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METAPHORICAL PERCEPTIONS OF THE CONCEPT OF “MUSIC”
AMONG MIDDLE SCHOOL STUDENTS RECEIVING OUT-OF-
SCHOOL MUSIC EDUCATION
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ABSTRACT

This study aims to identify the perceptions of children and adolescents who are receiving
systematic music education with both practical and theoretical components outside of school,
regarding the concept of “music” through metaphors. The objective is to reveal the perspective
that art and art education create in the lives of individuals. The study employed a
phenomenological design, one of the qualitative research methods. The research was conducted
with 69 middle school students from different socioeconomic backgrounds who were receiving
music education at the Ankara Altindag Municipality Youth Center and the Canakkale Onsekiz
Mart University Faculty of Music and Performing Arts Part-Time Certificate Program. Data
were collected using a metaphor form designed by the researchers, which also included
demographic information about the participants. The collected data were analyzed using
thematic analysis. Within the scope of the study, a total of 55 metaphors related to the concept

of “music” were generated and grouped under 8 themes. It was determined that the highest
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number of metaphors (n=14) was in the “relaxing and peace-giving aspect” category, while the
fewest metaphors (n=5) were in the “learning-supportive aspect” category. The research
concluded that students perceive the concept of “music” as a multidimensional field with
cognitive, emotional, psychological, and social functions, attributing various meanings to it in
this context. Furthermore, the fact that students receiving out-of-school music education see
music not merely as a lesson but as a source of emotional balance, motivation, and creativity
reveals that music is a powerful experiential domain that enhances individuals' quality of life.
Accordingly, it can be stated that music has significant functions in child and adolescent
development, both educationally and psychologically. It shapes the outlook on life for children
and youth in this age group, influences their internal dynamics, and contributes to the

acquisition of aesthetic values.

Keywords: Music, education, out-of-school music education, metaphor, metaphorical

perception.

OKUL DISI MUZIK EGITIMi ALAN ORTAOKUL OGRENCILERININ
“MUZIK” KAVRAMINA ILISKIN METAFORIK ALGILARI

oz

Bu arastirmada okul disinda, hem pratik hem de teorik yoniiyle sistematik miizik 6grenimi
goren cocuklarin ve genglerin “miizik” kavramina iliskin algilarin1 metaforlar aracilifiyla
belirlemek, bu yolla sanatin ve sanat egitiminin bireylerin yasaminda olusturdugu perspektifi
ortaya koymak amaclanmistir. Arastirmada nitel arastirma desenlerinden olgubilim
(fenomenoloji) deseni kullanilmistir. Arastirma, Ankara Altindag Belediyesi Genglik Merkezi
ve Canakkale Onsekiz Mart Universitesi Miizik ve Sahne Sanatlar1 Fakiiltesi Yar1 Zamanh
Sertifika Programi biinyesinde miizik egitimi alan ve farkli sosyoekonomik diizeye sahip 69
ortaokul 6grencisi ile ylriitiilmiistiir. Arastirmanin verileri, aragtirmacilar tarafindan tasarlanan,
katilimcilarin demografik 6zelliklerine iliskin bilgilerin de oldugu bir metafor formu araciligi
ile toplanmistir. Elde edilen veriler, nitel veri analizi yontemlerinden tematik analiz yontemiyle
¢Oziimlenmisgtir. Arastirma kapsaminda “miizik” kavramina iligkin toplam 55 metafor iiretilmis
ve bunlar 8 tema altinda toplanmistir. En fazla metaforun (n=14) “rahatlatict ve huzur verici
yon” kategorisinde yer aldigi, en az metaforun (n=5) ise “Ogrenmeyi destekleyici yon”
kategorisinde toplandigi belirlenmistir. Aragtirma sonucunda 6grencilerin “miizik” kavramint;
biligsel, duygusal, psikolojik ve sosyal islevleri olan ¢ok boyutlu bir alan olarak gordiikleri ve

bu baglamda farkli anlamlar yiikledikleri tespit edilmistir. Ayrica okul dis1 miizik egitimi alan
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ogrencilerin miizigi yalnizca bir ders olarak degil, duygusal denge, motivasyon ve yaraticiligin
kaynag1 olarak goérmeleri, miizigin bireylerin yasam kalitesini artiran gii¢lii bir deneyim alani
oldugunu ortaya koymaktadir. Bu dogrultuda ¢ocuk ve ergen gelisiminde miizigin; hem egitsel
hem de psikolojik boyutlariyla 6nemli islevlere sahip oldugu, bu yas grubundaki ¢ocuk ve
genglerin hayata bakisini sekillendirirken igsel dinamiklere etkisinin yani sira estetik deger

kazanimlar1 sagladigint da soylemek miimkiindiir.

Anahtar Kelimeler: Miizik, egitim, okul dis1 miizik egitimi, metafor, metaforik algi.

INTRODUCTION

The developments in today's rapidly changing world of technology and science have brought
about changes in the ways we access information. Education systems, shaped in parallel with
these developments, have begun to develop modern approaches to the process of constructing
and processing information for individuals who learn by doing and experiencing. At this point,
the experiences and knowledge that students gain in out-of-school learning environments, not
limited to the school setting, have become significantly important. Out-of-school learning
environments contribute to personality development not only through the diverse knowledge
students acquire but also through the social relationships and forms of self-expression they
develop in different settings.

When considering the learning process of children and young people comprehensively, it is
necessary to take into account not only their learning processes at school but also their learning
outside of school. Eshach (2007) categorizes learning into three types: formal, non-formal, and
informal. Accordingly, learning that takes place at school is defined as formal learning, while
learning outside of school is divided into non-formal and informal learning. Non-formal
learning occurs in an institution outside of school, is generally supplementary, structured from
a programmatic perspective, and follows a pre-arranged curriculum. It is often voluntarily
pursued by individuals with intrinsic motivation, is guide- or teacher-centered, usually does not
involve assessment, and is non-sequential. In contrast, informal learning can happen anywhere,
is unstructured and spontaneous, generally student-centered, and does not involve the
evaluation of learning.

The importance and role of educational activities in out-of-school learning environments, in
addition to formal education, in raising contemporary individuals who are knowledgeable,

cultured, have democratic awareness, aesthetic sensitivity, and are interested in art and sports,
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have been discussed in various dimensions in the literature (Caglayan, 2020; Uludag & Erkan,
2023; Uzun & Bolat, 2023).

In the model created by Harland, Kinder, Lord, Stott, Schagen, Haynes, Cusworth, White, and
Paola (2000) regarding the outcomes of arts education, the educational impact of art on students
is specified as intrinsic effects, artistic knowledge and skills, social and cultural domain
knowledge, communication and expression skills, and creativity and thinking skills.
Hanshumaker (1980) stated that arts education has a positive effect on children's basic language
development and reading readiness; is beneficial in regulating reading and mathematics
learning behaviors; positively affects social and personal development; and that music activities
develop creativity. He also emphasized that carefully prepared programs in arts education
would lead to unique and positive effects on critical aspects of both the intellectual and social
development of children. In this respect, it is possible to say that arts education makes
significant contributions to the personal and social development of the individual; furthermore,
thanks to the diversity of resources accessible in out-of-school environments and their
suitability for different experiences, it serves as an important tool that complements formal
education and increases students' artistic awareness.

Music education, a dimension of arts education, offers multifaceted contributions to the
cognitive, social, emotional, and motor development processes of children and adolescents.
Children who receive instrument training at an early age show significant progress in areas such
as attention, memory, spatio-temporal reasoning, problem-solving, language development, and
creativity (Ulugbay, 2013). Regular music studies help children develop their social skills,
enabling them to acquire social-emotional gains such as cooperation, empathy, group harmony,
patience, and discipline (Kaziml, 2024). Activities like rhythm, singing, and playing
instruments in early and middle childhood support not only the cognitive domain but also motor
coordination and language development (Tutkun, 2023). Research shows that these
multifaceted effects directly contribute to academic success, self-confidence levels, and social
adjustment. Therefore, it can be said that music is not just an art form that develops children's
aesthetic skills, but a holistic educational element that makes them more competent individuals
in different areas of life.

