgtitthrough cultural confusion, the

discussions oithe Namesakeentered around the development of IC.

Questioning one’s own culture

Most participants reported that language educagspecially through integration of
intercultural issues, has a great potential to Iséliglents gain better insights into their own

culture as well. P6 stated:

| realized that communicating with people from eifint countries and cultures helps us
understand our own culture. When we contact witbppeefrom a different culture, we
realize that we may think differently on the samgi¢, so we start to look at our culture
from a different perspective. So, we can say thigrcultural communication increases
our knowledge about our own culture. For examplg, communication with my
teachers from different parts of Turkey and my ifgmeteachers made me think about

my own culture.
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The participant did not use the words ‘country’ dadlture’ interchangeably. This
depicted that she differentiated between the twdchvwas also an indication of awareness
related to recent intercultural trends. Besidesingateachers from foreign countries seems to
have an effect on the participant while discussargl reflecting on topics related to
intercultural communication and education. Althoutjle participant did not mention the
potential impact of any formal training on the uredending of their own culture, it can be
claimed that the IE course refreshed her intercalltexperiences and inspired her to focus on
the connection between people’s intercultural entens and their perception of their culture.
The participant interpreted issues regarding indewcal communication by making
inferences from her experiences with people whodfidrent backgrounds within their own

society and with people from different countries.

Correspondingly, P7 illustrated her point through dwn experiences:

For example, three years ago | met a Spanish gid ip toSanhurfa. On the way she
asked why Turkish people sacrificed some animalthénFeast of Sacrifice (Kurban
Bayrami). | explained it. This is a religious pogaitthe culture. It made me think about
the ways to introduce some parts of my culture exyplain myself to people who come

from totally different cultures.

Apart from mentioning ‘religion’ as a part of culey the participant described how an
intercultural experience made her think about lvemn oulture and ways to introduce it during

intercultural encounters.

In addition, it might be important to note that treticipants of this study all grew up
in eastern Turkey where different languages sp@senative languages and where religious
or ethnic diversity, and sub-cultures exist. Thiadkof diversity, therefore, might have

provided enough experience and knowledge to ppaints in order to reflect on this issue and
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the IE course was there to bring out and activateknowledge. The finding implied that this
course helped the pre-service teachers make their meas and assumptions about
intercultural communication explicit through bramsning, discussion and reflection during

the classes.

The existence of bicultural identities and subaelku

The existence of bicultural identities, which medmedonging to two cultures, was
another point brought up by the participants. Rdest, “I assumed that one person belongs to
one culture. But the lesson taught me a persorbelimg to two or more cultures, too.” This
guotation indicated that the participant developedinderstanding related to the existence of

bicultural identities.

On the same token, P10 expressed:

The characters imMhe Namesakare the most surprising point today because they
belong to both Indian and American culture. Or tlleynot belong to either of them.

They behave differently when they are with theirepds.

The participant showed his awareness of bicultgetities by stating that the main
characters in the movieflhe Namesakewere stuck between the two cultures and went
through confusions and dilemmas and developeddoiihand bicultural identities over the
years. Similarly, P5 stated, “There are people Whlbng to more than one culture. Also,

there are subcultures within the same country.”

The overall findings indicated that the particigadeveloped an understanding related
to the existence of bicultural identities and suturas within a society. The participants
considered the existence of bicultural identitied aubcultures as an instructive or surprising

point of the IE course, which indicate that thipitocan be studied successfully in an
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interculturality integrated English lesson bothattract the students’ attention and to examine

the intercultural issues through the lens of tieeweed understanding of interculturality.

Changing self-perceived identity

During the weeks 7 and 8 authentic materials weetluEspeciallfhe Namesake
and in-class discussions related to the movie hashaiderable influence on the participants.

In this movie, bicultural identities of Indians wheed in America were examined.

Regarding exploring identity, PStated that“Today, | noticed that intercultural
education is also learning or discovering your tdgrand the others’ identity.” It can be said
that the course guided the pre-service teachettsrtk about the role of IE on self-perceived

identity. P2 illustrated this idea through her coemts:

The most instructive point is that | have learndé@ tmportance of intercultural
education and it is more than some information &leoltures. Intercultural education

helps students to be reflective, open-minded acdrbe aware of themselves.

She pinpointed the transformative nature of IE, cwvhimplied a well-designed IE
course has the potential to contribute to one’stitlein different ways. P1 put forward the
link between language learning, intercultural awess and identity, “Learning foreign
languages and intercultural awareness contribupetsonal growth. They help the individual
to develop an enriched personality and opennesddrcultural experiences.” The participant
showed an awareness regarding the connection betméercultural awareness and self-

identity.
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Significance of respecting different cultures

Another theme inferred from the data was the sicgmice of respecting different
cultures. P7 stated that her awareness regard@griportance of respecting differences was

raised after the lesson.

| have some questions on my mind after today’ssclddl people care about their
culture, want to protect it, and want to be respecbut why don’t we consider other’s
culture and respect? Sometimes we can ask soma&anqsesr give some reactions by

considering our culture but we ignore culture & gerson to whom we are talking.

As indicated above, P7 discussed the significanteespecting differences in
communication. She wrote about the questions tatecto her mind and her reflections on
them by implying that people’s perceptions relatedhe same subject or concept may vary
because perceptions are under the influence afreulso being able to look at the same issue
from different perspectives seems necessary foefeattive communication. The finding
suggested that the participant started to questesrpreconceived ideas during the weeks 7

and 8.

P5 pointed out, “I thought | was going to teacht jue language, English. But, we
discussed that negative attitudes toward otheu@dtshould be questioned. So, we see other
cultures from their perspective, not only from oumnother participant (P3) highlighted the

same point by the following statements:

My culture affects my point of view to other cukést According to my culture, we do
not eat insects and people from different cult@a&sinsects and think that they are so
delicious. Before this lesson, | used to think thabuld dislike not only the dish but

also those people who eat them. After all these®apces [she was referring to what
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she had learned during the IE course], | realibedl we should go on communicating
with different cultures and respect and learn toept each other. If we want to
communicate, we shouldn’'t forget that they areeddht for us but also we are

different for them. We should try to eliminate doiases.

From the statements above, it is obvious that ttisudes toward different eating
habits used to be quite ‘ethnocentric’ becauseehddd to have a positive or negative idea
about certain groups of people just based on tifestyle. He put forward that he challenged
and questioned his opinions and attitudes regarthng issue. The findings, in a way,
revealed that IE had an impact on the participgrgrizouraging him to question more and to
think critically. However, the participant contirduéo use statements such age“don’t eat
insects” by referring to the people from his cudtuwhich can be still considered as an
overgeneralization. Also, the participant did netide ‘respect’ at any point or clarify to what
extent people should be critical or tolerant towdifferences while interacting with people

from other cultures.

P8 pinpointed the same issue by mentioning the ftapoe of realizing and
appreciating the existence of multiple realitieShe participant said, “It was surprising to
realize that people have different characterisiing realties, so we must behave accordingly
and respect other cultures.” One of the aims of dberse was to make the participants’
thoughts explicit rather than exposing the paréioig only to solid theories and ‘truths.’
Consequently, it can be surmised from P8’s qudtasthe content of the course and in-class
discussions guided them to realize and to elabaratéeir own thoughts that became explicit
during the reflection process. On the other hanid, still ambiguous in the participant quotes
to what extent people should respect other cultsiese some cultures might include

customs, traditions, habits and lifestyles, whicit people who belong to a certain religious,
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ethnic, political or gender group at a disadvantageerefore, it would be a good idea to

elaborate on the limits of respect during interaat communication during the IE course.

In general, the results showed that the courseeldlpe participants to think about and
reflect on the significance of intercultural topmisch as exploring sense of self and identity.
The awareness regarding the influence of intercality on identity might have been caused

by the materials in those weeks.

3.1.4 Category 4: Action Stage

Only one theme emerged during the ‘Action’ stagesinprobably because students
were asked to reflect on their own microteachifidgey were not supposed to write a diary

entry about their peers’ microteachings.

Global awareness

During the last weeks, which were devoted to thei@pant microteachings, there
were in-class discussions @lobal Awareness.The discussions aimed to summarize the
course content that had been studies until thenetadabrate on the importance of raising
awareness related to interculturality in languadecation one more time. In this course and
in this studyGlobal Awarenesseferred to the idea that foreign language teachan be very
limited if the language teacher does not take aidepgmnof it as a tool to broaden learners’
horizons and as a “window” to the whole world. R&iroed that his awareness was raised

after the lesson as follows:

Until this lesson, we came across English and Acaericulture in our textbooks and
listening materials, so | believed that we showé only these countries for teaching
culture. But, today | have realized that we can aidaures of different countries while

teaching English and we can present new ideas @oow important topics.
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The participant’s quote implied that IE course thespotential to encourage language
learners not only to find out about world cultuled also to explore, question and challenge

their preconceived notions. On the same token |&ihed:

| remembered one of my English lessons. One dayAmerican teacher divided the

board two parts and wrote ‘Turkish’ on one sideha board and ‘American’ on other
side of the board. She asked us to say what weghttouhen we heard Americans.
Generally we said not very good things, for inseam@rs and killing innocent people,
being selfish etc. She wrote what we said on trerdand then she wrote American
people’s thoughts about Turks such as headscartenor problems. After this, we

noticed that prejudices prevent us from understandiach other and communicate

effectively.

P7 clarified the issue with some personal expegsrand explained how preconceived
ideas can be challenged in an English classroom tfidgme emerged at this stage was a quite
subjective one, but most participants were ablelaéborate on them from different angles,
which indicated that one of the instructional amgportant objective of the course was

achieved. At this stage, P1, P3, and P8 were asitlie

The overall findings related to RQL1 indicated thatan be claimed that ‘Twinkle’
stage was the most fruitful one when the numbeheimes was taken into consideration. It
was the only stage during which all participantstabuted to the construction of the themes,
so there were no outliers. There may have beerraensasons behind the success of this
stage. First, the participants had had enough ¢tieal knowledge to think about and reflect
on the topics by the weeks 7 and 8. Besides, wajchimovie and reading a short story may
have attracted more attention and provided morghtfsl and rich input for the participants

and eased the process of awareness and subseqediettyion. It is also important to note
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that the shorty storyAll Summer in A Dayused in the week 8 was found to be less effective

in this particular cohort as there were no directipipant quotes related to the short story.

There was a positive correlation between the tinvergto each topic during the
lessons and the number of diary entries relategtiabtopic. It can be inferred that the more
intense the training was, the more effective it wiascan be concluded that the training
intensity was one of the main reasons why some ¢semere mentioned more frequently than

others.

The findings showed that most the participants wilrdugh a process of awareness
regarding intercultural communication and educati¥et, the level, pace and timing of
awareness differed from participant to participa@ome participants put forward
contradictory ideas, which implied that some ohthsere still confused or less responsive to
the recent intercultural topics toward the endhef ¢tourse. For instance, after the 7 week, one
participant claimed, “In our society, we have resder old people no matter whether they
are our relatives or not. But, there may be a miststanding if we respect for old people in a
different culture.” Although it was not clear whstte meant her country or any sub-culture
within her country when she said “society”, hertet@ents included prejudicial notions
toward different cultures. She explained her poimbugh some overgeneralizations which
were contradictory to the recent understandingndércultural communication. It can be
claimed that P9 were an outlier at the end of these when the overall findings were taken

into consideration.

The qualitative data obtained from the diaries mled a comprehensive view of the
pre-service teachers’ perceptions of IE. The oVéiradings indicated that there were some
differences and similarities between the participannderstanding of IE and its role in FLT

before and after the training. Some participantetbgped a deeper understanding of the issue.
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On the other hand, it seemed necessary for sontieipants to engage more with otherness.
For instance, 6 participants (P1, P2, P5, P6, BRB) made comments on the place of non-
native speakership, which can be considered amtiaductory topics of the course. When
the topics become more specific, fewer participaasponded to them. Only 4 participants
elaborated on the topics related to the reneweeérstahding of culture such as the dynamic
nature of culture (P1, P2, P3, P7) and intercultcomamunication as a socially constructed

process (P1, P2, P4, P8).