Throughout their lives, individuals constantly communicate and encounter many new concepts
in this process. The structuring of new concepts in the mind can be easy or challenging,
depending on the connections an individual can establish with their prior knowledge. While the
learning process is faster and more effortless in situations where similarities with prior

knowledge can be established, learning can become more complex and tiring when these
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similarities cannot be made. Since each individual's life experiences and learning history are
different, the mental images they form while making sense of new information will also differ.
These mental images represent the metaphors individuals create for new concepts. Perry and
Cooper (2001) defined metaphor as the explanation of an unknown concept through known
concepts. Saban (2004) states that individuals' efforts to express their thoughts by establishing
connections between abstract concepts and concrete phenomena are realized through
metaphorical structures. Lakoff and Johnson (1999) considered metaphors as cognitive tools
that enable the understanding of one phenomenon in the framework of another and shape the
way individuals perceive the world.

Today, metaphors are accepted as unique reflections of how individuals perceive concepts and
events (Berber, 2019). In parallel, studies based on metaphor analysis in the field of educational
sciences have increased remarkably in recent years. Concurrently, research on metaphorical
perceptions in the fields of education and music education has also grown. Metaphor-based
studies specifically in music education offer effective tools for understanding individuals'
perceptions of abstract concepts like music and sound. Babacan (2014) studied the music
perceptions of fine arts high school students and found that music was embraced as an aesthetic
and emotional experience. Tez and Aydimer-Uygun (2016) determined that middle school
students perceived music class as “fun and happiness-giving” and the music teacher as a “loving
and protective” figure. Cetinkaya (2019) grouped the 70 metaphors produced by music
department students under the headings “music as an endeavor,” “its place in life,” and “its
contribution to human life.” Akylizlier (2021) found that middle school students most

99 ¢¢

frequently used the metaphors “family,” “guide,” and “music person” for their music teachers.
Aytemur and Sipahi (2021) emphasized that music teachers' metaphors for special education
and children with special needs were generally shaped around the themes of “patience” and
“care.” Finally, Pirim, Pektas, and Goktas (2023) examined the perceptions of Science and Art
Center students towards the concept of music through metaphors, revealing that music was most
often defined as a “mood” and an “entertainment tool.” Saragoglu and Demirbatir (2024)
studied the perceptions of students aged 11-15 regarding body percussion, stating that they
mostly described the activity as a “fun and relaxing” experience.

These studies demonstrate that in the context of music education, metaphors form a functional
language for understanding individuals' inner worlds and perspectives on life. Metaphor
analysis deeply reveals students' perceptions of music and teachers, providing various outputs

for educational processes and offering important clues that can be used to improve learning

environments.
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This research aims to express the perceptions of students who have basic theoretical knowledge
in the field of music through their education in out-of-school learning environments and have
the opportunity to experience music as a whole by applying this knowledge in their instrument
practices, regarding the concept of “music” through metaphors. In this context, the study seeks
to reveal the level of impact of music education on children and young people. The research is
also significant in terms of its results for promoting and supporting arts education, which plays
a major role in raising cultured and intellectual individuals in society. In this context, the
research problem statement has been determined as, “What are the metaphorical perceptions of
middle school students receiving out-of-school music education regarding the concept of

music?”’
In line with the main objective, answers to the following questions were sought:

1. What metaphors did middle school students receiving out-of-school music education
use to express their perceptions of the concept of “music”?

2. Under which conceptual categories were the metaphors produced by middle school
students receiving out-of-school music education regarding the concept of “music”

grouped?

METHOD

Research Model

In this study, a phenomenological design, one of the qualitative research methods, was used to
determine the perceptions of middle school students receiving out-of-school music education
regarding the concept of music through metaphors. Phenomenological studies allow for the
investigation of meanings and perceptions attributed to insufficiently known phenomena
(Yildirim & Simsek, 2016). In phenomenological studies, the researcher focuses on uncovering
the common meanings underlying a phenomenon. (Baker, Wuest, & Stern, 1992). Although
this design does not produce generalizable and definitive results due to the nature of qualitative
research, it enables us to better understand the process through examples, explanations, and

various experiences (Cepni, 2014).

Study Group

The study group of this research consists of 69 middle school students from different
socioeconomic levels who, in the 2024-2025 academic year, are receiving music education at
the Ankara Altindag Municipality Youth Center and the Canakkale Onsekiz Mart University

Part-Time Certificate Program, in addition to their school education. This includes one hour of
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“Instrument” and two hours of “Music Theory and Solfege” per week. 63.77% of the students
are female, and 36.23% are male. Criterion sampling, a type of purposive sampling, was used
in the selection of participants. Criterion sampling is based on selecting all cases that meet
predefined criteria relevant to the research (Yildirim & Simsek, 2003). The main purpose of
this method is to obtain more meaningful and explanatory findings through the in-depth
examination of situations that possess important characteristics related to the research focus.
The criteria can be determined by the researcher, or predefined and commonly used criteria can
be preferred (Marshall & Rossman, 2014). The main criterion in this research was that the
participating students, in addition to their school education, had been regularly attending
“Instrument” and “Music Theory and Solfege” classes for at least six months, thus possessing
basic music knowledge in both theory and practice. The six-month period was considered a
sufficient timeframe for students to develop basic-level note reading and writing competencies,
instrument skills, and musical awareness in the music education process. In this way, it was
predicted that the students' meaning-making processes regarding the concept of "music" would
be based on concrete experiences. Descriptive statistics regarding the participating students are

given in Table 1.

Table 1. Characteristics of the Participating Students

Gender f %
Female 44 63.77
Male 25 36.23
Total 69 100
Age f %

10 38 55.07
11 9 13.04
12 5 7.25
13 9 13.04
14 8 11.60
Total 69 100
Instrument f %
Horn 3 4.35
Flute 9 13.04
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Piano 9 13.04
Guitar 2 2.90
Violin 31 44.93
Cello 11 15.94
Classical Kemence 2 2.90
Baglama 2 2.90
Total 69 100

Table 1. Characteristics of the Participating Students.
As seen in Table 1, 63.77% of the participating students are female and 36.23% are male. When

the distribution of instruments is examined, it is seen that the majority of students (44.93%)

play the violin. After the violin, the most commonly played instruments among the participants

are the cello (15.94%), piano (13.04%), and flute (13.04%).

Data Collection Tools

In the study, a two-part form prepared by the researchers was used as a data collection tool. The
first part included a participant consent text and questions about students' demographic
information, such as age, gender, and grade level. In the second part, a sentence completion
format was used for the determined concept. This format is a widely used technique in metaphor
research, and its theoretical validity has been proven in the literature (Lakoff & Johnson, 1980;
Saban, 2008). Participants were asked to complete the sentence “Music is like a... because...”.
The word "because" in the sentence allows participants not only to make superficial analogies
but also to reveal the cognitive schemas underlying these analogies (Yob, 2003; Schmitt, 2005).
In this respect, the sentence completion format was evaluated as an appropriate tool for the in-
depth examination of metaphorical perceptions of the concept of music. Before the form was
administered, students were given necessary information about the purpose of the research and
were expected to focus on a single metaphor and explain their chosen metaphor with its

justification.

Data Collection

Data were collected between April 2nd and April 18th, 2025, at the Ankara Altindag
Municipality Youth Center and the Canakkale Onsekiz Mart University Faculty of Music and
Performing Arts. Participants who read and approved the ethical committee approval and
consent form, based on the permission dated 21.03.2025 and numbered 58/80 from the
Canakkale Onsekiz Mart University Graduate Education Institute Scientific Research Ethics

Committee, took part in the research. The first part of the form contained demographic
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questions, while the second part included the semi-structured question “Music is like a.....,
because.....” to reveal the students' metaphorical perceptions of the concept of “music.” The

forms were distributed by hand, and students were given 20 minutes to complete them.