Apart from the course content, it is possible t@he variables such as participants’
gender, personality traits, socio-cultural backgas) and educational backgrounds, and

critical thinking skills might have influenced thesults.

3.2 Findings of Research Question 2: How do pretséce teachers’ perceptions of

intercultural education change while taking the Inercultural Education course?

Numerous coding and constant comparative analyséseadata revealed three data
categories and nine data themes. Table 8 below shiosvcategories and themes identified
from analysis of pre-service teachers’ focus-grauprviews. In the table, each theme is
shown next to the participants who put forward thdime themes that emerged during the

analysis were as follows:
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Findings from the interview

Categories

Themes Participants

General
characteristics
of the course
Pedagogical
characteristics

of the course

Challenges of

the course

Improved interpretation and reflection skillsP1, P2, P3, P5, P8, P9
Interculturality from theory to practice P3, P5, P6, P8, P10
Peer collaboration P2, P4, P6, P10
Awareness of the importance of intercultur&1, P2, P4, P5, P6, P7, P9, P10
topics in language education

The relationship between IE course and P1, P2, P4, P7
teaching effectiveness

Process of making intercultural activities P2, P5, P6, P7, P8
applicable in language classroom

Subjective nature of intercultural educationP3, P4, P5, P6, P8, P10
Handling vast literature on intercultural P1, P2, P4, P5

education

3.2.1 Category 1: General characteristics of the cose

Category 1 depicted how the course enabled thécipants to reconsider or change

their perspectives related to IE. For instance, fihéings suggested that the course topics

including non-native speakership in English, congs of interculturality, approaches to IE

and materials for IE were open to individual intetptions contributed to this process.

Improved interpretation and reflection skills

Participants stated that the course helped thenk tbritically about intercultural

topics and as the topics required individual intetstion and reflection, the course
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contributed to their reflection and interpretatigkills. P2 put across, “Discussions on
intercultural topics... The intercultural movie wéne tmost didactic part in this course. We
learned to interpret intercultural movies... And athngercultural materials...” P1 focused on

the connection between the reflection and the rmeachings as follows:

The course has helped me understand... how to degmycultural activities. We kept
diaries and reflected on every topic... that we ledrin the course. Microteachings
were the most effective ones. We did research,gdedi lessons and shared our

reflections. So... Everything became clear and madetstandable.

The participant claimed the effect of reflectionm \diaries and experiences of
designing interculturality integrated English lessoThe participant stated that writing diary
entries each week enabled them to comprehend amnigefamiliar with the topics included
in the course. Later, she highlighted the procésesigning microteachings and reflection on
them, during which they went through an experiérstiage and their overall understanding of

the course expanded.

Interculturality from theory to practice

The interview revealed that the IE course combittezbry and practice related to
interculturality, which can be interpreted as ofi¢he strengths of the course. P8 put across

the theme as follows:

In this lesson... | have learned traditional and westk understandings of intercultural
education. After we learned these approaches, waembed it to the movie..The
Namesakel have seen... how English teachers can use irteralimovies in the

classroom.
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By referring to intercultural elements in the mqvidhe Namesakedhe participant
exemplified how she experienced the shift from tiido practice. Apart from serving as a
tool for model teaching, the movie was employedeta discussion related to approaches to

IE by making them more comprehensible and concR8estated:

This course introduced new topics to us. Some @&mthwere multilingualism,
intercultural communication competence and strategnd so on. We revised the topics

from Approach and Methodology classes. We combaretiput them into practice.

Most probably, the participant referred to theircrateachings by mentioning the
topics from Approach and Methodology classes bexémslesign these microteachings, they
also needed to know how to design English less@ys.combining knowledge with

information about IE, they prepared their microteags.

Peer collaboration

The findings showed that it was highly importahtiaot necessary, for the pre-service
teachers to share and exchange information. Dunfadass discussions, feedback by their
peers and by the course tutor was provided and geaboration had an important place in

the IE course. P2 stated,

In these lessons... the teacher mentioned how anegslem should be prepared...
showed samples of lesson plans. We worked on thlass. We tried to understand how we
could prepare our lessons. My classmates and Ihedtsome intercultural movies so that we
could understand... which points were suitable farlesson plans... Then, we brainstormed,

discussed....

The participant expressed how the IE course pramnotgeraction among the pre-

service teachers and encouraged them to sharexahdrge ideas with each other. They
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helped each other by watching various interculturalvies and identifying the movie
segments that would be useful for their microteag$i This kind of interaction may be the
primary step for the pre-service teachers’ protesdi development by promoting

collaboration among themselves. In the same wagt&éd:

While we are discussing, one of our fiends talkledua stereotypes. | didn’t know the
positive stereotypes. | did some research abartdtlearned that positive stereotypes

can be dangerous like negative ones because th@ygasure on people.

As IE is a content-rich field, it promoted in-clagiscussions and brainstorming. The
participant’s quotation indicated that reflectiondadiscussion with their peers evoked
curiosity and encouraged them to learn more so lwayed from their peers as well as being

inspired to do more research about the topicsdalseing the lessons.

3.2.2 Category 2: Pedagogical charactstics of the course

Awareness of the importance of intercultural toprcsanguage education

The participants highlighted that the IE coursead their awareness of the increasing

importance of intercultural topics in ELT. P4 p@&dtout:

Intercultural communication is a wide topic... to $earched... And there are lots of
things to be learned about it. This course madevoreder and find more information...
Also our teacher’s question, ‘How can you integratercultural education into your
lesson?’ motivated me to think and do more resednafant to find more effective and

different ways to teach it.

The quotation from the participant indicated tha¢ tourse served as a source of

inspiration and curiosity for the pre-service teamshrather than presenting some concrete
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information. In that way, it also let the pre-serviteachers find out their own paths and
develop their own philosophy of IE teaching whilaising awareness regarding the

intercultural topics.

P6 stated, “I did not know the elements of intexaal education, and their role in
language education. Unfortunately, | was not irgE@ so much in topics about intercultural
education until now.” The participants expressedirthncreasing awareness related to
intercultural issues. P7 claimed, “Interculturasues are becoming an important topic in
English lessons, so | want to teach intercultusdues in my language lessons.” The
participant similarly put across that intercultitsalis becoming increasingly significant in

English classes.

The relationship between teaching effectivenesdraaccultural education

Preparing interculturality integrated English lesgdans and presenting them enabled
the participants to learn more about teaching gffesess. Most participants reported that
they found out more about teaching effectivene&cl@imed, “Before this course, | had
never designed an English lesson.. that long... Thigse and tutorials about my lesson

helped me learn about skill-based English teacantjabout general teaching strategies.”

As obvious from the participant quotation, whilesidming their microteachings, the
pre-service teachers exchanged information andedhidueir ideas with each other. On the
same token, P7 stated, “In this course, | haven&zhtots of new information about language
use, learning strategies, language activities drategies for intercultural communication.
Also, before the course, | did not know anything@hCEFR.” It can be inferred that the IE
course enabled the pre-service teachers to refreshknowledge about designing teaching
strategies. The findings indicated that this kiridccomplex process encouraged pre-service

teachers to reconsider and become more criticaltaheir own teaching practices.
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As there were many different points to consider levtdesigning an intercultural
integrated English lesson, the pre-service teacteperted that they had to focus on the
content of the lesson, teaching strategies, skiield instruction, and informal feedback to

their teaching performances, time management etc.

3.2.3 Category 3: Challenges of the course

Process of making intercultural activities applitain language classroom

The findings indicated that the IE course helpesighe-service teachers explore how

to make intercultural activities applicable in adaage classroom. P3 stated:

| think intercultural activities are very instruodi... especially for younger learners.
Intercultural cartoons, for example, are creat®at... One thing to consider... In order
to provide effective intercultural teaching, we makoose materials according to the
interests and age of our learners. Choosing thedterials was a difficult and time-

consuming process. However, | have learned adot this process.

It was highlighted by the participant that langudegners’ age and interests matter
while making intercultural activities applicable ¢tass. Therefore, it can be claimed that the
IE course implicitly underlined the importance ohducting a need analysis not only related
to language learners’ language proficiency but aklated to the learners’ intercultural
knowledge and understanding so that the coursebeaappealing and comprehensible for

learners.
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Subjective nature of intercultural education

The findings highlighted the participants’ incredsevareness regarding the subjective
nature of IE. Learning and teaching IE, despiteintgractive nature, include individual

processes. P4 put across:

We learned many instructive things in this courde.was surprising to learn about
different approaches to intercultural educatiorwdts really entertaining to learn some
information... while having fun. We were free to ckea. any approach that we

want... And design our lessons according to that .

The results indicated the subjective nature ofrautiéurality by referring to the
processes how the pre-service teachers integragéadotvn worldviews and their experiences
into the IE course, which is believed to have mimecourse meaningful for them. In a way,
they struggled and discovered how to position tledwes when they encountered different
approaches to IE. During the course, the pre-seteachers were encouraged to compare and
the traditional and renewed understandings of g, \&ere free to adopt either one of them or
an eclectic approach. On the other hand, its stixgenature can be viewed as a challenge
because it was demanding and time-consuming foptbeservice teachers to deal with all

those theories and make inferences and apply thenpiactice.

Handling vast literature on interculturality

One of the challenges of the IE course for thegaemeice teachers was the availability

of vast literature on interculturality and limitéche for this kind of course. P5 highlighted,

In this course, | noticed that there were manyrautkural topics. | spent much time to

read... complicated theories. In my opinion, recdmoties are significant. We
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directly or indirectly interact with each other... @munication or intercultural

communication is shaped during interaction.

The quote from the participant showed that decidingappropriate materials and
modifying them to use in English language less@rsle a challenging and time-consuming
process due to immense literature. On the othed,hgave them the opportunity to select or

identify what they needed to teach.

P2 claimed, “During the lesson, we were exposetkete theories and many materials.
It was not easy to understand what our instruckpeeted from us. While preparing my pr
microteaching, it was difficult to look for and atse suitable materials.” As it can be inferred
from the participant’s quote, the participant nekd®re time to internalize the information,
so this course could have been offered as a two-ta&urse. Also, rather than helping the
participants when they asked for help during thecess of microteaching preparation, the

course tutor could have provided the participanth wseful links and materials in advance.

3.3 Findings of Research Question 3: Is there a chge in pre-service teachers’
awareness toward the role of intercultural educatia before and after taking the

Intercultural Education course?

3.3.1 Findings from Intercultural Education Questimnaire

To find out the impact of the IE course on paréeifs’ awareness of the role of IE in
ELT, they were asked to fill out the IEQ (see Api@nF). The questionnaire had five

domains as shown in Table 9:
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Table 9

Main domains of the questionnaire

Domains

D1: Attitudes

D2: Knowledge

D3: Skills

D4: Critical cultural awareness

D5: Multi-dimensional understanding of culture

Due to small number of participants, descripsvatistics andVilcoxon signed rank
test were chosen to analyze the quantitative datthis study. Means jxand standard
deviations (SD) for five domains were calculatedbl& 10 and Table 11 below show the

overall results from the questionnaire as wellessiits related to each domain separately:

Table 10

Pre-service teachers’ awareness of IE with its inl&LT

Pre-test Post-test Sig.
Mean SD Mean SD 0.008
3.01 0.633 3.82 0.321

The table above indicates the pre-service teaclaavareness of IE with its role in
ELT. As it is shown in the table, the pre-servieadhers’ awareness of IE were moderate
before the training (3.01) and it increased aftex training (3.82). The pre-test standard
deviation results (.633) decreased considerabBbyr dfte training (.321), which implied that
the results related to the pre-service teachersrawess of IE became homogenous and the

outliers eliminated.
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The results were analyzed further to understatiteidifference between pre and post-
test were statistically significant. The findingglicated that the difference was statistically

significant (p < 0.05).