Data Analysis

The data obtained in the research were evaluated using thematic analysis. Thematic analysis
can be considered the most suitable method for a study that aims to explore through
interpretation. It provides the researcher with a systematic element in data analysis. Thematic
analysis goes beyond counting explicit words or phrases and focuses on identifying and
explaining both implicit and explicit ideas (Carikci, Meral, Berkil, Calisir & Onala, 2024). By
using thematic analysis in the research, the metaphors students attributed to music were
transformed into various items, and thus, not only the frequency of the metaphors but also the
underlying network of meaning was revealed.

The thematic analysis conducted in this context; the metaphors produced by the students
regarding the concept of music, and the categories and themes created accordingly, were
classified based on the functions of music (Ugan, 1996; Miendlarzewska & Trost, 2014;
Romaén-Caballero, Arnedo, Trivifio, & Lupianez, 2018; Schifer, Sedlmeier, Stidtler, & Huron,
2013; Ritter & Ferguson, 2017; Rodwin et al., 2022) to ensure a systematic classification of the
criteria. These were divided into the cognitive, emotional, psychological, and social functions
of music. Below, the functions of music are discussed within the scope of the research.
Cognitive Functions of Music: Music is a direct tool for educational and cognitive development,
as it supports an individual's mental processes, facilitates learning, and encourages creativity.
The dimensions of “accelerating cognitive-affective-psychomotor development” and
“awakening creative power,” emphasized by Ucan (1996) within the scope of individual
functions, support the cognitive functions of music. Additionally, the contribution of music
education to cognitive development through mechanisms like rhythm and motivation
(Miendlarzewska & Trost, 2014) and the long-term protective effects of music on brain
functions (Roman-Caballero, Arnedo, Trivifio, & Lupiafiez, 2018) can be evaluated under this
heading. In this context, the categories expressing the cognitive functions of music were
determined as the learning-supportive aspect of music and the creativity-promoting aspect of
music.

Emotional Functions of Music: Music is an important tool with significant effects on shaping
an individual's emotional world, including the recognition, expression, regulation, and

revitalization of emotions. This definition of music's functions aligns with the sub-functions
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stated by Ucan (1996): “purification from primitive urges,” “strengthening and controlling
emotions,” and “providing healthy catharsis.” Indeed, Ritter and Ferguson (2017) demonstrated
that listening to happy music enhances creative thinking skills, showing that music supports
cognitive processes—especially creativity—in interaction with positive emotional experiences.
Accordingly, the categories indicating the emotional functions of music were determined as the
aspect of music that helps express and regulate emotions, the motivating aspect of music, and
the relaxing and peace-giving aspect of music.

Psychological and Social Functions of Music: Music can enhance psychological resilience by
providing support for needs that arise in various life stages. In this respect, music is an important
tool not only for therapy or healing but also for meeting an individual's emotional, social, or
motivational needs. The heading of psychological and social functions of music covers the roles
of establishing bonds between individuals, solidarity, integration, and facilitating socialization,
as defined by Ucan (1996) under “individual therapy” and “social functions. Schifer,
Sedlmeier, Stidtler, and Huron (2013) stated that listening to music serves important functions
both for emotional regulation on a personal level and for social bonding. Rodwin et al. (2022)
revealed the universal psychosocial and neurocognitive benefits of music participation. In this
context, the themes expressing the psychological and social functions of music were determined
as the therapeutic and calming aspect of music, the quality-of-life-enhancing aspect of music,
and the needs-based supportive aspect of music.

In this regard, as the first step, all metaphors produced by the students were listed, and repetitive
and meaningless expressions were eliminated. Valid metaphors were coded, their frequencies
were determined, and they were grouped under conceptual categories. In the second stage, a
thematic analysis was conducted on the categories. At this point, Braun and Clarke's (2006) six-
phase thematic analysis approach was adopted: (1) familiarizing with the data, (2) generating
initial codes, (3) grouping codes under themes, (4) reviewing themes, (5) defining and naming
themes, and (6) reporting the findings. The research was conducted following these six steps.
To ensure the internal validity of the research, the opinions of 4 music education experts were
sought to check whether the metaphors forming the 55 conceptual categories represented the
categories. For inter-coder reliability, the formula [Agreement / (Agreement + Disagreement)
X 100] by Miles and Huberman (2021) was used, and the reliability percentage of the study
was found to be 93%. Accordingly, the coding was deemed highly reliable. The research data
were analyzed with the support of the MAXQDA v.20 qualitative data analysis program.
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FINDINGS

e Metaphors used by middle school students receiving out-of-school music education

to express their perceptions of the concept of “music”
When the findings from the research are examined, it was determined that middle school
students receiving out-of-school music education produced a total of 55 metaphors for the
concept of “music. The following table shows the metaphors alphabetically with their

frequencies and percentages.

No. Metaphor f % No. Metaphor f %
1 airplane 1 0.55 30 mind 1 0.55
2 art 2 1.10 31 nature 1 0.55
3 bed 2 1.10 32 outer space 1 0.55
4 bird 1 0.55 33 painting 2 1.10
5 black 1 0.55 34 piano 1 0.55
6 book 2 1.10 35 pleasure 1 0.55
7 breath 1 0.55 36 plum 1 0.55
8 cloud 1 0.55 37 privilege 1 0.55
9 colors 1 0.55 38 rainbow 1 0.55
10 cotton 1 0.55 39 road 1 0.55
11 dessert 6 3.30 40 rose 1 0.55
12 dream 1 0.55 41 sea 1 0.55
13 everything 1 0.55 42 seasons 1 0.55
14 freshness 1 0.55 43 sky 2 1.10
15 game 1 0.55 44 snowflake 1 0.55
16 garden 2 1.10 45 soul 2 1.10
17 green and 1 0.55 46 source of 1 0.55

blue motivation
18 happiness 1 0.55 47 spring 1 0.55
19 harmony 1 0.55 48 stream 1 0.55
20 health 1 0.55 49 summer 1 0.55
vacation
21 hobby 1 0.55 50 sun 2 1.10
22 home 1 0.55 51 therapy 1 0.55
23 infinity 1 0.55 52 thorny rose 1 0.55
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24 vy 1 0.55 53 voice of the 1 0.55
soul

25 joy 1 0.55 54 water 1 0.55

26 ladder 1 0.55 55 world 1 0.55

27 life 1 0.55

28 love 1 0.55

29 medicine 2 1.10

Table 2. Alphabetical Distribution of Metaphors Produced by Middle School Students for the Concept of “Music”

As seen in Table 2, 45 of the 55 metaphors were used only once, while the number of
participants representing the remaining 10 metaphors ranges from 2 to 6. The metaphors
preferred twice were garden, medicine, sun, sky, book, soul, art, bed, and painting; the metaphor
preferred 6 times was dessert.

A representative visual of the metaphor distribution is provided in Figure 1.

summervacation .. thomy rose
seasons harmony

woice ofthesoul swream Medicine N
colton piano happiness health 9ame cloud privilege

breath  SMowflake home hird Dleasure hohby
e road Sea dessert infinity rese nature
airplane mind spring love

greenand biue garden Pum hed joy

hook rainbow ~ Sky colors
water world "V life
everything OUlerspace

Figure 1. Code Cloud for Metaphors Related to the Concept of Music.

e Conceptual themes under which the metaphors produced by middle school
students receiving out-of-school music education for the concept of “music” are

grouped
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Themes Related to the Concept of Music

The creative-thinking-promoting aspect | —— &
The therapeutic and calming aspect |—— 7
The motivating aspect | ————— 7
The quality-of-life-enhancing aspect |E—— 10
The aspect of musicthat helps express and regulate... I —————— 10
The relaxing and peace-giving aspect ———————— 1/
The learning-supportive aspect | —— 5
The needs-based supportive aspect | — &

Graph 1. Categories for the Concept of Music.

Graph 1 shows the 8 themes created based on the metaphors produced by the students for the
concept of "music". When the themes created by middle school students receiving out-of-school
music education for the concept of music are examined, it is seen that the metaphors are most
densely concentrated (n=15) in the “relaxing and peace-giving aspect” theme, and least

expressed (n=5) in the “learning-supportive aspect” theme.

Peace (6)
Balance (2)‘\ T /‘R’elaxing ()
The Relaxing and Peace-Giving
(c:] @ Aspect of Music (14) @ @
i : imagination (4) creativity (4)
Tool for emotional expression (5) Different emotions ()
The Aspect of Muslc:atl-ielps\ The Creative-Thinking-Promoting

Express and Regulate Emotions (10) Aspectof Music (8)

]Metaphors for the Concept of Musnc(59)|

&
Effort (3)
@ /
- .

Happiness (8)

The Learning-Supportive Aspect

The Quality- of Life-Enhancing : Knowledge (2)
Aspect of Music (10) s efMusies),
The Therapeutlc and Calming
@ Aspect of Music (7)
e a ,/ %
The Needs-Based Supportive X @
Aspect of Music (8) The Motivating Aspect of Music (7)
heallng @ @ restful (2)
healthy (1)
Need (5)
Social Relanonshups (@) Bnghtness @ Motivational tool (4) Being determined (2)

Desire to work (1)
Figure 2. Hierarchical Code-Sub-code Model of Themes and Categories for the Concept of Music.

The hierarchical code-sub-code model in Figure 2 shows the themes, categories, and codes
where the metaphors produced by middle school students receiving out-of-school music
education for the concept of “music” are located. The metaphors produced by the students were
grouped according to the cognitive, emotional, psychological, and social functions of music. In

this context, metaphor examples and expressions for the themes “The creative-thinking-
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promoting aspect of music,” “The therapeutic and calming aspect of music,” “The motivating
aspect of music,” “The quality-of-life-enhancing aspect of music,” “The aspect of music that
helps express and regulate emotions,” “The relaxing and peace-giving aspect of music,” “The
learning-supportive aspect of music,” and “The needs-based supportive aspect of music” are

presented below.

Theme 1. The Creative-Thinking-Promoting Aspect of Music

The Creative-Thinking-Promoting Aspect of Music (8)

SN

imagination (4) creativity (4)

\\

nature ( game (1

awpiane

soul( )
dream( ) outer space( ) dessert( ) sky( )

Figure 3. Hierarchical code-sub-code model of the creative-thinking-promoting aspect of the music theme.

This theme reflects the students' tendency to conceptualize music as a stimulus for mental
expansion, imagination, and idea generation. Under this theme, two categories emerged:
“imagination” and “creativity”. The metaphors expressed in this theme, as shown in Figure 3,
were: outer space, soul, dream, nature, game, sky, and dessert. The expressions related to these

codes are provided below.

Category 1. Imagination

The metaphors in this category (airplane, outer space, soul, dream) show that students perceive
music as a tool that transports the mind beyond its usual boundaries. For example, the
statements “Music is like an airplane, because it takes me far away” (S4) and “Music is like
outer space, because it contains everything” (S62) both emphasize music's capacity to mentally

carry the individual beyond their current reality. Similarly, “Music is like a dream...” (S70) and
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“Music is like a soul...” (S21) emphasize the connection between the musical experience and

mental imagery.

Category 2. Creativity

Looking at the metaphors in this category (nature, game, sky, dessert), it is seen that elements
of diversity, emotional richness, and originality stand out in the students' perceptions of music.
For instance; in the statements “Music is like nature, because it contains a lot of variety” (S61)
and “Music is like the sky. Because it contains different tones suitable for every mood.” (S30),
it is seen that students, by comparing music to nature, emphasize its variable, multifaceted
structure that accommodates diversity according to different situations. In the narratives “Music
is like a game. Because a game entertains me, sometimes makes me think, and sometimes
relaxes me.” (S14) and “Music is varied like dessert. Because in music, there are genres like
rap, pop, classical music, folk music. In terms of dessert, there are also types like cookies,
cakes.”” (S35), it is also seen that there are expressions related to the unique structure and
diversity of music. In this context, it can be said that students conceptualize music not as a static

field of knowledge, but as a dynamic, transformative process that nurtures creativity.

Theme 2. The Therapeutic and Calming Aspect of Music

The Therapeutic and Calming Aspect of Music (7)

e @1
@ healing (4) - healthy (1)
medicine (2)

\ restful (2)
= YN
. -

ivy (1)

]

therapy (1) sky (1) health (1)

bed (1)

Figure 4. Hierarchical code-sub-code model of the therapeutic and calming aspect of the music theme.

Under this theme, it was determined that students tend to see music as a tool for calming down,

feeling peaceful, and well. Accordingly, the categories “healthy,” “healing,” and “restful”
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emerged. The metaphors expressed in this theme, as shown in Figure 4, were: health, sky,

therapy, medicine, ivy, and bed. The expressions related to these codes are provided below.

Category 1. Health

The statement “‘health,” the only metaphor in this category, shows that the student perceives
music as a tool that supports their physical and mental health. The expression “Music is like
health, because whenever I engage with music, I feel healthy.” (S34) reveals that the student
attributes a therapeutic and healing function to music, emphasizing music's psychological

relaxation and well-being effect on the individual.

Category 2. Healing

Looking at the metaphors of medicine, ivy, and bed in this category, it is seen that students
conceptualize music as an element that provides spiritual healing, emotional relief, and internal
balance. The statement “Music is like medicine, because it heals us.” (S23) reveals that music
is perceived in its therapeutic (healing) dimension; showing that the student sees music as a tool
for emotional recovery. The statement “Music is like ivy, because it envelops our soul and rests
us.” (S57) highlights the aspect of music that makes the individual feel emotionally secure. The
expression “Music is like my bed, because when I lie down, I feel light, happy, and rested.”
(S50) shows that music is identified with feelings of relaxation, peace, and loosening up.
When these three metaphors are evaluated together, they reveal that students perceive music
not only as a doctrine but also as a tool that provides psychological rest and emotional renewal.
Therefore, the “healing” category demonstrates that elements such as inner peace, emotional

balance, and the need for relaxation are prominent in the students' relationship with music.

Category 3. Restful

b

Looking at the “sky” and “therapy” metaphors in this category, it is seen that students
conceptualize music as a field that provides mental relaxation and tranquility. In the expressions
“Music is like the sky. Because the restfulness I feel when I watch the sky is also in music for
me.”” (S46) and “Music is like therapy. Because it relaxes a person.”” (S65), the spiritual
relaxation and balancing effect that music creates in the individual emerges. This situation
indicates that students perceive music not only as an artistic activity but also as a tool for

emotional relief and mental renewal.
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Theme 3. The Motivating Aspect of Music

The Motivating Aspect of Music (7)

o

source of motivation (1) Motivational tool (4) L

/ j \ Desire to work (1) thorny rose (1)

Being determined (2)

bird (1) privilege (1)
piano (1)

ladder (1) road (1)

Figure 5. Hierarchical code-sub-code model of the motivating aspect of a music theme.

The theme of the motivating aspect of music shows that components such as the desire to
progress, patience, and self-discipline come to the forefront in the students' relationship with
music, and they also associate music with effort, progress, and motivation. As shown in Figure
5, the metaphors related to this theme were: thorny rose, ladder, road, privilege, source of
motivation, bird, and piano. When these metaphors are considered together, it is concluded that
students see music not only as an endeavor but also as a tool that increases the desire to work,
nurtures determination, and strengthens internal motivation. The expressions related to these

codes are provided below.