Table 11

Pre-service teachers’ awareness of IE with its i0l&€LT for each component

Domains Pre-test Post-test p-Value
Mean SD Mean SD

Attitudes 2.60 0.767 4.17 0.572 0.008

Knowledge 2.90 0.517 3.78 0.493 0.049

Skills 2.93 0.554 3.80 0.422 0.007

Critical cultural awareness 3.24 1.01 4.00 0.609 00D.

Multi-dimensional 3.15 0.883 3.67 0.363 0.151

understanding of culture

Table 11 indicates the mean values and standaidtoies of pre and post-test results
from the IEQ. From the results, it can be infertiedt the pre-service teachers’ awareness of
attitudes knowledgeandskills (D1: 2.60, D2: 2.90, D3: 2.93) were low before thaning.
After the training, considerable increases wereatetl in most domains (D1: 4.17, D2: 3.78,
D3: 3.80). Pre-service teachers’ awarenesscritfcal cultural awarenessand multi-
dimensional understanding of cultuneas moderate even before the training (D4: 3.24, D5
3.15), which implied that the pre-service teacheese not fully aware. Their awareness
increased even more after the training (D4: 4.08, 867). After the training, the highest
increase was observed attitudes whereas the lowest increase wasnmltidimensional

understanding of culture.

Before the training, results from standard deviatiesults were high (D1: 0.767, D2:

0.517, D3: 0.554, D4: 1.01, D5: 0.883). After thairting, a decrease in standard deviation of
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all domains was observed (D1: 0.572, D2: 0.493, @322, D4: 0.609, D5: 0.883), which

implied that the outliers were eliminated after treening.

To understand whether the pre and post-test reswdte statistically significant,
Wilcoxon signed rank test was employed. There wagatistically significant difference
between the pre and post-test results of the pxeess teachers’ awareness of |Eaittitudes
knowledge skills, critical cultural awarenesgD1: 0.008 , D2: 0.049, D3: 0.007 and D4:
0.007). However, regardingultidimensional understanding of cultu(®5: 0.151), no

statistically significant difference was found (©X5).

3.3.2 Findings from open-ended questions

The findings from IE questionnaire were supportgdhe findings from open-ended
guestions. The pre-service teachers were askedotadp answers for these questions (see
Appendix E). They answered the questions at thenbegy of the course and at the end of the
course. Later, the pre-service teachers were atkeeir ideas related to IE changed after the
course. Then, they were requested to compare anttasb their first answers and final
answers and explain what processes they went thrhugughout the course. Therefore, the

open-ended questions were mainly used for reflectio

This section explains how the data from open-engeéstions were analyzed to
identify core data categories. During open codiwgrds reflecting the processes were
chosen. Following open-codes, the participant comsiewere summarized and

conceptualized again.

Multiple coding and constant comparative analyseshe data produced four data
categories and sixteen data themes. Table 12 b&hows the categories and themes found

out from the analysis of the questionnaire.
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Findings from open-ended questions
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Categories  Struggling Breakthrough Implementation  Reflection
Stage 1 Stage 2 Stage 3 Stage 4

Purpose Struggling to Identifying the Interpreting and  Reflecting on
understand IE and purpose of IE discuss the their
the purpose and purpose of IE discussion
place of IE in
ELT

Materials Trying understandidentifying the Modifying the Reflecting on
what kind of IE ~ materials that materials in the materials
materials they  they are going to accordance with that they
can use in their  use in their their needs have
language microteachings designed
classroom

Microteachin Striving to Identifying which Designing their  Reflecting on

gs combine IE with  language skill/s  lesson and take their
language they are going to tutorials microteachin
instruction teach gs

Beliefs Primary focus on Increased focus Increased Analyzing
teaching the on teaching awareness on and reflecting
target culture intercultural different on different

education approaches to approaches to

intercultural
education

intercultural
education

As indicated above, during the course, most paditis went through the four main
stages, namelgtruggling breakthrough implementationand reflection The themes that
emerged were mostly related to the purpose of thiese, materials employed throughout the

course, participant microteachings and their chamngeliefs over time.

The participants pointed out that the purpose, eminand evaluation of the course
were new to them and they spent some time tryingntterstand what they were expected to
do in the beginning. It was difficult for them torceptualize the concept of IE. This stage
was called ‘struggling’. They brainstormed on dgéther in-class and then reflected on the
topics through their diaries, which was called d&kthrough’ because it is assumed that in-

class reflections and discussion encouraged themxpoess and share their ideas freely,
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which fastened the process of awareness. Apant their discussion and reflection, they
underlined that manipulating a variety of materslsh as academic articles, movie, and short
story enabled them to change their ideas. Theyidere microteachings as a positive force
in their change since it required a lot of discossireflection and interaction related to the
topics included in the course. This stage was ‘emm@ntation.” Last but not least, during
‘reflection’ stage, as the name suggests, theya@xgdl how their beliefs change related to the

nature of intercultural communication, IE and tbkerof IE in ELT.

During the pre-training stage, the participantsgraef culture simply as “values of a
community or a country” or mentioned its relationat country’s language and religion. After
the training, their answers became more sophisticabout it. The participants, for instance,
started to mention different aspects of culturéactors that has an impact on culture such as
“sociological factors”, “psychological factors”, iféstyle”, “family life”, “moral”,

“geography”, “historical factors” etc.

Before the course, the participants could notrdegxactly what IE was and did not
say much related to its role in ELT. Some justmkd that it was something good. The
participants mostly defined intercultural commutima instead of IE. P2 and P6 mentioned
different education systems discretely. P4 stdfeepple from different culture communicate
information about their cultures.” Similarly, P6sgeibed intercultural communication as the

relationship between other cultures and our own.”

After the course, some participants developed de@geghts during throughout the
course while one of them was not fully convincedwlthe place of IE in ELT. P10 claimed:
“I do not know if it is the language teacher’s jab teach intercultural education. It was
difficult to design a lesson that includes intetatdl education and English.” The

participant’s quotation can be interpreted in vasiovays. First, the quotation implied that the
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participant needed to learn more about teacher etanpies the role of intercultural elements
in ELT. Next, it was obvious from the quotation ttlsuring the IE course the participants
tried to choose intercultural topics that were ahlg for their students, but it was a
challenging job to make the materials suitableth@ir level, age, interests, past experiences
etc. In that sense, providing more links or materauld have helped the pre-service teachers
while they were preparing their microteachings.tlag not least, the quotation showed that
the pre-service teachers’ beliefs about what lagguaaching is and what language learning

means influenced the process they went througimgtine IE course.

Most participants showed increased awareness didgingicance of interculturality in
language teaching and components of IC such ds,dkilowledge, attitudes, critical cultural
awareness. The findings suggested that the paitspattempted to produce their own ideas
and interpretations related to IE, which can besm®red as a positive outcome of the course.
Further, the words that the participants used tneeE varied more and became more
specific. P1 said, “Intercultural education is t@ag how to understand different individuals
and different cultures.” In this quote, the worddividuals” was believed to be important
since it suggested that the participants startedidering intercultural communication as the

interaction not only between countries, but alstwben individuals.

The pre-training findings showed that none of thetipipants put forward any clear
points related to the connection between IE and BLThe role of IE in foreign language
classrooms. Although some stated that IE couldigeoadvantages to education, they did not

explain or illustrate their point.

Post-training findings were relatively differeR5 claimed, “Students get information
about cultures while they are interacting with ngesople.” The participant mentioned one’s

interaction with new people while talking about Mzhich was again an implication that
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emphasized the role of social process includedntercultural communication and how
language learning conveys information about othdtuces. P6 claimed, “I can give my
students information about intercultural educatibnvill attract their attention and they will
be more enthusiastic.” By this quote, the partictgaandled the issue from a different angle
and highlighted the role of IE in language clasareoThe use of IE as an attraction for
students in language classrooms was also suggeBalging IE into play as a motivation

source had not been raised by the other partigdzefore.

All in all, the comparison between the participaritst and final answers indicated
that the participants’ awareness toward the rolentdrcultural education increased after

taking the IE course. The finding from open-endadggions paralleled the findings from the

IEQ.

3.4 Chapter Summary

Together with the comments, this chapter dealt il findings of the statistical
analysis and qualitative analysis of the main stsst, the research questions were given
and then the findings of the main study followedsdDssions, conclusions, and implications

of the study are provided in the following chapter.
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CHAPTER IV

DISCUSSIONS, CONCLUSIONS AND IMPLICTIONS

4.0 Introduction

This chapter aims to discuss the findings by refgrto the relevant literature. The
discussions are followed by conclusions. After thihe chapter provides pedagogical and
methodological implications. The last part of thleapter gives suggestions for further

research.

4.1 Discussion of the findings

During data analysis, the previous research wasulted and the findings were
considered in the light of relevant literature asdsting approaches to IE. Based on the
findings from the study, it seemed that the ovgraliceptions of IE held by most participants
varied although there were also overlaps and giitids. Most of the findings of this study

supported the relevant literature.

4.1.1 Discussion of the findings of Research Questi 1

The key stages related to the findings from theieBawere categorized as ‘Query’,
‘Challenge’, ‘Twinkle’ and ‘Action.” With the begimng of IE training, the pre-service
teachers started to inquire intercultural topicd #reir preconceived ideas were challenged.
Next, with their growing awareness regarding IEeytsynthesized the information and finally

put them into action.

IE was widely identified by the participants asambiguous but useful subject, laying
the main focus on effective communication. Thedwihg themes from diaries indicated the

ambiguity concerning IEthe dynamic nature of culturand the place of non-native
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speakership in ELTThis finding reflected criticism by Cohen and Syk2813) that there is a
lack of awareness of the dynamic nature of intéucal interactions rather with a focus on

native speakership in English classrooms.

Particularly, the themehe dynamic nature of culturechoed the discussion by critics
in the literature related to culture. As many peopicreasingly have multiple cultural
heritages, cultures are in a “constant state of”flso intercultural dynamics are liquid,
varying and intermixing (Dulabaum, 2011, p. 105pkidokko (2010) summarizes the

connection between the dynamic nature of cultucelBrthe issue clearly:

We can conclude that if cultures are seen as dyydhakible and constantly changing
constructions affected by various subcultures,raudéural learning and competence
cannot merely be seen as the possession of sp&caifiwledge on certain cultural
groups, or skills on how to behave in certain galticontexts, but is a process that

demands constant reflection, openness and willsgfeg mutual learning (p. 22).

These claims indicate how an intercultural or laagg practitioner's worldview can
influence the process of IE. When cultures are seefixed and stable, the practitioner tends
to provide cultural information about certain caies or cultures. If the practitioner perceives
culture as flexible and ever-changing, providinfpimation about cultural groups may not be

adequate and appropriate to teach interculturality.

Another finding of the study was the effect of IE@ oritical thinking (CT) and
research, which is about reading between the laeslyzing and discussing (Fisher, 2011).
The potential connection between IE and CT wastpdiout by the participants. Although
the participants did not attempt to give a cledmiteon of the concept, some of them pointed
out how IE facilitated CT. In the existing literagy the role of critical thinking in language

education and intercultural training is also mem¢id. Council of Europe (2008) suggests that
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learners need be taught how to question and irgenpiormation critically through dialogue.
On the same token, scholars emphasize that interabtlialogue requires critical thinking as
well as emotional and social intelligence (Dulaba@@ll; Lee, 2005). Lee (2005) explains
the point as follows: “Our job is to ensure thatd&nts can carry out a critical dialogue with
others, regardless of who they are. This is adkd#l that does not end with a course or a
program of study. The dialogue is ongoing and thieas are in principle infinite” (Lee, 2005,
p. 210). Therefore, it can be claimed that crititahking can be the requirement and the

consequence of successful IE.