Category 1. Desire to work

The statement “Music is like a thorny rose, because I enjoy playing my instrument, I feel
excitement, succeeding feels good, and this creates a desire to work in me.” (S10) emphasizes
the aspect of music that provides satisfaction in the end, even if it involves difficulties, revealing

that the student perceives music as an element that encourages work.

Category 2. Being determined

The expressions “Music is like climbing a ladder. Because every time I play the violin, I feel
like I'm on a new step of the ladder.”” (S59) and “Music is like a road. Because no matter how
much [ walk, it never ends; it diversifies with increasing forks in the road as I progress and
allows me to become more conscious.” (S32) show that music is conceptualized as a process-
oriented development and a field requiring determination. Students described progress in music

as climbing step by step or moving along an endless road.
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Category 3. Motivational tool

The statements “Music is like a privilege. Because it makes me feel special in every
environment [ go to.” (S19), “Music is like a source of motivation. Because when I play an
instrument, I feel as light and good as a bird.”’(S52), “Music is like a bird. Because like a bird,
I feel free and like I can do anything.”” (S43), and “Music is like a piano. Because it seems
difficult, but it's easy when you practice.” (S29) show that music is evaluated as an element that
evokes feelings of self-confidence, freedom, and achievement, and internally motivates the
individual.

These expressions also reveal that students see music not just as a hobby, but as a tool for self-
realization and gaining inner strength. The aspect of music that "makes one feel special" (S19)
shows that it strengthens the individual's self-perception and reinforces the feeling of making a
difference in social settings. The "bird" (S43) and "source of motivation" (S52) metaphors
emphasize that music frees the individual from their limits by providing a sense of freedom,
lightness, and spiritual relaxation. The "piano" (S29) metaphor, on the other hand, reveals that
music represents the feeling of achieving success as a result of effort and patience. When these
four metaphors are evaluated together, it can be said that the students' relationship with music
1s built on foundations of self-confidence, freedom, determination, and internal motivation; and
that music plays both an encouraging and transformative role in the individual's self-

development process.

Theme 4. The Quality-of-Life-Enhancing Aspect of Music

]
] joy (1
dessert (5)‘\
@ |- a a > Gl
happiness (1) Happiness (8) The Quality-of-Life-Enhancing Aspect of Music (10) Fun (2)
pleasure (1)
book (1)
]

life (1)

Figure 6. Hierarchical code-sub-code model of the quality-of-life-enhancing aspect of a music theme.

The metaphors in the theme of the quality-of-life-enhancing aspect of music show that students
conceptualize music as an element that beautifies life and is a source of pleasure and happiness.

As shown in Figure 6, the metaphors related to this theme were: dessert, happiness, book, life,
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pleasure, and joy. When these metaphors are considered together, it is understood that students
see music not only as an artistic activity but also as a life element that increases daily quality of
life and nurtures feelings of happiness and fun. Therefore, the “quality-of-life-enhancing”
theme shows that in the students' relationship with music, elements of positive emotions,
enjoyment, and pleasure in life come to the forefront. The expressions related to these codes
are provided below. The expressions related to these codes are provided below. The

expressions related to these codes are provided below.

Category 1. Happiness

The metaphors identified for the happiness category, within the theme of the quality-of-life-
enhancing aspect of music, were: dessert, happiness, book, and life. Here, 5 students produced
the dessert metaphor, unlike the happiness, book, and life metaphors, which were produced by
one student each. The student expressions related to these codes are provided below.

The expressions “Music is like happiness. Because it always entertains me like eating candy.”’
(S55) and “For me, music is like dessert. Because just as I am happy when I eat dessert, I am
equally happy when I engage with music.” (S31) highlight the dimensions of pleasure, joy, and
positive affect that music creates in the individual, emphasizing the emotionally satisfying
aspect of music. The expressions “Music is like life. Because living makes me happy, and that's
why I compare music to life’” (S40) and “Music is like a book. Because I feel the same
happiness when I make music as when I read a book.”” (S38) show that music is perceived as
an experience that enriches the meaning of life and provides inner happiness.

These metaphors show that students see music not just as an activity of listening or performing,
but as a natural part of their lives. Through objects associated with daily life, such as dessert,
books, and life, students express that music adds joy and meaning to ordinary moments.
Therefore, for students, music stands out not only as an emotional stimulus but also as an

experiential field that beautifies life, provides continuity, and nurtures the feeling of happiness.

Category 2. Fun

The metaphors identified for the fun category were: pleasure and joy. The student expressions
related to these codes are provided below.

The metaphors “Music is like joy, because it entertains me.” (S6) and “Music is like pleasure,
because when I play an instrument or listen to music, I relax and have fun.” (S26) reveal that

music is evaluated as a tool for entertainment, relaxation, and having a good time.
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Theme 5. The Aspect of Music That Helps Express and Regulate Emotions
&1

The Aspect of Music That Helps Express and Regulate

Emotions (10)

leferent emotions (5)
Tool for emotlonal expression (5)
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Figure 7. Hierarchical code-sub-code model of the theme "The aspect of music that helps express and regulate emotions".

The theme of the aspect of music that helps express and regulate emotions shows that elements
of emotional awareness, self-expression, and inner balance are prominent in the students'
relationship with music. As shown in Figure 7, the metaphors related to this theme were: sea,
painting, garden, colors, and plum. The expressions related to these codes are provided below.
When these metaphors are considered as a whole, it is understood that students see music as a

tool that makes sense of the diversity of emotions and helps to express and balance them.

Category 1. Different emotions

The metaphors identified for the different emotions category were: sea, painting, garden, colors,
and plum. The student expressions related to these codes are provided below.

With the statement “Music is like the sea. While music is sometimes like gentle and soft waves,
it can become fierce at any moment. If we don't feel the music, if we don't play it by living and
thinking it, we can get lost just like in the sea.” (S16), they emphasized the changing emotional
depths of music; with “Music is like a painting, because when I make music, the notes turn into
a painting in my eyes.” (S45), the visual expression of emotions; and with “Music is like a
garden. Because just as there are countless flowers and plants in a garden, there are many types
of emotions in music, like the flowers in the garden.” (S66), emotional diversity. The statements
“Music is like colors. Because just as there is a color to describe every emotion, there are notes
to describe every emotion.” (S68) and “Music is like a plum. Because sometimes it's sour,
sometimes bitter, and sometimes sweet. I think music, like a plum, contains different emotions.”

(S13) reveal the multifaceted emotional layers of music.
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Category 2. Tool for emotional expression

The metaphors identified for the tool for emotional expression category were: tableau, rose,
freshness, black, and voice of the soul. The student expressions related to these codes are
provided below.

The expressions “Music is like a painting because it contains many emotions and colors.” (S71),
“Music is like a rose, because making music is as beautiful as a rose.” (S58), “Music is like
freshness, because every time I come to music class, I feel a sense of freshness inside me.”
(S44), “Music is like the color black, because sometimes I struggle.” (S20), and “Music is like
the voice of the soul, because music reflects emotions.” (S18) draw attention to the aspects of

music reflecting, expressing, and providing inner relief for emotions.

Theme 6. The Relaxing and Peace-Giving Aspect of Music
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Figure 8. Hierarchical code-sub-code model of the relaxing and peace-giving aspect of the music theme.

The relaxing and peace-giving aspect of music theme shows that students position music as a
phenomenon that supports mental and spiritual calmness and inner balance. As shown in Figure
8, the metaphors related to this theme were: snowflake, home, spring, cloud, world, green and
blue, cotton, bed, breath, stream, love, summer vacation, harmony, and garden. Accordingly,
the “relaxing and peace-giving” theme reveals that music is perceived by students as an
experiential field providing spiritual healing, balance, and tranquility. The findings are
important in that they show the students' relationship with music is based not only on aesthetic
appreciation but also on the need for psychological relaxation and inner renewal. The

expressions related to these codes are provided below.
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Category 1. Peace

The metaphors identified for the peace category, within the relaxing and peace-giving aspect of
music theme, were: snowflake, home, spring, airplane, cloud, world, and green and blue. The
student expressions related to these codes are provided below.

With the statements “Music is like a snowflake, because it is pure white and soft; I feel this way
when I play my instrument.” (S63) and “Music is like home, because just as a person feels
peaceful at home, I feel peaceful as if I am at home when I play my instrument.” (S42), they
emphasized the aspect of music that reinforces the feeling of being safe and inner peace. The
statements “Music is like spring, because it makes me feel peaceful, like the first excitement of
spring and the blooming of flowers.” (S17) and “Music is like a cloud, because it takes you to
other lands like clouds drifting with the wind.” (S3) show that music is associated with renewal,
tranquility, and imagination. Similarly, the expressions “Music is like the world. Because when
I make music, read solfege, or listen to music, that is, when I feel the music, I find myself full
of peace.” (S2) and “Music is like green and blue, because it reminds me of peace and summer.”

(S1) reveal that music is perceived as a source of natural balance and inner calm.

Category 2. Relaxing

The metaphors identified for the relaxing category were: cotton, bed, breath, stream, and love.
The student expressions related to these codes are provided below.

The expressions “Music is like cotton, because the notes are as soft as cotton.” (S39), “Music
is like a bed. Because a music lesson is like a person lying in their bed and relaxing; it is a
spiritual cleansing.” (S36), and “Music is like breath. Because when I don't make music, I feel
incomplete and bad; I relax when I engage with music.” (S25) highlight the aspect of music that
provides physical and spiritual relaxation. The expressions “Music is like a stream, because it
carries me away.” (S22) and “Music is like love, because I feel more relaxed when I play my
instrument.” (S15) show that music is perceived as a fluid, emotional, and love-based tool for
relaxation. The statement “Music is like a summer vacation. Because whenever I listen to or
play music, I relax and forget everything else at that moment.” (S11) emphasizes the liberating

and loosening effect of music.

Category 3. Balance

The metaphors identified for the balance category were: harmony and garden. The student
expressions related to these codes are provided below.

The expressions “Music is like harmony, because I really like the harmony within music itself.”
(S33) and “Music is like a garden. Because all the trees and flowers in the garden are in harmony
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with each other, like music.” (S54) show that music is conceptualized as a symbol of balance,

order, and inner harmony.

Theme 7. The Learning-Supportive Aspect of Music
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Figure 9. Hierarchical code-sub-code model of the learning-supportive aspect of the music theme.

The metaphors in the learning-supportive aspect of music theme show that students see music
as an element that supports learning, promotes mental development, and enriches the
information acquisition process. As shown in Figure 9, the metaphors related to this theme
were: mind, art, book, and rainbow. When these metaphors are considered together, it is
understood that students see music not only as an art form but also as a learning environment
that encourages learning, develops mental skills, and increases cognitive awareness. Therefore,
the “learning-supportive” theme shows that in the students' relationship with music, elements
such as attention, effort, knowledge accumulation, and the desire to learn are prominent. The

expressions related to these codes are provided below.

Category 1. Effort

The metaphors identified for the effort category, within the learning-supportive aspect of music
theme, were: mind and art. The student expressions related to these codes are provided below.
The statement “Music is like the mind, because things like placing our fingers correctly while
playing an instrument require attention.” (S8) reveals that music is perceived as an activity that
activates cognitive processes and requires attention, focus, and mental coordination. The
statement “Music is like art, because when I listen to or play music, I feel the effort and labor
within that music and understand that an art is being created.” (S7), on the other hand,
emphasizes that music is a field that develops effort, discipline, and aesthetic awareness in the

learning process.
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Category 2. Knowledge

The metaphors identified for the knowledge category were: book and rainbow. The student
expressions related to these codes are provided below.

The statement “Music is like a book, because in music class, just like I learn from books, I
always acquire new information and feel happy.” (S69) shows that music is a continuous
process for acquiring knowledge, discovering, and learning. The statement “Music is like a
rainbow, because every time I come to music class, it teaches me new things and adds color.”

(S47) expresses that music adds color, diversity, and emotional richness to the learning process.

Theme 8. The Needs-Based Supportive Aspect of Music
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Figure 10. Hierarchical code-sub-code model of the needs-based supportive aspect of the music theme.

The metaphors in the needs-based supportive aspect of music theme show that students
conceptualize music as an element that meets life's basic needs, provides spiritual
enlightenment, and strengthens social bonds. As shown in Figure 10, the metaphors related to
this theme were: sun, hobby, soul, water, seasons, everything, and infinity. When these
metaphors are evaluated as a whole, it is understood that students conceptualize music as an
element that nourishes human life, meets spiritual and social needs, and provides the person
with inner brightness and completeness. Therefore, the “needs-based supportive” theme shows
that in the students' relationship with music, elements such as inner satisfaction, commitment,
sharing, and the search for existential meaning are prominent. The expressions related to these

codes are provided below.
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Category 1. Brightness

In the “brightness” category, within the needs-based supportive aspect of the music theme, the
sun metaphor was used by 2 students. The student expressions related to these codes are
provided below.

The expressions “Music is like the sun, because like the sun, music gives us brightness.” (S37)
and “Music is like the sun. Because it warms our hearts, illuminates our world, and shines a
light on us.” (S51) reveal that music is seen as a source of life energy, hope, and inner brightness
for the individual. These metaphors show that music functions as a light that guides, warms the

soul, and gives meaning to life during a person's dark or challenging emotional moments.

Category 2. Social relations

The metaphor identified for the social relations category was: hobby. The student expressions
related to these codes are provided below.

The statement “Music is like a hobby, because playing with my friends socializes me, and it is
the best hobby.” (S48) emphasizes the aspect of music that strengthens social relationships and
encourages sharing and co-production. This situation shows that students see music not only as
an individual endeavor but also as a tool that facilitates communication and reinforces a sense

of belonging.

Category 3. Need

The metaphors identified for the need category were: soul, water, seasons, everything, and
infinity. The student expressions related to these codes are provided below.

The statements “Music is like the soul because music is the food of the soul.” (S60), “Music is
like water. Because like water, it refreshes a person's inside; when I learn and play new notes,
I enjoy it just as my inside cools down when I drink water.” (S56), and “Music is like the
seasons. Because it is like the sun, rain, and sky that we need, and it is a magical world that
contains all the beautiful emotions I know at the same time.” (S49) reveal that music is
perceived as a vital need. The statements “For me, music is like everything. Because it's not
just about feeding the soul, it's something I identify with myself, and I can't imagine myself
without music.” (S28) and “Music is like infinity, because it completes me, so I need it to be in
my life forever.” (S12) show that students see music as an existential requirement, a permanent

and indispensable part of their lives.
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CONCLUSION AND DISCUSSION

The human mind uses more than just words and images to make sense of the world. Metaphors
are powerful tools that shape our thoughts by concretizing abstract concepts. It can be said that
a metaphor is a potent linguistic and cognitive tool that allows us to understand one concept
through another. The metaphors we frequently use unconsciously in daily life shape not only
our language but also our way of perceiving the world. Perception, in turn, determines how we
interpret the world around us and make sense of our experiences. In other words, it is the process
of receiving stimuli from our environment through our sensory organs and organizing and
interpreting them in our brain. This process is not merely a passive recording of information
from the external world; it involves active interpretation based on an individual's past
experiences, expectations, and attention. Perception, therefore, is a fundamental cognitive
process that determines how we interpret and make sense of the world around us (Kahveci,
2002). In this case, perception can be described as the individual's process of interpreting and
making sense of their environment. Understanding how metaphors guide our perception and
shape our thoughts and perspectives is only possible through studies that examine the
relationship between metaphor and perception and reveal the effect of metaphors on our
cognitive behaviors.