The participants’ statements relatedhe place of non-native speakership in End
limited understanding of intercultural educatioan be viewed as a reflection of the literature
that emphasizes the outstanding existence of nbwenapeakers all around the world

(Harmer, 2007; Kachru, 1985; Rajagopalan 2004; @h29)03; Seidlhofer, 2005).

It is also possible to say that the participant/ageness regarding numerous
intercultural approaches increased after the coditse complex nature of interculturality was
noticed by some participants. This may imply tha participants started to develop an
understanding closer to the notion that IE is nemgs to address the challenges of
globalization. This may suggest that the coexisgteoft diverse cultures in an increasingly
multicultural world with its challenges should banllled in English lessons by integrating

intercultural elements successfully.

The participants also touched upaocially constructed nature of intercultural
communicationwhich was another finding that has a place in #levant literature (Aneas,
& Sandin, 2009; Dervin 2011). The awareness of sbeially constructed nature of
intercultural communication challenges the tradidioview of cultural teaching and solid

understanding of intercultural communication whibhs a focus on national attributes
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imposed on people of a country. Many other charestics such as age, gender, social status
etc. may influence interaction process and theseackeristics are constructed during the
interaction process. In addition, Suneetha & Sumdih (2011) mention gender
communication as one of the neglected aspect aireylwhich was supported by the findings
of this study as some participants pointed out Hbeir reactions might have differed

accordance with the gender of the interlocutorrdyimtercultural communication.

Further, in the fields of linguistics and socidakiraction, scholars have found evidence
that people change identities and adapt their mrarared speech to context and interlocutor
(Bauman, 2000). Like other types of communicatintercultural communication is a process
highly under the influence of the context, intedtmrs involved in the communication.
Increased awareness related to the socially cartettunature of intercultural communication,
which is highly connected to the renewed understandf interculturality, was one of the

most significant findings of the study.

The place of stereotypes in intercultural commutibcawas also a significant finding.
The findings of this research study suggested ititatcultural learning were great tools to
challenge stereotypes. On the same token, CouriciEuwwope (2008) emphasizes the
connection between language learning and IE wittcas on preventing stereotypical ideas
as follows: “Language learning helps learners toicstereotyping individuals, to develop
curiosity and openness to otherness and to disailer cultures”. Interculturality integrated
language teaching can play a significant role iavpnting and challenging stereotypical
ideas, which is a precondition for IC (Dong, DayC&llaco, 2008; Chen & Starosta, 2000).
Intercultural training can help individual challengethnocentric views, question their

stereotypical ideas and understanding of respag@rtbdifferences.
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Jokikokko (2010) defines intercultural training‘bslistic and transformative’, which
is affected by ‘knowledge, emotions and actions’ZB). In the same way, Taylor (1994)
points out that intercultural training can be tfansative by stating that the objective of
intercultural training is to guide students to teacmore advanced level of consciousness,
which would prevent stereotypical ideas’ inhibitivéluence on the success of intercultural
negotiations. The reflection of transformative exgeces fall into three categoriesflection
critical reflection and critical self-reflection (Mezirow, 1991). Reflection is about an
individual's awareness of her ways of thinking \elalitical refectionrefers to considering
the validity of her thoughts and assumptiddstical self-reflectionincludes the evaluation of
an individual’'s ways of questioning her thoughtsl assumptions. This categorization can
guide language teachers who aim to challenge thteidents’ stereotypical ideas while
teaching interculturality. It is believed that larage learners who are critically aware of the

way they understand the world can become succassfutultural speakers.

Other related findings from RQ1 werehanging self-perceived identityand
guestioning one’s own culturdét was found out that acquiring another languaggpecially
through introduction to intercultural issues, hagraat potential to provide learners with
insight into sense of self and their own culturbeyf may unconsciously start to compare and
contrast their own culture to other cultures amalize potentially problematic parts of their
culture and appreciate positive sides. Before ety on the theme changing self-perceived
identity, it is important to note that the researshin the field of social psychology

differentiate between social identity and self-péred identity (personal identity).

When the personal identity is salient, an individuandividual needs, standards,
beliefs, and motives better predict behaviour. dntrast, when social identity is more

strongly activated, people come to perceive theweselas more interchangeable
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exemplars of a social category than as unique palisies defined by their individual

differences from others (Dovidio et 2010, p. 15).

So acquiring a foreign language or interculturapesiences may not influence an
individual’'s social identity, but it has a greatpeaity to influence one’s self-perceived
identity. Regardingchanging self-perceived identityn the relevant literature, scholars
suggest that intercultural experience and traismgtribute to construction and reconstruction
of one’s perception of self. (Hopkins 1999; Wel2805; Dirkx et al., 2006). It opens a new
‘window’ for language learners by helping them ¢alize other people have world views, the
existence of multiple realities and tacit assumpiqMathews, 2008; Mezirow, 2000).
Similarly, Taylor (1994) highlights that intercuttd learning is a transformative process
during which one builds up an adaptive capabilitifanging his or her viewpoints to
effectively address the demands of different cekurTherefore, English language teachers
and curriculum and program designer can take immownt that apart from many other
experiences, language learning can also be a omamsfive process by integrating

intercultural education into the courses, curriaig@rograms.

The themequestioning one’s on culturechoed Kramsch’s (1995) statements that
suggest that language and culture study forms i@ thlace’, an analytical spot, where
learners have a window to their own as well asrotitures. As the findings of this study
and the relevant literature suggest, in intercalttnaining, learners’ increasing awareness of
how their society and background influence the wasy perceive the world is crucial to
understand other cultures, to take on perspectimdso examine issues from different angles

(Andreotti & Souza, 2008; Bredella, 2003; JokikokR610).

The existence of bicultural identities and subae$wasanother finding of the study.

The participants, especially by referring to thevied@ he Namesakesaid that they developed
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an awareness regarding the existence of bicultdeatities and subcultures within a larger

culture. They questioned whether the people whataiek between two cultures.

The term ‘bicultural’ has been used to address ‘ignamts, refugees, sojourners,
indigenous people, ethnic minorities, those in rettenic relationships, and mixed-ethnic
individuals” (Nguyen & Benet-Martinez, 2007, p. J0RBlowever, it may be limited to those.
As the work on biculturalism has advanced, it hasrmbrealized that biculturalism is a
complex and multidimensional process since theee different ways of being bicultural
(Brannen & Thomas, 2010). Acquiring a foreign laage, intercultural encounters and
intercultural trainings may trigger the developmehbicultural identities. According to the
renewed understanding of intercultrality, persdraits have a key role to play in intercultural
communication and all these traits are createchagasocially constructed by in interlocutors
during communication (Johansson, 2000; Bauman, ;20@vin & Dirba, 2006). Thus,
intercultural communication can act as a transftireaprocess during which a foreign

language learner and speaker develop more thardentty.

Concerning subcultures, Parekh (2006) points oat $some groups of people have
different values or practices although they seemht@re a common culture within the same
society. According to Parekh (ibid.), these groppgalize the existing culture rather than
constituting an alternative one. Therefore, thatexice of bicultural identities and subcultures
can be integrated into intercultural teaching aatriing processes in various in order to add
an alternative, if not better, perspective to IEEdwese language learners either interact with
people who have bicultural identities or they depea bicultural identity themselves while

learning foreign languages and learning about/different cultures.

Significance of respecting different culturess another theme underlined by the

participants. The findings indicated that the iotdtural training made the participants think
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about their own attitudes and stereotypical ideastd other cultures through discussion and
reflection and helped them question their undedsten of respect during intercultural

communication.

In the existing literature, it is acknowledged thaltural information might easily lead
to stereotypes and generalizations (Jokikokko, R(Ré&nzar (2009, cited in Jokikokko, 2010)
stated that people should have chance to ideritdynselves individually. Drawing on these
notions, therefore, to promote respect toward othdtures, providing cultural knowledge
would not be enough, if not disincentive, to proenmspect toward diversity, which indicates
the need for alternative intercultural teaching B&ining. In that sense, it is believe that the
IE course encouraged the participants to think aadueflect on the meaning of ‘respect’ and

how they perceive it.

Intercultural competence as an on-going proogas a theme obtained from the data.
The necessity of teaching IC was not questionedhbyparticipants. It is considered as an
indispensable competence to prevent misunderstgsadirne role of the teacher in fostering
learners’ development of IC was acknowledged bypdmticipants. Similarly, in the literature
concerning IC, it is suggested that IC entailingpeet for diversity, empathy and tolerance
should be the objective of education (Andreottil @0Jokikokko, 2010; Kohonen et al. 2001;
Nieto, 2000). Further, concerning IC, it was unided that acquiring IC is a never-ending
process by the participants of this study and leyrdsearchers in the field of IE (Deardorff,

2006; Jokikokko, 2010).

Global awarenesds another significant finding that has its placethe relevant
literature. The participants stated that they ledrthat IE can promote the information about

global cultures and issues.
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In the literature, the concept ‘global awarenesstdéscribed as possessing extensive
interdisciplinary knowledge about the modern woréhd adaptability and flexibility to
contribute successfully to the globalized worldrigood, 2001). A study conducted by Jing
(2013) suggests that IC and global awareness wezgrated in China’s English curriculum
in 2001, which, in a way, indicates that the twa@gpts are up-to-date and interconnected.
For instance, referring to the English curriculutanslards in 2001, Jing (2013) says, “The
documents showed that the eighth level of the gballtural awareness is to develop global
awareness through learning English and world celt(p. 95). Jing’s study also indicates that
the English teachers need training on intercultéial and global English teachers are
responsible for teaching “intercultural experienggammar, language knowledge and way of
thinking, attitudes, intercultural communicativellsi responsibility, and world values” (Jing,
2013: 4). All points considered, IE shares somemomcomponents and characteristics with
global education (Rasanen, 2007). In that senseheadindings from this research study
indicated, global awareness can be the objectivk rasult of interculturality integrated

language lessons.

The overall findings from RQ1 indicated that somatenials used in the study were
found to be more influential than the others. Theipipants mostly expressed their opinions
related to the movieThe NamesaRehe book chapter, (“The Changing World of Endljsh
the academic article (*On Liquid Interculturalitffinnish and Latvian student teachers,
perceptions of intercultural competence”) and congmbs of interculturality whereas the
short story, (“All Summer in a Day”) and the docurhéCEF) were not mentioned as much,

which were, therefore, found to less effective.

Besides, on the basis of the research, the précset@acher’s IE learning processes
may have differed depending on their backgrourtdsy interests in the topics covered in the

IE course, family history, worldview, learning styhind other experiences. Thus, there did not
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seem to be only one clear reason that would corepsetely explain this complex process.
The pre-service teachers’ learning was a processbicing educational background and
informal life experiences along with their indivalureflection and critical thinking skills.
However, it is important to note that the IE couvgss quite influential in introducing new
theories and approaches to interculturality, makimg participants’ implicit assumptions,
ideas and expectations related to IE and langudgea@ion explicit and developing critical

thinking and reflection skills on intercultural alashguage education issues.

4.1.2 Discussion of the findings of Research Questi 2

Improved interpretation and reflection skill&s another theme that showed up during
the analysis of the data related to R3. Actualtythe relevant literature, interpretation was
noted as one of sub-skills regarding IC (Coperiagiilar, 2010). So improvement in
interpretation skills supported the relevant litara as an expected outcome of the
intercultural training. Participants stated thae tlE course promoted interpretation and
reflection skills through materials such as movidsrature etc. These materials were also

suggested by Lazar et al. (2007) to develop IC.

In addition, in the field of critical pedagogy, thers are considered as ‘transformative
change agents’ who address various societal issueslucational practice and encourage
students to participate in these issues (McLar@912 Popkewitz, 1999). As the relevant
literature suggests, teachers can support theitgapnocesses of their students. In language
education context, English language teachers @arsform English lessons by integrating
intercultural elements to reconstruct, change areveldp their students’ ideas,
communication skills and worldviews. Thus, it mportant for pre-service and in-service
English language teachers to develop their intéaipom and reflection skills and design their

education programs accordingly.
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Peer collaborationvas another them that showed up during the datgsasgrocess.
The results showed that the IE course was quiterdntive and the pre-service teachers
helped each other and learned from each othergleanh stage of the course. It is possible to
say that one of the approaches in the field ofadiural learning, namely peer collaboration
inspired some activities in this study. Especialicroteachings prepared in pairs promoted

collaborative learning.