In this study, which examined the metaphorical perceptions of middle school students receiving
out-of-school music education regarding the concept of music, it was revealed that students
define the concept of “music” with diverse and rich metaphors. The findings showed that
students interpret the concept of music multidimensionally and experience it through different
themes. The categorical themes established within the scope of the research were: the creative-
thinking-promoting aspect of music, the therapeutic and calming aspect of music, the
motivating aspect of music, the quality-of-life-enhancing aspect of music, the aspect of music
that helps express and regulate emotions, the relaxing and peace-giving aspect of music, the
learning-supportive aspect of music, and the needs-based supportive aspect of music.

When the metaphorical perceptions of students towards the concept of music were analyzed, a
total of 55 metaphors were produced, and these were classified under 8 themes and 20
categories within the framework of the cognitive, emotional, psychological, and social
functions of music. While the students' metaphors revealed the multidimensional function of
music, concentrations were observed in certain themes. The highest number of metaphors
(n=14) was gathered in the “relaxing and peace-giving aspect of music” theme. Under this

theme, students perceived music as providing peace, relaxation, and balance, using metaphors
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such as snowflake, home, spring, cloud, world, green-blue, cotton, bed, breath, stream, love,
summer vacation, and garden. In contrast, the fewest metaphors (n=5) were expressed in the
“learning-supportive aspect of music” theme; students explained music with metaphors like
mind, art, book, and rainbow under the categories of effort and knowledge.

In the theme related to the cognitive functions of music, 8 students expressed music with the
categories of “imagination” and “creativity.” Prominent metaphors were outer space, dream,
soul, nature, game, sky, and dessert. These findings indicate that students perceive music as a
tool that supports creativity and mental processes. Within the theme of the therapeutic and
calming aspect of music, 7 students expressed music with metaphors under the categories of
health, restful, and healing. Metaphors included health, bed, breath, stream, ivy, and medicine.
The metaphors that emerged in this context highlight the healing and calming aspects of music.
Under the theme of the motivating aspect of music, 7 students explained music with the
categories of desire to work, being determined, and motivational tool; metaphors such as thorny
rose, ladder, road, privilege, source of motivation, bird, and piano stood out. These results
suggest that students gain effort, motivation, and self-confidence while engaging with music.
Within the theme of the quality-of-life-enhancing aspect of music, 10 students expressed music
with the categories of happiness and fun; metaphors like dessert, happiness, book, life, pleasure,
and joy were prominent. In the theme of the aspect of music that helps express and regulate
emotions, 10 students used metaphors such as sea, painting, garden, colors, plum, tableau, rose,
freshness, black, and voice of the soul under the categories of different emotions and tools for
emotional expression. Within the theme of the needs-based supportive aspect of music, 8
students explained music with the categories of brightness, social relations, and need;
metaphors like sun, hobby, soul, water, seasons, everything, and infinity were prominent.
Overall, the students' metaphorical perceptions reveal the cognitive, emotional, psychological,
and social functions of music in a multidimensional manner. The prevalence of positive
metaphors reflects the level of motivation and satisfaction in music activities. However, the use
of some negative metaphors, such as black, indicates that students may occasionally face
difficulties in the music process. Therefore, it can be said that the vast majority of students
attribute a positive meaning to the concept of music, but a small number of negative metaphors
reflect the multidimensionality of this process and individual differences. This situation is
consistent with findings from previous studies, which also revealed that students predominantly
evaluate music as a positive experience (Tez & Aydiner-Uygun, 2016; Cetinkaya, 2019;
Akytizliier, 2021; Aytemur & Sipahi, 2021; Pirim, Pektas & Goktas, 2023; Saracoglu &
Demirbatir, 2024).
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The findings of the research show that students receiving music education make sense of the
concept of music in a multidimensional way with its cognitive, affective, and social dimensions.

nn

The prominence of "peace-giving," "relaxing," and "healing" themes, in particular, reveals that
music is perceived by students not only as a learning area but also as an element that provides
emotional balance and psychological well-being. This is important as it shows that music
education should serve not only to impart technical skills but also to develop emotional
awareness and inner motivation. The results of this study provide strong evidence that music

education is not limited to cognitive gains; it should also be considered as a field that supports

holistic learning and personality development.

RECOMMENDATIONS

e As this study is limited to middle school students receiving out-of-school music
education, it is recommended that similar studies be replicated with students studying
different disciplines, university-level individuals, or groups receiving professional
music education to comparatively analyze the similarities and differences in
metaphorical perceptions.

e Considering that the meanings students attribute to the concept of music may be closely
related to the socio-cultural context, it is recommended that similar research be
conducted in different cities or cultural structures to reveal regional differences.

e [tis recommended to conduct a longitudinal study by collecting data at regular intervals
to see how students' thoughts on the concept of music change over time. Thus, the
process of change in students' perspectives on music can be examined in detail.

e It is thought that the obtained metaphorical perceptions will provide educators with
important clues about how students make sense of music. In this context, it is
recommended that music education programs be restructured to be sensitive to students'
ways of meaning-making.

e In future studies, it is recommended to examine perceptions of the concept of music in
more detail, not only through written expressions but also through visual narratives and
face-to-face interviews with students, either individually or in small groups.

e In addition to the concept of music, it is recommended that metaphorical perceptions of
concepts from other disciplines, such as art, sports, and technology, also be researched

to comparatively evaluate students' ways of conceptualizing or making sense of

different fields.
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GENISLETILMIiS TURKCE OZET

GIRIS

Bu calismanin amact, okul disinda hem pratik hem de teorik yonleriyle sistematik miizik egitimi
alan ortaokul 6grencilerinin “miizik” kavramina iliskin algilarin1 metaforlar araciligiyla ortaya
koymaktir. Arastirma, miizigin bireylerde olusturdugu bilissel, duygusal, psikolojik ve sosyal
perspektifleri agiga ¢ikarmay1 hedefleyerek, 6grencilerin miizigi nasil anlamlandirdiklarini ve
hangi islevleri yiiklediklerini metaforik dil lizerinden analiz etmeyi amaglamistir. Bu baglamda
caligma, sanat egitiminin 6zellikle okul dis1 6grenme ortamlarindaki katkilarini betimsel ve

kavramsal diizeyde tartismaya zemin hazirladigi diisiiniilmektedir.

YONTEM

Bu arastirma; Canakkale Onsekiz Mart Universitesi Rektodrliigii Etik Kurulu tarafindan
21.03.2025 tarihinde, 58/80 sayili karar ile onaylanmistir. Arastirmada nitel arastirma
yontemlerinden olgubilim (fenomenoloji) deseni kullanilmistir. Calisma grubu, 2024-2025
egitim-0gretim yili icerisinde Ankara Altindag Belediyesi Genglik Merkezi ile Canakkale
Onsekiz Mart Universitesi Miizik ve Sahne Sanatlari Fakiiltesi Yar1 Zamanli Sertifika
Programi’na devam eden 6grencilerden olusmaktadir. Katilimcilar, en az alt1 ay siireyle diizenli
olarak calgi egitimi ile miizik teorisi ve solfej ¢alismalarna katilan, farkli sosyoekonomik
diizeylere sahip 69 ortaokul dgrencisinden meydana gelmistir. Orneklemin demografik dagilimi
incelendiginde, katilimcilarin %63.77’sinin kiz 6grenci, %36.23’iinlin ise erkek Ogrenci
oldugu; yaslarmin ise 10-14 aralifinda oldugu goriilmektedir. Veriler, 02—-18 Nisan 2025
tarihleri arasinda toplanmustir. Arastirma, Canakkale Onsekiz Mart Universitesi Lisansiistii
Egitim Enstitiisii Bilimsel Arastirmalar Etik Kurulu tarafindan 21 Mart 2025 tarih ve 58/80
sayili karar ile etik agidan onaylanmistir.