Sociocultural learning theories emphasize the tdatlearning takes place in a certain
context and is usually unconscious (Rogoff, 200Bhe context affects how people
understand and learn. Not only the context but atber people influence learning process.
Particularly in collaborative learning, people daarn together through a mutual creation of
knowledge (Kaartinen & Kumpulainen, 2002; Wells &agton, 2002). The sociocultural
point of view has some implication for FLT contex$ well. As language learning and
intercultural learning can be successfully mediathdough interactive activities and
negotiation between individuals, peer collaboratias a key role to play in this process. All
in all, the results of the study also suggested geer collaboration contributed to the

participants’ changing perspectives regarding I& igsrole in language teaching.

Interculturality from theory to practicevas also an issue raised by the participants of
the study. Model teachings by the course tutor, p@er microteachings contributed to the
process of applying theory into practice. The firg$i suggested that the participants gained
insight into the ways to put how interculturalityto practice due to model teachings and their

microteachings.

Awareness of the importance of intercultural topioslanguage educatiorwas
another issue that was brought up by most partitgpdt was underscored in the existing

literature as well. With an emphasis on its platéhe contemporary era, IC was referred as
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the intended outcome of the language educationv(eR010). Suneetha & Sundaravalli
(2011) emphasize that it is necessary to pay attemd intercultural issues in the classroom
by teaching language learners how to share théimreuand be open to learn other cultures
and how to progress from ethnocentric understandaigch refers to evaluating another
culture only by standards of one's own culture ttime-relative state of mind so that one’s

own culture will not be center of reality.

Another theme of the study wdbke relationship between IE course and teaching
effectivenessHaving tutorials on lesson plans, observing peearroteachings and in-class
discussions related to designing lesson plans tdglpe-service teachers gain better insights
into English teaching effectiveness as well. Thelyashed their knowledge about teaching
strategies. Designing an intercultural integrategjlSh lesson was a fairly comprehensive
process since it required attention to the contémihe lesson, teaching strategies, skill-based

instruction etc.

Handling vast literature on intercultural educatioprocess of making intercultural
activities applicable in language classroom andjsative nature of intercultural education
were challenges of the IE course. On the other htney explained how the participants’

evolving their perceptions related to IE throughitat course.

The theme,handling vast literature on intercultural educatiomighlighted the
complicated process of IE. These findings refledieel argument that a great ambiguity
regarding IE terminology and approaches made ficdlf to generate sound educational
practices (Aguado Odina & Del Olmo, 2009) althougbme approaches to teach
interculturality such as “information/knowledge apach”, “area simulation approach”,
“group encounters”, “communication theory approacigrogrammed approach” (Suneetha

& Sundaravalli, 2011, p. 130). The existence oft \&srature was a contribution to the IE
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course as well as a challenge. It enabled thecgaatits to examine intercultural learning

from the perspective of different theories and apphes.

Another theme, which can also be considered asakmvess of IE course in general,
wasprocess of making intercultural activities applta in language classroontechnically,
classroom practices are supposed to include irtaralitopic via suitable reading texts,
movies and other media resources, interculturabemers, role plays etc. (Suneetha &
Sundaravalli, 2011). This situation can create a challenge and complexit the part of

language teachers.

This notion was supported by the findings of thelgt It was reported that making 1E
applicable in language classroom was a demandogeps. Some participants stated that they
did not know if it was the language teacher’s jobteach IE. This idea implied that the
participants needed to learn more about teachepetancies included in Turkish Educational
Association (2009) and in Turkish Republic Ministof National Education General
Directorate of Teacher Training (2006), and theerof intercultural elements in ELT as
indicated in PSELTP (MoNE, 2013Although making intercultural activities applicakite
language classroom was described as a demandingssrdy the participants of the study,
the results also suggested that designing, sefeabin adapting intercultural activities

influenced how the participants understand IE wéidpard to its role in language education.

The findings related teubjective nature of intercultural educatieshoed some ideas
in the literature. In this study, differing percepis of the pre-service English teachers
indicated the subjective nature of the IE courss.iftercultural learning or intercultural
knowledge is not a reality to be discovered, theigpants constructed their own meanings
and created their interpretations. Similarly, ibighly difficult to say that there is a consensus

related to the concept of culture and IE. Somdcsrithallenge whether cultures can be
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universally categorized and considered as statit #xed units. For others, a global
awareness and social justice agenda is the coonerstf IE (Dulabaum, 2011). This
controversy over culture and IE refers to the stibjity in this field because the trainings,
courses or programs related IE tend to be influgnughly by researchers’, educators’,

curriculum designers’ or practitioners’ individuabridview.

On the basis of the intercultural awareness, oframuthe pre-service teachers
learning processes differed, depending on the iddal's background, living environment
and other experiences because their learning @mrdbioed process of formal and informal
learning. Despite these differences, it is likedgttthe course encouraged them to reconsider
their ideas by providing some theoretical and pcatknowledge related to IE and helped

them broaden their understanding of IE.

4.1.3 Discussion of the findings of Research Questi 3

4.1.3.1 Discussion of the findings from Intercultual Education Questionnaire

As the results suggested, the pre-service Engkslchers gained insights into the
intercultural language education. They had a betteterstanding of components of IE in
general although they did not show a significanpriovement related to ‘multi-dimensional
understanding of culture’ component. It might b#ua to the complexity and difficulty of this
component. As D5, multi-dimensional understandihguture, included items based on the
renewed understanding of intercultural communicatibwas probably new and challenging
for most participants to express their ideas rdlatethis dimension comprehensively even
after the training. ‘Multi-dimensional understanglinf culture’, which refers to “countless
different and sometimes contradictory, cultures xys&é generational, professional,

educational, the media)...” was a highly sophistidaaed difficult concept to comprehend
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and internalize (Dervin, 2006, p.76). It seemedessary to deal with it more meticulously

and maybe separately in a longer period of time.

Despite D5, other domains were statistically giggnt, which implied that the pre-
service teachers gained better insights into tlcoseponents of IE. The IE training enabled
pre-service teachers to be more critical and refle@bout FLT and its potential as a window
to intercultural issues. The participants developelifferent perspective related to the impact
of language learning on understanding one’s ownuralland other cultures, challenging
preconceived ideas and obtained information abdberocultures, and exploring other

perspectives.

4.1.3.1 Discussion of the findings from open-endepliestions

As put forward, in Chapter 5, findings for RQ3 waisained through open-ended
guestions and closed-ended questionnaires. Theciparits answered the very same
guestions provided at beginning and at the entietourse. After that, both pieces of papers
were handed and the participants were expectedrtgppare and contrast their early ideas to
their ideas brought up later on. In that way, thsearcher’s interpretations related to the

change in the participants’ ideas and beliefs vgsbeped and confirmed.

Throughout the training, the participants went tigto the four stages, namely
‘struggling’, ‘breakthrough’, ‘implementation’ ariceflection’ and these stages emerged with
respect to the IE course’s purpose, materials, atgachings and beliefs about IE. The
emergent data were observed to be closely relatdtktdesign and delivery of the IE course.
The findings indicated that IE course was confusorghe participants at first, which might
be due to considerable amount of new materialscandse expectations presented in the first
three weeks. However, over time, everything reléethe course became clearer through the

presentation of components of interculturality, pamntercultural activities, and intercultural
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materials and this period of time was a ‘breakthgfouThe ‘implementation’ stage enabled
the objectives of the course come true by combinthgory and practice through
microteachings as it gave the opportunity to pgrdict to show what they had learned.
Finally, in-depth reflection was required of thertapants as well as abilities to verbalize,
and discuss his or her own ideas throughout theseothrough diaries. However, it can be
said that the participants became more reflectiventercultural training toward the end of

the course.

Pre-training results showed that the participamsict not provide any clear points
related to the connection between IE and FLT or ble of IE in foreign language
classrooms. This implied that the pre-service teexlhad not thought about or reflected on
issues related to IE in spite of its increasingonignce of intercultural issues in ELT. After
the IE training, the participants pointed out theationship between learning IE and
vocabulary learning. They claimed that the courseld contribute to their students’
vocabulary knowledge as well. This finding was c¢stesnt with the existent literature. During
an IE course, individuals attain vocabulary relateddescription of “values, expectations,
behaviors, traditions, customs, rituals...” (Stral®99). The quote underlined the notion that

IE can trigger vocabulary learning particularlyateld to certain areas.

Another point to underscore was that after theningi the participants started
bringing up different aspects of culture and therdsothat they used to define IE varied
became more specific and sophisticated. The paais’ answers given in the final
guestionnaires suggested that most participantsrtedta perceiving intercultural
communication as the interaction not only betweeuntries, but also between individuals

with a focus on ‘socially constructed’ nature dkircultural communication.
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In addition, the findings suggested that the IErseuwwas useful for teaching pre-
service teachers how to combine theory and praatiogeng the process of intercultural
language education. The pre-service teachers showezhsed awareness regarding positive

influence of IE on teaching language skills anciwag effectiveness.

All in all, overall findings implied that the chaeg in curriculum needs to be
supported by pre-service and/or in-service traisioffered to English language teachers by
clearing the purpose, materials to be used, imphMatiens via micro-teachings and

reflexivity, which is a basic skill expected fromiversity students (Barnett, 1997).

4.2 Conclusion

The study examined the impact of intercultural mirggy on pre-service English
language teachers’ perceptions of IE in ELT. Tineliigs indicated that a carefully designed
IE course can help pre-service teachers not onbjerstand and practice how to teach
interculturality but also to question their own lggd perspective and ideas related to
education. The differences in other cultures tha&rewonce described as “weird” and
“unacceptable” were examined from a different pahtview and challenged to overcome
ethnocentrism and to “recognize that one’s viewthwd# world is not universally shared”

(Mathews, 2008, p. 8).

The training period was marked by awareness, betsopal and instructional. Just as
the pre-service teachers matured in literature tardries related to intercultural education,
they also reflected on and questioned their owercudtural experiences and beliefs. The pre-
service teachers struggled to find a balance betilfeand ELT while they were trying to
integrate IE theories into language teaching. Quthe process of preparing and delivering

their microteachings, apparently, the pre-serveaehers benefited from research outside the
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classroom more than any factor. Thus, it is betletrat the research process contributed to

the IE training process.

Teacher education programs such as ETE or ELT @anogjin Turkish context are the
cornerstones of education. They are supposed foapgethe pre-service teachers for the
program they will be supposed to follow. It is aaldo examine the content of ETE or ELT
programs and question if pre-service teachers eadyrto comprehend and deal with the

objectives provided by the curriculum that theyl Wwdve to handle in their future career.

In Turkish context, PSELTP (MoNE, 2013) has a newuf on interculturality.
However, integrating interculturality into the deula, programs and lessons is a complex
and difficult procedure, which has been addressedtudied little in Turkish educational
context. The findings of this study can useful teaching interculturality in a more
comprehensive way. The study may be helpful foreseghing the curricula to include
practical activities of intercultural awarenesscdn also encourage policy-makers to consider
the concept of interculturality with its role in ELIn addition, ETE and ELT Programs in
Turkey do not have a compulsory course on IE orteaiging that would prepare pre-service
teachers for intercultural teaching. It is onlyes#id as an elective course by some programs.
Therefore, it seems beneficial to integrate IE seuinto ELT Programs as a compulsory
course by the CHE or it can be integrated intootaxilessons such as ELT methodology,
Literature, Linguistics etc. Due to the concernatest above, the study provided some
suggestions to modify teacher education programgys that might be more helpful for pre-
service teachers to attain knowledge, developsskiid gain different point of views related

to IE with its role in ELT after testing the effeaif the course on the pre-service teachers.

All in all, the results indicated that during thaihing, pre-service teachers tended to

rearrange their present views related to FLT anditifl generate new ones, while developing
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further views of intercultural communication as rzgifluid, dynamic and contradictory,
constantly being negotiated and reconstructed. Mewehe findings also indicated that the

duration of the IE course may not have been sefiicio achieve all objectives of the training.

4.3 Implications

Current ELT education in Turkey provides studemtsi some basic skills in English.
Once they have acquired the basic skills regaréinglish class, the assumption goes, the
students can be successful at intercultural interas in which they eventually have to
participate. However, not to limit the students’glish learning to linguistic terms, it is
necessary to learn and practice “sociolinguisti@tsgic and discourse competence” (Canale
and Swain, 1980) through intercultural educati®ociolinguistic competence, which is about
understanding social and cultural meanings of theice of linguistic elements, can be
developed in English classes through intercultwaetivities. Furthermore, intercultural
education can help the students develop their drseo competence since intercultural
materials provide samples of different types otdigse. Finally, intercultural education can
promote favorable opportunities for the developm&Enstrategic competence because offers
plenty of opportunities for communication and regsian adequate knowledge of discourse

structure as well as critical thinking skills amdetrating ambiguity.

Therefore, the programs where pre-service langtegehers are trained should be
modified and adapted in accordance with the reneetls of language learners because the
key factor in improving the quality of educationdagetting good learning outcomes of
students is high-quality teacher education. As adethtercultural trainings should also be
offered to teacher trainers for successful integnadf IE into the programs. Besides, the pre-
service  teachers  should have  microteaching practicein intercultural

communication/education courses. It seems impottanbte that the pre-service teachers can
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design interculturality integrated lessons not seagly in an intercultural course since some

ELT courses such as methodology courses can befarstials purpose.

Another implication of the study was that IE cogrsaould be designed flexibly with
regard to its objectives, content and evaluatioategies because educational context and the
characteristics of the pre-service teachers mawyimegome changes and modifications.
Further, negotiation between the course tutor amel pre-service teachers should be

maintained.

One of the most important implications was that fine-service teachers should be
acquainted with different approaches to intercaltaommunication/education and alternative
learning activities such as diaries, doing researahalyzing academic articles and
intercultural movies. For instance, in this studigries were observed to be beneficial as a
reflective tool to explore pre-service teachersaemess regarding the role of IE in English
classrooms. They provided insight into the chaléengnd conflicts they encountered such as
lack of familiarity with terms and concepts regagliinterculturality, especially in the
beginning of their diaries. Furthermore, the pre4se teachers either emailed a soft copy or
hard copy of their diaries weekly and thereforgatve researcher the opportunity to modify

and make necessary changes related to the course.

Special consideration should be given to the codedery. An intercultural course
for the pre-service teachers should follow a systempath. Introducing new concepts, ideas
and approaches, challenging pre-service teachegsbpceived ideas, illusrating and giving
them the opportunity to practice what they havened are crucial and should be employed
respectively. The course should be interactivearake critical and reflective thinking skills

because this course mainly aims at providing dffierperspectives. The time allocated to
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lecturing should be reduced and lecturing shoulddeked up by discussions, collaborative

activities and microteaching practices.

4.4 Suggestions for further research

Further research may investigate the influencentihe intercultural training on pre-
service teachers. The pre-service teachers carwjebinars by intercultural teachers from
different parts of the world or exchange ideas wite-service teachers who are taking an IE
course simultaneously. They can share their ideds®aperiences related to the course, which
would provide opportunities for reflection, disciess and comparison between the two
groups of participants from different countriesiditalso possible to examine the impact of
educational interventions such as online coursetherpre-service teachers’ perceptions of

IE.

Additionally, in this study, the pre-service teachwere just asked to reflect on their
own microteachings. They were not supposed to waitdiary entry about their peers’
microteachings. For further research, it might Iseful to ask the pre-service teachers to
reflect on their peers’ microteachings to have aletpicture of the case from different

angles.

4.5 Chapter Summary

This chapter began with the discussion of theiffigsl from the study. Subsequently, a
general conclusion was drawn in the light of tmeliings and followed by the implications of

the study. Finally, suggestions for further reskavere presented.
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APPENDIX A
Intercultural Education Course Syllabus (Pilot study)

Academic Year: 2012-2013

Term: Fall

Credits: 2

Course tutor: Nilgtn Yucel

The aim of the course: This course aims to helpspreice English teachers understand how
cultural values influence their interaction withopée from cultural backgrounds different

from their own and help them become aware of grgvnmportance of intercultural education

in English classrooms.

Outcomes of the course:

. View cultural differences objectively and undearsl that differences are not
hierarchical

. Demonstrate increasing ability to communicatéhvmiative and non-native speakers of
English

. Interpret the importance of intercultueducation in language teaching

. Analyze and synthesize large amounts of dispardtemation to produce relevant,

insightful microteachings
. Seek out information from a variety of sourcesjuding print, media, the internet

. Equally share the responsibility for pair/grouprivactivities

Assessment and Evaluation:

Diary: (20 %)
Cultural Identity Paper: (15%)

Two to three-page, double-spaced paper on how guliure/s affects your communication.
This paper is designed to allow an opportunityxanmine how your own cultural and social
identities affect you and your communication bebavirou will be required to decide how

your own cultural, social, and personal beliefsluga, and norms affect the ways you



148
communicate with others, and to tie your findingscburse concepts. Your paper will be
evaluated based on your level of insight, your destrated understanding of course concepts,

and the quality of your writing. Papers should béten in APA format.

Microteachings: (25%)

You will be pairs based on which culture(s) you fereto study. Each pair will read
information about its culture of interest. Eachrpaill give a 30-minute microteaching that
includes a presentation of cultural components @ntlusions. Your microteaching will be
evaluated based on the quality of the information ypresent to the class, as well as the

guality of the microteaching itself.

Participation: 10%

Final exam: 30%

Weeks Content

1 Introduction of the course and to the concapéerculturality and terminology
regarding IC(culture, subculture, language and culture, cultarel society etc.)

Jeremy Harmer’s “The Changing World of English’rfrehe book ofThe Practice

of English Language Teaching

3 Movie (Smoke Signa)s

4 Movie (Smoke Signa)s Discussion & Movie Review

5 Common European Framework of Reference for Langiaige its relevance to IE
6 Intercultural Activities
7
8
9

N

Model Teaching (“Desire’s Baby” by Kate Chopin)
Microteachings
Microteachings

10 Microteachings

11 Microteachings

12 Evaluation of the course
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APPENDIX B
Intercultural Course Syllabus (Main study)

Academic Year: 2013-2014
Term: Fall

Credits: 2

Course tutor: Nilgtin Yucel

The aim of the course: This course aims to helpspreice English teachers become aware of
growing importance of intercultural education inglish classrooms and inform them about
the approaches to intercultural education and jgetiow to integrate intercultural education

into English lessons.

At the end of the course, students will be able to
» Describe the role of English as a interculturablzage
» Explain the importance of intercultural educatiolanguage teaching
» Distinguish between different approaches to intéucality
» Compare and contrast different approaches to lteral education
* Prepare intercultural education integrated lessansp

» Seek out information from a variety of sources|udmg print, media, internet

Assessment and Evaluation:

Diary: (30 %)

You will keep a weekly online diary and answer tbiéowing questions:

1) Are there any surprising points in today’s lesslhry2s, please, explain.
2) Is there any information that conflicts with youepious knowledge?

3) What are the most instructive points of today' stee?

4) Are there any confusing points that you feel youento learn more about?

Microteachings: (20 %)

You will prepare a 50 minute English lesson plaat timcludes intercultural elements. You
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will work individually and each one of you will hawa tutorial with the course tutor. Your
microteaching will be evaluated based on the qualitthe information you present to the

class, as well as the quality of the microteacliisejf.

Reflection: (10%)

-What were my goals in the lesson?

- What did/did not | do during my teaching session?

- What would | do differently if | had another clta?

- How did intercultural dimension influence my tharg session?
Participation: 10%

Final exam: 30%

Weeks Content

1 Introduction to the course and terminology regagdi& (culture, subculture,
language and culture, culture and society etc.)

2 Jeremy Harmer’s “The Changing World of English’rfrehe book ofThe Practice
of English Language Teaching

3 Common European Framework of References for LaregiagChapter 4
4 Components of interculturality

5 Intercultural Activities

6 Different approaches to intercultural education

7 Model teaching (video-watching lessorhé Namesahe

8 Model teaching (reading lessonkli(Summer in a Day

by Ray Bradbury)
9 Microteachings
10 Microteachings
11 Microteachings

12 Evaluation of the course
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APPENDIX C
Lesson Plans (Pilot Study)

Week 1: Lesson Plan (Pilot Study)

Time: 50 mins.
Materials: A video on culture, handouts
By the end of the lesson students will be able to:

» defineculture, subculture,
» elaborate on the relationship between language cftire, culture and society,
nation, ethnicity etc.

Time Procedure

5 minutes Warm-up

- Ask students to define culture and subculture teckhtheir
background knowledge.

- Elicit answers.

- Write their answers on the board as a mind map.

10 minutes Pre-viewing activity
- Distribute the handout that includes the concefghk bulture,
popular culture, subculture, counterculture and

multiculturalism.

- Ask students to put a tick next to the concepts thay are
familiar with and write their definition.

20 minutes Video-watching activity

- Have students watch the video related to the cdacep
http://education-portal.com/academy/lesson/cultdrarsity-
ethnocentrism-cultural-relativism-cultural-subdetis|

- Ask students to write down the definitions of tlemcepts that
they are unfamiliar with while they are watching thideo.

15 minutes Post-viewing activity
- Have students work in groups of three
- Ask students discuss the relationship between rmyltu
subcultures and language
- Elicit their answer

Week 2: Lesson Plan (Pilot Study)

Time: 50 mins.

Materials: Jeremy Harmer’s “The Changing World ofglish” from the book o he Practice
of English Language Teaching
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Time Procedure

5 minutes Warm-up
- To activate their background knowledge, ask stiglsoime
guestions such as:
“When did you start to learn English?”, “How manggple
around the world do you think speak English as eorse
language?”, “Have you ever heard of Indian EnglBhinese
English etc.?”, “What is the meaning of globalinat?”
10 minutes Pre-reading activity
- Distribute handouts which provide some acronymsL(EF
ESL, ESOL, ELF)
- Ask students guess their long forms or what thésr te
- Elicit answers
25 minutes Reading activity
- Have students work in groups of three.
- Assign each group one part of the chapter, whicimijmwaave
five parts
- Tell students to read their part and summarizedgether by
focusing on key words and main ideas.
- Have one person from each group present their suyntoa
the whole class.
10 minutes Post-reading activity
- Have students work in groups of five.
- Ask them to discuss on:
o0 How does English becoming the global language &affec
local languages and cultures?

Week 3: Lesson Plan (Pilot Study)

Time: 50 mins.

Materials: DVD, handouts

Time Procedure

5 minutes Warm-up
- Ask students what do they know about Indian Ames€a
- Elicit answers.

5 minutes Pre-viewing activity

20 minutes Video-watching activity
- Have students watch the movie segments (focuh®marts
related to stereotyping of racism)
20 minutes Post-viewing activity
- Ask them to discuss on the following topics:
o What does the "oral tradition" refer to in the me¥i
o0 After Thomas comes back to the bus with his hair
down, looking closer to the image that Victor tbidh
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was important for Indian men, two white men were
seated where Victor and Thomas had sat earliery The
show disrespect for the Indians and Thomas tells
Victor his warrior look doesn't work every time.ctr
responds with the song about John Wayne's teeth.
What is his purpose here?

o Victor and Arnold are asked if they have passpasts
they are leaving the reservation. One of the women
the only-in-reverse car comments that they areggtun
a whole different country and that the U.S. is as
foreign as it gets. What irony lies in this statei?e

(Discussion questions retrieved from
http://www.teachwithmovies.org/guides/smoke-sigsaés/smoke-
signals-supplemental-materials.html#Dqs)

Week 4: Lesson Plan (Pilot Study)

Time: 50 mins.