Veri toplama araci olarak aragtirmacilar tarafindan hazirlanan iki bolimlii bir form kullanilmais;
ikinci bolimde katilimcilardan “Miizik... gibidir, ¢iinkii...” climlesini tamamlamalari
istenmigtir. Katilimeilardan yalnizca tek bir metafora odaklanmalar1 ve segtikleri metaforu
gerekcelendirmeleri beklenmistir. Elde edilen agik uclu ifadeler tematik analiz yontemiyle
¢oziimlenmis; Braun ve Clarke’in (2006) alt1 asamal1 yaklagimi izlenmis, kodlama siirecinin
giivenilirligi ise dort miizik egitimi uzmanimin gorisleri ile degerlendirilmis ve Miles &
Huberman formiiliine gore kodlayici giivenilirligi %93 olarak raporlanmistir. Analiz islemleri

MAXQDA v.20 destegiyle ylriitiilmiistiir.

2770



OZKAN SARIGUL, E. & GOKLEN YILMAZ, A. __ Yegah Musicology Journal (YMJ) Volume VIII Issue 4 2025 -p.2739-2772

BULGULAR

Arastirma bulgularina gore 6grenciler toplamda 55 farkli metafor iiretmis olup, bu metaforlar
mizigin islevsel boyutlar1 dikkate alinarak sekiz ana tema altinda siiflandirilmistir: (1)
miizigin yaratici diisiinceyi tesvik edici yond, (2) terapotik ve sakinlestirici yonii, (3) gilidiileyici
yonil, (4) yasam kalitesini artirict yoni, (5) duygularin ifade edilmesine ve diizenlenmesine
yardimeil yonii, (6) rahatlatict ve huzur verici yonii, (7) 6grenmeyi destekleyici yonii ve (8)
ihtiya¢ temelli destekleyici yonii. Tema dagilimlar1 incelendiginde, en yogun metafor
kiimelenmesinin “rahatlatic1 ve huzur verici yon” temasi etrafinda toplandig1 goriilmektedir.
Buna karsilik, “6grenmeyi destekleyici yon” temasinin en az metafor iceren kategori oldugu
belirlenmistir. Ayrica, belirli metaforlarmn tekrar edilme sikliklar1 da dikkat ¢ekicidir. Ornegin,
“tatl’” metaforu alt1 6grenci tarafindan dile getirilmisken, diger pek cok metafor yalnizca bir
kez uretilmistir.

Tema diizeyinde elde edilen nitel yorumlar, 6grencilerin miizigi yalnizca estetik bir etkinlik
olarak degil; duygusal denge saglayan, motivasyon veren, yaraticiligi destekleyen ve yasam
kalitesini artiran ¢ok boyutlu bir alan olarak algiladiklarini gdstermektedir. Ornegin 6grenciler
miizigi “yatak/nefes/pamuk” gibi rahatlatici imgelerle, “dikenli giil/merdiven/yol” gibi ¢aba ve
ilerleme ¢agrisimlariyla; “tatli/kitap/hayat” gibi yasam sevinci ve kalite metaforlariyla
tanimlamiglardir. Buna gore okul dis1 miizik egitiminin, ¢ocuk ve ergenlerde hem psikolojik
iyilik hali hem de bilissel-uyumsal kazanimlar agisindan 6nem tasidigi vurgulanmaktadir.
Calismanin bulgulari, egitim programlari agisindan iki temel 6neri sunmaktadir. ilk olarak, okul
dis1 miizik egitimi uygulamalarinin 6grencilerin duygusal ve motivasyonel gereksinimlerini
destekleyen yonleri giiglendirilmelidir. Ikinci olarak, miizik egitiminin yaraticilik ve dgrenme
stireclerine olan etkilerinin daha goriiniir kilinabilmesi i¢in 6gretim programlarinin 6grencilerin
anlamlandirma bigimlerine duyarli bi¢imde yeniden yapilandirilmas: gerekmektedir. Bunun
yani sira arastirma, benzer calismalarin farkli yas gruplari, mesleki egitim alan gruplar ve
bolgesel baglamlarda yinelenmesini Onermekte, ayrica zaman igerisindeki degisimlerin
izlenebilmesi amaciyla uzunlamasina arastirma yaklagimlarinin kullanilmasinin énemine isaret

etmektedir.

SONUCLAR

Sonug olarak, bu calisma okul dig1 miizik egitimi siirecine katilan ortaokul Ogrencilerinin
miizigi ¢ok boyutlu bir deneyim olarak algiladiklarini gostermektedir. Bulgular, miizigin
bireylere duygusal, psikolojik, bilissel, sosyal ve motivasyonel katkilar sundugunu

gostermektedir. Elde edilen metaforik veriler, o6grencilerin miizik deneyimlerini nasil
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anlamlandirdiklarina iliskin dogrudan ipuglar1 sunmakta; bu yoniiyle hem egitimciler hem de
program gelistiriciler i¢in degerli bilgiler saglamaktadir. Arastirma sonuglari, miizik egitiminin
pedagojik uygulamalarinin zenginlestirilmesine ve okul dist 6grenme ortamlarinda
yayginlastirilmasina yonelik pratik oneriler gelistirilmesine katki sunmaktadir. Bu durum,
ogrencilerin miizikle kurduklar iliskinin sadece teknik bir 6grenme silirecinden ibaret
olmadigini; ayn1 zamanda bireysel kimlik gelisimi, estetik begeni, 6zgiiven ve psikolojik iyi
olusla da dogrudan baglantili oldugunu ortaya koymaktadir.

Sonuglar, miizik egitiminin ¢ocuk ve genglerin igsel diinyalarinda anlamli bir yer edindigini
gostermektedir. Ogrencilerin biiyiik cogunlugunun miizigi olumlu metaforlarla tanimlamasi,
okul dis1 miizik egitiminin onlarin duygusal ihtiyaglarin1 karsilamada ve sosyal aidiyet
duygusunu pekistirmede 6nemli bir rol oynadigini gostermektedir. Bununla birlikte, “siyah”
gibi az sayidaki olumsuz metafor, 6grenme siirecinde karsilasilan giigliiklerin de 6grencilerin
deneyimlerinde yer aldigini isaret etmektedir. Bu durum, miizik egitiminin bir yandan keyif ve
motivasyon kaynagi olurken, 6te yandan disiplin, sabir ve ¢aba gerektiren yonlerini de goriiniir
kilmaktadir.

Arastirmanin sonuglari, egitim programlari agisindan da gesitli dneriler sunmaktadr. Ilk olarak,
okul disi miizik egitimi uygulamalarinin 6grencilerin  duygusal ve motivasyonel
gereksinimlerini destekleyen yénleri giiglendirilmelidir. Ikinci olarak, miizik egitiminin
yaraticilik ve 0grenme siireglerine olan etkilerinin daha goriiniir kilinabilmesi i¢in 6gretim
programlarinin Ogrencilerin anlamlandirma big¢imlerine duyarli olacak sekilde yeniden
yapilandirilmasi gerekmektedir. Ayrica, elde edilen bulgular 6grencilerin miizigi sosyal bir bag
kurma araci olarak da gordiiklerini ortaya koymustur. Bu baglamda, miizik egitiminin is birligi,
dayanisma ve empati gibi sosyal-duygusal becerileri gelistirme kapasitesi daha sistematik
bicimde desteklenmesi gerektigi; ayrica farkli yas gruplari ve baglamlarda yapilacak benzer
caligmalarin, miizigin bireysel ve toplumsal diizeydeki islevlerini daha genis bir perspektiften

incelemeye olanak saglayacag diisiiniilmektedir.
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