Materials: Movie review

Time Procedure
5 mins Warm-up
-Ask students what was interesting about the |l&stk/e movie?
10 mins. Pre-reading activity
- Ask students if they know what a movie review is?
- Ask students if they read movie reviews? If ye&, \abkat they
like about movie reviews?
20 mins. Reading activity
- Have students read the movie review retrieved from
https://www.press.umich.edu/pdf/0472031678-ch1.pdf
15 mins Post-reading

- Have students write a short movie review

Week 5: Lesson Plan (Pilot Study)

Time: 50 mins.

Materials:Common European Framework of Reference for Langgi@bapter 4

Time Procedure

5 mins. Warm-up
- Ask students what CEFR stand for?
- Elicit answers.

10 mins. Pre-reading activity

- Introduce CEFR and its relation to language tearhand
intercultural education
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20 mins. Reading activity

- Have students work in pairs

- Ask students to skim CEFR, Chapter 4 and discuss wie
gist of the chapter is.

- Ask students to scan the chapter and guess theimgeaof
specific words from the context and note it dowhe Wwords
aremonolingua] plurilingual, cultural awareness

- Elicit answers.

15 mins. Post-reading
- Ask students “How can CEFR contribute to foreigngaage
teaching in Turkey?” and “Which alterations are guged to
be done to adapt foreign language classrooms & With
CEFR?”

Week 6: Lesson Plan (Pilot Study)

Time: 50 mins.

Materials:Intercultural Resource Pack: Intercultural commuation resources for language
teacherdoy Derek Utley

Time Procedure

5 mins. Warm-up
- Ask students whether they would like to integratdture
teaching into their lesson?
- Elicit answers.
- Have students work in pairs and discuss what fivisig they
would teach about culture?
- Elicit answers

10 mins. Pre-reading
- Ask students “What culture is?” “What shapesuai?”
- Elicit answers.
- Have students draw a mind map depicting componehts
culture?
- Ask them explain their mind map to their partners.

15 mins. Reading

- Have students look at the diagram on page 13 flmrbbok,
Intercultural Resource Pack: Intercultural commuation
resources for language teachers

- Ask students to compare and contrast their mindsntaghe
diagram in the book.

- Have students examine the ‘culture teaching’ aodiifrom
page 14 to 21.

- Ask students “Which activity do you like most andy#”
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15 mins. Post-reading
- Have students prepare their own culture teachitigigc
- Ask students to present their activity to theirtpar.

Week 7: Lesson Plan (Model Teaching) (Pilot Study)

Time: 50 mins.

Materials: The story (“Desire’s Baby” by Kate Chopi

Time Procedure

5 mins. Warm-up
- Have students write a short paragraph describingr th
physical traits and personality traits.
- Ask students “Which trait is the most important doeyou?”
“Is it a physical one or personality one?”
- Elicit answers.
10 mins. Pre-reading
- Ask students to think about a time when they haaned
something about their own past later. Ask studémtshare
how they felt about it with their partner.
- Elicit answers.
20 mins. Reading
- Distribute the copies of the short story Desire&bip
- Have students read the story individually.

15 mins. Post-reading
- Have students work in groups of three.
- Ask students “Does racism or social class distimcexist in
Turkey?” “If yes, in what ways does it affect yolife and
other people’s lives in Turkey?”
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APPENDIX D
Lesson Plans (Main study)

Week 1: Lesson Plan (Main Study)

Session |
Time: 50 mins.
By the end of the lesson students will be able to:

» defineculture, subculture,
» elaborate on the relationship between language cfttire, culture and society,
nation, ethnicity etc.

Time Procedure
5 minutes Warm-up
- Ask students to define culture to activate theickgaound
knowledge.

- Elicit answers.
- Write their answers on the board as a mind map.

10 minutes Pre-viewing activity
- Distribute the handout that includes the concepb bulture,
popular culture, subculture, counterculture and

multiculturalism.

- Ask students to put a tick next to the concepts thay are
familiar with and write their definition.

20 minutes Video-watching activity

- Have students watch the video related to the cdacep
http://education-portal.com/academy/lesson/cultdrarsity-
ethnocentrism-cultural-relativism-cultural-subdetis|

- Ask students to write down the definitions of tlemcepts that
they are unfamiliar with while they are watching thideo.

15 minutes Post-viewing activity
- Have students work in groups of three.
- Ask students discuss with a partner what is the tmos
interesting point in the video.
- Elicit their answer.
Homework - Have students write one paragraph on the relatipristween
culture, subcultures and language
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Week 2: Lesson Plan (Main Study)

Session |

Time: 50 mins.

Materials: Jeremy Harmer’'s “The Changing World ofgiish” from the book o he Practice
of English Language Teaching

Time Procedure
5 minutes Warm-up
- To activate their background knowledge, ask stiglsoime
guestions such as:
“When did you start to learn English?”
“How many people around the world douythink speak
English as their native language?”
“How many people around the world douythink speak
English as a second language?”
10 minutes Pre-reading activity
- Distribute handouts which provide some acronymsL(EF
ESL, ESOL, ELF)
- Ask students guess their long forms or what thésr te
- Elicit answers
25 minutes Reading activity
- Have students work in groups of three.
- Assign each group one part of the chapter, whicimimwaave
five parts
- Tell students to read their part and summarizegether by
focusing on key words and main ideas.
- Have one person from each group present their suyntoa
the whole class.
10 minutes Post-reading activity

- Have students work in groups of five.
- Ask “How does English becoming the global languatfect
local languages and cultures?”
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Time: 50 mins.
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Time

Procedure

5 minutes

10 minutes

25 minutes

10 minutes

Warm-up
- Ask “What is the meaning of globalization?”
“Have you ever heard of IndE&mglish, Chinese English
etc.? What do they mean or suggest to you?”

Pre-speaking activity
- Have students work in groups of three.
- Ask them to discuss if English teachers shouldhé¢aative-
like” accent to their students?
- Elicit answers.
Speaking activity.
- Have one person from each group present their suyntoa
the whole class.
Post-speaking activity
- Have students work in pairs.
- Ask students to choose a segment of the chaptediawdl a
diagram related to it.




159

Week 3: Lesson Plan (Main Study)

Session |

Time: 50 mins.

Materials:Common European Framework of Reference for Langsi@apter 4

Time Procedure
5 mins. Warm-up
- Ask students what CEFR stand for?
- Elicit answers.
10 mins. Pre-reading activity
- Distribute Chapter 4 (CEFR).
- Ask students to examine the tables involved in thapter
and to tell what they understand.
- Elicit answers.
20 mins. Reading activity
- Have students work in pairs
- Ask students to scan Chapter 4 (CEFR) the chaptéigaess
the meanings of specific words from the context ante it
down. The words aremonolingua) plurilingual, cultural
awareness
- Elicit answers.
- Explain the meanings of the words.
- Lead the discussion related to the words and cascep
presented.
15 mins. Post-reading
- Ask: “Should culture teaching be part of foreigmdaage
teaching?”, “How should language teachers teadiait”
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Session I
Time Procedure
5 mins. Warm-up
- Introduce CEFR and its relation to language tearhand
intercultural education
10 mins. Pre-reading activity
- Ask students to take notes while watching the video
- Have students watch the following video relatedGi&FR
http://www.youtube.com/watch?v=UAehOcV{r3Y
- Elicit answers.
20 mins. Reading activity
- Have students work in pairs
- Ask students to skim Chapter 4 (CEFR) and underiivee
concepts and sentences related to interculturatadidun with
a partner.
- Have students work in groups of three.
- Ask students what CEFR says about interculturalcation
and its relation to language education.
- Elicit answers.
15 mins. Post-reading

- Ask students if Chapter 4 (CEFR) has contributedirth
knowledge related to intercultural education andglege
teaching.

- Have students write one paragraph about how beilognned
about Chapter 4 (CEFR) would influence an Englesither’s
lessons.
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Week 4: Lesson Plan (Main Study)

Session |
Time: 50 mins.

Materials: “Intercultural communicative competerase a tool for autonomous learning” by
Maria José Coperias Aguilar

Time Procedure

5 mins. Warm-up

- Ask students what makes an intercultural encountecessful
or unsuccessful.

- Elicit answers.

10 mins. - Have students brainstorm what are the possible oopis of
intercultural competence for successful intercaltur
communication.

- Write their answers on the board as a mind map.

20 mins. - Distribute the article, “Intercultural communicagiv
competence as a tool for autonomous learning”

- Ask students to scan the article and identify thvgonents of
intercultural communication competence.

- Elicit answers.

- Ask students to draw a mind map that shows the ocoents
of intercultural competence and write short explimms
regarding each component next to it.

15 mins. - Say “Think about an intercultural encounter that ylmave
observed. If you have not observed an intercultenglounter
in person, give an example in a movie, advertisényen
have watched, or in a book you have read. Whatodotlyink
made that intercultural communication successful or
unsuccessful?”

- Have students work in pairs and ask them to shiaeg t
answer with their partner.

- Elicit answers.
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Week 5: Lesson Plan (Main Study)

Session |
Time: 50 mins.

Materials:Intercultural Resource Pack: Intercultural commuation resources for language
teacherdoy Derek Utley

Time Procedure

5 mins. Warm-up
- Ask students whether they would like to integratdture
teaching into their lesson?
- Elicit answers.
- Have students work in pairs and discuss what fivisig they
would teach about culture?
- Elicit answers

10 mins. Pre-reading
- Ask students “What culture is?” “What shapesunai?”
- Elicit answers.
- Have students draw a mind map depicting componehts
culture?
- Ask them explain their mind map to their partners.

15 mins. Reading
- Have students look at the diagram on page 13 fl@rbbok,
Intercultural Resource Pack: Intercultural commuation
resources for language teachers
- Ask students to compare and contrast their mindsntaghe
diagram in the book.
- Have students examine the ‘culture teaching’ aidiyifrom
page 14 to 21.
- Ask students “Which activity do you like most antiy®”
15 mins. Post-reading
- Have students prepare their own culture teachitigigc
- Ask students to present their activity to theirtpar.
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Week 6: Lesson Plan (Main Study)

Session |
Time: 50 mins.

Materials: “On Liquid Interculturality. Finnish andatvian student teachers, perceptions of
intercultural competence” by Fred Dervin.

Time Procedure

5 mins. Warm-up

- Ask to define their understanding of intercultueducation in
a few sentences.

- Elicit answers.

10 mins. Pre-reading

- Distribute the articlg“On Liquid Interculturality. Finnish and
Latvian student teachers, perceptions of intercailtu
competence.”

- Have students read the title of the article andsguehat the
article will possibly tell them and what they widarn from it.

20 mins. Reading

- Ask students to scan the article and find the lacepts such
as traditional understanding or renewed understandiafy
intercultural education, intercultural competenceand
language teaching.

- Ask students to skim the article and to find th&t of it.

- Elicit answers.

- Ask students to skim the article again and iderttiy relation
between the key concepts and what the author adltsut
them.

- Elicit answers.

15 mins. Post-reading

- Ask students to write one paragraph stating if thayport the
traditional or renewed understanding of interculturalignd
explaining why.




164

Week 7: Lesson Plan (Model Teaching) (Main Study)

Session |

Level: Intermediate

Grade: 18

Topic: Intercultural Encounters

Time: 50 mins.

Skills: speaking, listening

Materials: The DVD(The Namesalehandouts

Content Objectives:

By the end of the lesson students will be able to:

* uestion ideas toward sameness and otherness

» explain social problems caused by cultural diffessn

e compare and contrast the pros and cons of interaléncounters
Language objectives:
By the end of the lesson students will be able to:

» form sentences using present perfect tense

Learning strategies objectives:

» listen for specific information

Time Procedure

5 minutes Warm-up

- Ask students to tell which countries they want avél and
reasons for that.
- Elicit answers.
5 minutes Pre-viewing activity

- Distribute the Handout 1.

- Ask students to go through the activities on thedoait and to
check the items that they have already done at ma= in
their life time.

- Have students work in pairs and exchange their arsswith a
partner.
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20 minutes

20 minutes

Video-watching activity

- Ask students to watch the movie segment and cheo& w
performs the activities on the handout 1, the bothe girl.
- Elicit student answers.
Post-viewing activity

- Have students write a poem or essay demonstratowg h
family relations and codes of behaviour might be
similar/different in different cultures by makingferences to
the movie.

Homework
- Ask students to use the movie and their own expeeg and

create a piece of art demonstrating human intenacis
affected by cultural differences.

The Handout 1

NookrwhE

travel by train
travel abroad

read the book by the author, Gogol
study in the U.S.

recite a poem
write a letter
do laundry
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Week 8: Lesson Plan (Model Teaching) (Main Study)

Level: Intermediate

Grade: 18

Topic: Intercultural Encounters

Time: 45 mins.

Skills: speaking, listening, reading
Materials: Copies of short stories, handouts

Content Objectives:

By the end of the lesson students will be able to:

* question ideas toward sameness and otherness
» evaluate how preconceived ideas influence the paoseof reality
» explain prejudices cause social problems

Language objectives:

By the end of the lesson students will be able to:

» form and answer wh- questions

Learning strategies objectives:
By the end of the lesson students will be able to:

» guess the meaning of unknown words from context

The teacher asks students to work in pairs.

Time Procedure

5 minutes Warm-up

- Have students to work in pairs.

- Say “Ask your partner questions to find out morewhtheir
intercultural experiences. If your classmates hasd h
intercultural experiences, ask them questions sshHave
you had problems during intercultural encounters®eHyou
ever felt left out just because you are differeDi8cuss the
reasons for that?’ and take notes.
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- Elicit student answers

5 minutes Pre-reading activity

- Ask “From the title, can you predict what the gtavill be
about?”

30 minutes Reading activity

-Distribute the first handout and have the studesds the story

and guess the meanings of the words in bold.

-Elicit the answers.

-Distribute the second handout and ask studentsotoplete it
individually.

-Ask students to compare and contrast their answers

-Guide the comprehension check by writing the daest and
answers on the board, clarifying the any questimouaithe structure
of wh- questions?

-Have students work in groups of four and ask themwrite some
guestions to interview Margot about her feelingewbhe was locked
in the closet.

-Elicit student answers.

10 minutes Post-reading activity
-Ask students to work in groups of three and cormp®oem about
Margot’s feelings when she was locked in the closet
Homework
-Have students write an essay explaining how diffees (coming
from different cultures) affect communication byings examples
from the short story.

The Handout 1

Guess the meaning of words using the context. Verghort definition or synonym in the box
next to it.

remembrance

crushed
frail
whispered
resilient
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The Handout 2
1. What is the difference between Margot and the athédren?
2. Why do the children lock Margot in the closet?
3. What do you think the children feel about Margotewlthe sun comes out?

4. What do the children do when they see the sun?



169

APPENDIX E
Open-ended Questions
. How do you define culture?
. How do you define intercultural education? Pledabarate on that.
. As a prospective English teacher, do you thinkroukural education has a place in
English language teaching? If yes, how can you sakentage of it in your lessons?
. Do you think intercultural education can contribute your students as language

learners? liyes how?
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APPENDIX F
Intercultural Education Questionnaire

Dear student teachers,

This questionnaire was developed to investigater ymrceptions regarding the role of
intercultural education in English language teadiiry our answers to the questionnaire will
be kept confidential and used only for researchppse. Please circle the statement below in

line with your opinions (1 —Strongly disagree—rfogly agree). Thank you for your time.

Should you need further information about the studgl free to contact the researcher,

please.

Nilgiin YUCEL
nilgun.yucel@inonu.edu.tr

A. Perceptions Regarding Intercultural Education

ENGLISH LANGUAGE LEARNING SHOULDENABLE LANGUAGE LEARNERS
TO
1. Know the relationships between one’s own and oth#ures 12345
2. ldentify racist perspectives in a document or event 12345
3. Challenge preconceived ideas toward different ce#tu 12345
4. Identify and interpret cultural values in documesantsl events 12345
5. Be interested in exploring other perspectives B25
6. ldentify dissimilar processes of interaction 12345
7. Know the means of achieving contact with interlocatfrom|1 2 3 4 5
another culture
8. Know the types of cause of misunderstanding 12345
9. Be open toward different cultures 12345
10.Be curious toward different cultures 1324 5
11.1dentify relationships between one’s own and othdtures 12345
12. Question information obtained about different crdtu 12345
13. Make an evaluative analysis of cultural documentse@vents 12345
14.Interact and mediate in intercultural exchanges 2845
ENGLISH LANGUAGE LEARNING SHOULDENABLE LANGUAGE LEARNERS
TO NOTICE THAT
15. Every society is complex and culturally varied 1324 5
16.(R) The best way to obtain information about aualtis to take
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into consideration what one hears about that ailtur 1
17.(R) The best way to obtain information about aualtis to take 1 2
into consideration what members of that culture abgut that
culture
18.People create and negotiate their cultural identtythe very| 1
process of communicating with people of culturélseo than| 1
their own

R
(62806

NN

19.People should monitor their own language and beawofkthe 12345
racist and stereotypical discourses they mightdsdéarming to

20.During intercultural encounters, what happens betwe 12345
interlocutors is influenced very much by the enmir@nt within
which we are communicating

21.The media, political and institutional influences our own/ 1 2 3 4 5
society
lead us to see people from different cultural backgds in a
certain
way

22.1t is important appreciate and respect differences 12345
between people and their life styles.

23.Intercultural education can help people to exp&ed bwn 12345
cultural awareness

B. Personal Information

1. Gender: Male () Female ( )

2. Age:

3. Have you had any additional language learnimpegnce? If so, please specify;
Language (S) «ovvvevrienieiieiieiieeiaen,

4.Duration (How long have you been studying (didu ystudy) this/these language(s)?

5. Do you have any foreign friends that you stdék in touch? Yes () No ( )
6. Have you ever been abroad? Yes ( ) Ndf(ygs,please specify.

Where? .................

How long? .............

Purpose?.......cccoeeeennnnn.
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7. Have you ever participated in an internatiomajgrt? Yes ( ) No ()
If yes, please explain.
8. Have you been involved in intercultural trainirgpurses and seminars? If yes, please

explain.
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APPENDIX G

Interview Form

. What are your opinions related to the course?

. What are the strengths of the course?

. What are the weaknesses of the course?

. Do you think the course has provided you with infation about the role of
intercultural education in language teaching? #, yew?
. Do you think the course has helped you understamdd to make intercultural

activities to be effective and applicable in yolassroom? If yes, how?
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APPENDIX H

Diary questions
1) Are there any surprising points in today’s lessliry2s, please, explain.
2) Is there any information that conflicts with youepious knowledge?
3) What are the most instructive points of today’ stes

4) Are there any confusing points that you feel youeht learn more about?



175

APPENDIX |

Consent Form

| understand that this study aims to explore preise English language teachers’ definition
of intercultural education, the similarities andfeliences in their understanding regarding the
role of intercultural education in English languaigaching and to assess the impact of
Intercultural Education Coursen their understanding of intercultural educationEinglish

classrooms.

| understand that all information which would permdientification of the individual will be
held strictly confidential, will be used only byrgens engaged in and for the purposes of the

study, and will not be disclosed or released teslior any other purposes.

| agree to participate to the study under the deys above.

Name

Signature Date



APPENDIX J
The number of themes for each participant

Findings from diaries: The number of themes fothgaarticipant

Participants Number of themes

P1
P2
P3
P4
P5
P6
P7
P8
P9
P10

OW~NUITONN PN

Findings from interview: The number of themesdach participant

Participants Number of themes

P1
P2
P3
P4
P5
P6
P7
P8
P9
P10

ONDOWOOO OTWO A~
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APPENDIX K

Approval of Directorate of Uludag University

T.C.
CANAKKALE ONSEKIZ MART UNIVERSITESI
OGRENCI ISLERI DAIRE BASKANLIGI

Say1 :93130991- 04 - 1552, 11459 06 Eviu 2013

Konu : Nilgiin YUCEL"in Anket izni

EGITIM BILIMLERI ENSTITUST MUDURLUGUNE

ligi : 08.07.2013 tarih ve ...044-686 sayil yvazimz.

Enstitliniz Yabanci Diller Egitimi Anabilim Dali Doktora Ggrencisi Nilgiin YUCEL"in.
doktora tez calismasi ile ilgili olarak Ingilizce Ggretmen adaylarimin kiiltiirleraras:  iletisim
egitiminin Ingilizce gretimindeki roliine dair goriislerini arastirmak amaciyla hazirladigi anket
cahsmasim Uludag Universitesi Egitim Fakiiltesi Yabanc: Diller Egitimi Ingiliz Dili Egitimi
Anabilim Dalinda okuyan Ingilizce 6gretmeni adaylara uygulayabilmesi ile ilgili Uludag
Universitesi Rektorltgt Ogrenci Isleri Daire Baskanhigimin 20.08.2013 tarih ve ...26502 sayili
yazisi ekte génderilmektedir.

Bilgilerin ze arz ederim.

EK :
-Yaz (1 sayfa)

Rektoriuk Binasi, Terzioglu Kampis(, B Blok Zemin Kat 17020-CANAKKALE-TURKIYE
Tel:+2 0 (286) 218 18 21 Fax: +9 0 (286) 21805 15 E-mail :ogris@comu.edu.tr
Web: www.comu,edu.tr
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TE.
ULUDAG UNIVERSITES] REKTORLUGU
Ogrenci isleri Daire Baskanhg

Say: B.:50.2.ULU.0.72.02.0|-774/26502 20/08/2013
Konu: Nilgiin YUCEL'in Anket Izni

CANAKKALE ONSEKIZ MART UNIVERSITESI REKTORLUGUNE

ligi - 16.07.2013 tarihli ve 93 130991-044-1274-9429 sayih yaziniz.

Universiteniz Egitim Bilimleri Enstituisii Yabanci Diller Egitimi Anabilim ‘Dali Doktora
Programi &rencilerinden Nil iin YUCEL'in “Ingilizce Ogretmen Adaylarinin Kiiltiirleraras;
lletisim Egitiminin Ingilizce gretimindeki Roliine Dair Gorisleri” konulu tez ¢alismasina
veri toplamak amaciyla ekte bir Ornegi yer alan anket formunu Ingilizce Ogretmeni adaylarina
uygulamak stedigi ilgi yaziniz ile bildirilmigti.

S6z kcnusu anketin Universitemiz Egitim Fakiltesinde Ogrenim  gdren Ingilizce
Ogretmeni adaylarina uygulanmas: Universitemiz Egitim Fakiltesi Dekanliginca uygun
gorillmaustir

Bilgilerinize arz ederim.

Prof. Dr. A.Saim KILAVUZ
Rektdr V.

2¢ ,3,20,3 Nimet EROCSAN

Eviak Kayit Gorevlisi
—l Y ]

Bu Belge. 5070 sayili Kanun hukumlerine uygun olarak elektronik imza ile imzalanmigtir.
U.U.Rektorlagt Gortkle Kampusu 16059 NilGfer/BURSA Ayrintuli Bilgi
Tel: (0 224) 294060 Fax: (0 224) 2940629 Neriman Y.Sef
e-posta:oidb@uludag.edu.tr Elektronik Ag: www.uludag.edu.tr

Bu belge UDOS kullaalarak hazirlanmigtr




